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Welcome to the Teacher's Manual

The Teacher's Manual of Interactions/Mosaic provides support and flexibility to teachers using the
Interactions/Mosaic 18-book academic skills series. The Teacher's Manual provides step-by-step
guidance for implementing each activity in the Student Book. The Teacher's Manual also provides
expansion activities with photocopiable masters of select expansion activities, identification of activities
that support a Best Practice, valuable notes on content, answer keys, audioscripts, end-of-chapter
tests, and placement tests. Each chapter in the Teacher's Manual begins with an overview of the
content, vocabulary, and teaching goals in that chapter. Each chapter in the Student Book begins with
an engaging photo and related discussion questions that strengthen the educational experience and
connect students to the topic.

¢ Procedural Notes
The procedural notes are useful for both experienced and new teachers. Experienced teachers can use
the bulleted, step-by step procedural notes as a quick guide and refresher before class, while newer or
substitute teachers can use the notes as a more extensive guide to assist them in the classroom. The
procedural notes guide teachers through each strategy and activity; describe what materials teachers
might need for an activity; and help teachers provide context for the activities.

¢ Answer Keys
Answer keys are provided for all activities that have definite answers. For items that have multiple
correct answers, various possible answers are provided. The answer key follows the procedural note

for the relevant activity. Answer keys are also provided for the Chapter Tests and the Placement
Tests.

¢ Expansion Activities
A number of expansion activities with procedural notes are included in each chapter. These activities
offer teachers creative ideas for reinforcing the chapter content while appealing to different learning
styles. Activities include games, conversation practice, presentations, and projects. These expansion
activities often allow students to practice integrated language skills, not just the skills that the
student book focuses on. Some of the expansion activities include photocopiable black line masters

included in the back of the book.

e Content Notes
Where appropriate, content notes are included in the Teacher's Manual. These are notes that might
illuminate or enhance a learning point in the activity and might help teachers answer student
questions about the content. These notes are provided at the logical point of use, but teachers can
decide if and when to use the information in class.

¢ Chapter Tests

Each chapter includes a chapter test that was designed to test the vocabulary, reading, writing,
grammar, and/or listening strategies taught in the chapter, depending on the language skill strand
being used. Teachers can simply copy and distribute the tests, then use the answer keys found in the
Teacher's Manual. The purpose of the chapter tests is not only to assess students’ understanding of
material covered in the chapter but also to give students an idea of how they are doing and what they
need to work on. Each chapter test has four parts with items totaling 100 points. Item types include
multiple choice, fill-in-the blank, and true/false. Audioscripts are provided when used.

Copyright © McGraw-Hill

¢ Black Line Masters (Photocopiable Masters)
Each chapter includes a number of expansion activities with black line masters, or master
worksheets, that teachers can copy and distribute. These activities and black line masters are
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optional. They can help reinforce and expand on chapter material in an engaging way. Activities
include games; conversation practice; working with manipulatives such as sentence strips; projects;
and presentations. Procedural notes and answer keys (when applicable) are provided in the Teacher's

Manual.

* Placement Tests
Each of the four language skill strands has a placement test designed to help assess in which level
the student belongs. Each test has been constructed to be given in under an hour. Be sure to go
over the directions and answer any questions before the test begins. Students are instructed not to
ask questions once the test begins. Following each placement test, you'll find a scoring placement
key that suggests the appropriate book to be used based on the number of items answered correctly.
Teachers should use judgment in placing students and selecting texts.

The Interactions/Mosaic Program

Interactions/Mosaic is a fully-integrated, 18-book academic skills series. Language proficiencies are
articulated from the beginning through advance levels within each of the four language skill strands.
Chapter themes articulate across the four skill strands to systematically recycle content, vocabulary, and

gramimar.

e Reading Strand
Reading skills and strategies are strategically presented and practiced through a variety of themes
and reading genres in the five Reading books. Pre-reading, reading, and post-reading activities
include strategies and activities that aid comprehension, build vocabulary, and prepare students for
academic success. Each chapter includes at least two readings that center around the same theme,
allowing students to deepen their understanding of a topic and command of vocabulary related
to that topic. Readings include magazine articles, textbook passages, essays, letters, and website
articles. They explore, and guide the student to explore, stimulating topics. Vocabulary is presented
before each reading and is built on throughout the chapter. High-frequency words and words from
the Academic Word List are focused on and pointed out with asterisks (*) in each chapter’s Self-
Assessment Log.

¢ Listening/Speaking Strand

A variety of listening input, including lectures, academic discussions, and conversations help
students explore stimulating topics in the five Listening/Speaking books. Activities associated with
the listening input, such as pre-listening tasks, systematically guide students through strategies
and critical thinking skills that help prepare them for academic achievement. In the Interactions
books, the activities are coupled with instructional photos featuring a cast of engaging, multi-ethnic
students participating in North American college life. Across the strand, lectures and dialogues are
broken down into manageable parts giving students an opportunity to predict, identify main ideas,
and effectively manage lengthy input. Questions, guided discussion activities, and structured pair
and group work stimulate interest and interaction among students, often culminating in organizing
their information and ideas in a graphic organizer, writing, and/or making a presentation to the class.
Pronunciation is highlighted in every chapter, an aid to improving both listening comprehension
and speaking fluency. Enhanced focus on vocabulary building is developed throughout and a list of
target words for each chapter is provided so students can interact meaningfully with the material.
Finally, Online Learning Center features MP3 files from the Student Book audio program for
students to download onto portable digital audio players.

M
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¢ Writing Strand

Activities in each of the four Writing books are systematically structured to culminate in a Writing
Product task. Activities build on key elements of writing from sentence development to writing single
paragraphs, articles, narratives, and essays of multiple lengths and genres. Connections between
writing and grammar tie the writing skill in focus with the grammar structures needed to develop
each writing skill. Academic themes, activities, writing topics, vocabulary development, and critical
thinking strategies prepare students for university life. Instructional photos are used to strengthen
engagement and the educational experience. Explicit pre-writing questions and discussions activate
prior knowledge, help organize ideas and information, and create a foundation for the writing
product. Each chapter includes a self-evaluation rubric which supports the learner as he or she
builds confidence and autonomy in academic writing. Finally, the Writing Articulation Chart helps
teachers see the progression of writing strategies both in terms of mechanics and writing genres.

e Grammar Strand

Questions and topical quotes in the four Grammar books, coupled with instructional photos
stimulate interest, activate prior knowledge, and launch the topic of each chapter. Engaging
academic topics provide context for the grammar and stimulate interest in content as well as
grammar. A variety of activity types, including individual, pair, and group work, allow students
to build grammar skills and use the grammar they are learning in activities that cultivate critical
thinking skills. Students can refer to grammar charts to review or learn the form and function of
each grammar point. These charts are numbered sequentially, formatted consistently, and indexed
systematically, providing lifelong reference value for students.

* Focus on Testing for the TOEFL® iBT
The TOEFL® iBT Focus on Testing sections prepare students for success on the TOEFL® iBT by
presenting and practicing specific strategies for each language skill area. The Focus on Testing
sections are introduced in Interactions 1 and are included in all subsequent levels of the Reading,
Listening/Speaking, and Writing strands. These strategies focus on what The Educational Testing
Service (ETS) has identified as the target skills in each language skill area. For example, “reading
for basic comprehension” (identifying the main idea, understanding pronoun reference) is a target
reading skill and is presented and practiced in one or more Focus on Testing sections. In addition, this
and other target skills are presented and practiced in chapter components outside the Focus on Testing
sections and have special relevance to the TOEFL® iBT. For example, note-taking is an important
testtaking strategy, particularly in the listening section of the TOEFL® iBT, and is included in
activities within each of the Listening/Speaking books. All but two of the Interactions/Mosaic titles
have a Focus on Testing section. Although Interactions Access Reading and Interaction Access Listening/

Speaking don’t include these sections because of their level, they do present and develop skills that
will prepare students for the TOEFL® iBT.

¢ Best Practices
In each chapter of this Teacher's Manual, you'll find Best Practices boxes that highlight a particular
activity and show how this activity is tied to a particular Best Practice. The team of writers, editors,
and teacher consultants has identified the following six interconnected Best Practices.

*TOEFL® is a registered trademark of Educational Testing Services (ETS). This product is not endorsed or approved by ETS.
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Interactions/Mosaic Best Practices

Best Practices

Each chapter identifies at least six different activities that support six Best Practices, principles that
contribute to excellent language teaching and learning. Identifying Best Practices helps teachers to see,
and make explicit for students, how a particular activity will aid the learning process.

@aking Use of Academic Content

Materials and tasks based on academic content and experiences give learning real purpose. Students
explore real world issues, discuss academic topics, and study content-based and thematic materials.

@rganizing Information

Students learn to organize thoughts and notes through a variety of graphic organizers that
accommodate diverse learning and thinking styles.

9caffo|ding Instruction

A scaffold is a physical structure that facilitates construction of a building. Similarly, scaffolding
instruction is a tool used to facilitate language learning in the form of predictable and flexible tasks.
Some examples include oral or written modeling by the teacher or students, placing information in a
larger framework, and reinterpretation.

ectivating Prior Knowledge

Students can better understand new spoken or written material when they connect to the content.
Activating prior knowledge allows students to tap into what they already know, building on this
knowledge, and stirring a curiosity for more knowledge.

anteracting with Others

Activities that promote human interaction in pair work, small group work, and whole class activities
present opportunities for real world contact and real world use of language.

Gritical Thinking

Strategies for critical thinking are taught explicitly. Students learn tools that promote critical
thinking skills crucial to success in the academic world.
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CHAPTER

In this

CHAPTER

“®We learn more by
looking for the answer
to a question and not
finding it than we do
from learning the

answer itself. 33

Lloyd Alexander

American author

Academic Life
Around the World

Students will read an article about what you learn when
living in a shared living situation such as on a college
campus. This is followed by an Internet article that
presents the negatives about living in shared housing
settings and reasons not to use negative reasons in
decision making. These readings will help prepare
students for the new experiences they will encounter in
their academic careers. Students also have opportunities
to discuss their opinions on the topics with their
classmates. Summary writing is practiced as well as
finding word meanings in the context of a reading.

Chapter Opener

e Read the introduction to the chapter in the box on page 3
in the Student Book.

e Read the questions in the Connecting to the Topic box
and elicit responses from students.

e Direct students’ attention to the photo and ask if they
recognize who the people are and where they are. If
your campus does not have dormitories, explain what
they are.

e Discuss the student housing options for your campus.

e Ask students to present some advantages and
disadvantages of living on a university campus. Chart
their ideas on the board.

Copyright © McGraw-Hill

e Read the quotation by Lloyd Alexander (1924-2007) and
ask what students think it means.
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Chapter Overview

~

Reading Selections
The Higher Learning of Community Living

Reasons Not to Live in Shared Housing

Situations

Reading Skills and Strategies

Recognizing the topic, main idea, and

supporting details in a paragraph

Understanding reasons why not, or

negative advice
Recognizing reading structure in a textbook

Getting meaning from context: definitions

and italics

Critical-Thinking Skills

Synthesizing and discussing ideas from a

reading

Summarizing a reading

Vocabulary

Nouns
academics
advice*
attitudes™
challenges*
comfort
community
cultural

background
debt*
decision®
excuses
expenses
features

habits

harm
interests™
lifestyles
luxury
major (area
of study)
opportunities™
personalities
privacy
rules®
safety”
security™
strangers
variety

Predicting the content of a reading

Vocabulary Building

Getting meaning from context

Analyzing Internet information on campus
community living situations

Identifying words with the same or similar

meanings

Focusing on high-frequency words

Language Skills

Stating preferences and identifying reasons
for preferences

Focus on Testing @zl

Summarizing

Verbs
attend*
care®
get along
get through
harm
miss*
stay out
relate
rent
survive
take chances
waste

Adjectives
common®*
considerate
crowded
furnished
homesick
impossible*
insecure
lonely
miserable
private*
shared*
similar®
terrible®

unsafe
valuable

well-paying

Adverbs
academically

away from
home

TOEFL® is a registered trademark of Educational Testing Service (ETS). This product is not endorsed or approved by ETS.

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

The Higher Learning of Community Living

Before You Read

a Previewing the Topic @

® Have students look at the photos and match the
descriptions with the photos.

* Go over the questions at the bottom of the page.

* Put students into small groups to practice asking
and answering the questions.

e Call on students to share their answers with the
class.

ANSWER KEY
2: Relaxing in a messy room; 1: At home relaxing
with friends; 3: At home studying; 4:In a dorm

room studying

Answers to questions will vary.

Student Book pages 4-10

ANSWER KEY

Answers will vary.

Some suggested answers are found in the Answer
Key for Activity 6 Recognizing Supporting Details
on pages 5-6 of this Teacher's Manual.

o Predicting @

4

Activating Prior Knowledge

Activities such as this allow students to tap into their
prior knowledge. Students learn more effectively
when new information is meaningful to them.
Working in groups to think about and discuss what
they already know about a topic will allow them to
actively link their prior knowledge to upcoming new
information.

* Put students into groups of three to discuss and
write answers to the questions. Explain that it is OK
to guess if they don't know the answers.

¢ Call on students to share their group’s answers with
the class.

e Tell students to look for the answers to the
questions in the reading passage as they read.

CHAPTER 1

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them as you read them aloud, or listen
and repeat them as you play the audio.

* Have students put a check mark () next to the
words they know.

e Reading an Article @

Making Use of Academic Content

The reading passages in this chapter introduce
students to the housing experience of college
students and to the general lifestyles of

college students around the world. These
articles will enable students to better understand
and navigate academic life either in their own
culture or abroad.

* Have students read the article silently within a time
limit (10-15 minutes), or have students follow along
silently as you play the audio.

® |nstruct students to underline any words or phrases
that are new or that they don’t understand.

* Remind them not to use a dictionary during this part
of the lesson.

* When students finish, they can do Activity 5 Getting
the Main Ideas.

Copyright © McGraw-Hill




Scaffolding Instruction

The following series of instruction boxes and
activities about main ideas and details presents
new information in a step-by-step progression.
This kind of scaffolded instruction allows students
to thoroughly understand one part of a complex
concept at a time.

After You Read

FO®CUS

Recognizing the Main Idea in a
Paragraph

* Tell students to read the information in the Focus
box silently. When they are finished, ask volunteers
to read the individual bullet points aloud.

* Explain that the main idea is the most important
idea in a paragraph, and that all the other ideas in
the paragraph are there to support that main idea.

* Check comprehension by asking questions
such as: What is the main idea? (tells the main
point about the topic), Where is the main idea
located? (often in the first sentence but can be
in the middle or at the end), What do the other
sentences do? (add details for the main idea)

* Tell students to look at Paragraph C from
the reading passage and to write down the
most important idea of the paragraph. Call on
students to share their answers.

* |f students offer supporting details as their
responses, ask them whether all the sentences
in the paragraph support that one idea.

e Getting the Main Ideas

¢ Tell students to match each main idea to the
paragraphs in the reading. Have them write their
answers on the line.

e Check answers with the whole class.

Copyright © McGraw-Hill

Student Book pages 4-10

ANSWER KEY
.C 2B 3. A 4 D 5. E

-

Recognizing Supporting Details
9 in Paragraphs
¢ Read the information while students
follow along.

¢ Ask students to tell you some kinds of
details. (definitions, examples, reasons,
advice)

* To check comprehension, tell students
to look again at Paragraph C from the
reading passage and to find one detail.

¢ Call on students to share their answers.
(not enough space, lack of privacy, noise,
no security, different lifestyles)

e Recognizing Supporting Details

¢ Have students review the five main ideas listed in
Activity 5 on page 7 in their Student Book.

e Ask students to work with a partner to identify
which detail in each question of Activity 6 is not true
or is unrelated to the main idea.

e Check answers with the whole class.

* Then direct students to the second part of this
activity. They are to go back to Activity 2 on page 5
in their Student Book and look at the questions they
answered earlier. Tell them to change any answers
if necessary.

ANSWER KEY
.b 2.a 3.d 4 b 5.d

Answers may vary. The following are sample
answers.

Interactions 1 Reading 5



* Definitions: dorm(itory) = building with rooms
for residents, usually with common bathroom
facilities and recreation areas; cooperatives =
buildings where owners share ownership and
expenses; international house = residence
for students from other countries; rental =
student pays the property owner to live in the
room, apartment or house; private home =
usually owned by an individual or family and
the student pays for space in the home

e Similarities of shared housing residents:
students desire to save money, like living
with other people, don’'t mind inconveniences
of shared housing

e Differences of shared housing residents:
different cultures, attitudes, interests

¢ Challenges to shared living: not enough
space, no privacy, different personalities and
expectations, no security

* Advice for shared living: be considerate,
pleasant; stay out of trouble; be honest and
direct; don't be shy; participate

F®CUS

6

Recognizing Reading Structure
in a Textbook

¢ Read the information in the Focus box.

» Copy this outline on the board to show the
hierarchy of the elements that make up the
student’s book. Explain each element and
ask students to look through their books for
examples of each.

Title
Chapters
Reading 1
Heading (Subtopic)
Paragraphs
Reading 2
Heading (Subtopic)
Paragraphs

CHAPTER 1

Student Book pages 4-10

0 Recognizing Reading Structure
in Interactions 1 Reading

e Tell students to use their books to find the answers
to the questions.

¢ Remind them to refer to the instructions above the
activity as they work.

¢ Have them write their answers on the lines.

ANSWER KEY

Interactions 1 Reading

Academic Life Around the World

The Higher Learning of Community Living

—

five

CIEER W D

Some Challenges of Communal Living

e Discussing the Reading @

Interacting with Others

Collaborative activities such as this one help
students get a better understanding of the ideas in
the reading through interacting with other students.
They can clarify answers and reinforce knowledge
with the assistance of their group members.

® You may wish to have students do item 1 as an
independent task since new vocabulary will vary
from student to student. Encourage them to create
a personal dictionary where they can record their
new vocabulary words and their definitions.

¢ Divide students into groups of three and have them
discuss the questions in items 2, 3, and 4.

¢ Circulate around the groups to be sure everyone is
participating.

Copyright © McGraw-Hill




Main Ideas and Details Student Book pages 10-14

Reasons Not to Live in Shared Housing Situations

Before You Read
0 Previewing Vocabulary @

e Tell students to look at the list of vocabulary words

and repeat them after you, or listen and repeat Reasons Why Not...
them as you play the audio. * Read the information in the Focus box and have

students discuss the answers to the question:
Does negative advice help you think or does it
make thinking more difficult?

* Have students put a check mark (¢ next to the
words they know.

* Remind them not to use a dictionary in the part of .
e Tell students that as they read the following

the lesson. _ _
article, they should think of reasons that are the
opposite of the writers’ views.
Recogni;ing Topi.cs,. Main ldeas, and e Recognizing the Topics and @
Supporting Details in a Paragraph Main Ideas of Paragraphs

o Tell students to read the information in the
Focus box silently. When they are finished, ask
volunteers to read the individual bullet points
aloud.

* Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

¢ Tell students to underline any words or phrases that
are new or that they don’t understand. They should
not use a dictionary in this part of the lesson.

* Explain that the topic of a paragraph is what the
paragraph is about.

* To check comprehension, ask students what
the main idea of a paragraph is. (the most
important idea)

* When they finish reading, have them answer the
questions in Activity 2 Recognizing the Topics and

Main Ideas of Paragraphs.
* Ask students what a supporting detail of a

paragraph is. (an example or more information
about the main idea)

e Call on students to share their answers.

* Have students read the Example "Don’t Live in ANSWER KEY
a Campus Dorm!” on page 11 in their Student
Book. 1. Reasons Not to Live in Shared Housing
Situations

» Review the descriptions of the Topic, Main Idea,

and Supporting Details with students. 2. A. Reasons living with others can be

miserable

w

Reasons not to go away to school

C. Reasons not to continue study after high
school

D. reasons not to use negative reasons in
decision making

Copyright © McGraw-Hill Interactions 1 Reading 7




PART 2

3. Paragraph A: You will have a terrible
educational and life experience if you live in
shared housing.

Paragraph B: Living and studying in
someplace away from home can never be
positive.

Paragraph C: There are many negative
reasons not to go to college.

Paragraph D: There are many good reasons
to go to college away from home. Negative
thinking can cause you to miss good
opportunities in life.

After You Read

Summarizing

* Tell students to read the information and
the Example of a summary in the Strategy
box silently. When they are finished, ask
volunteers to read individual bullet points
aloud.

® To check comprehension, ask volunteers
to explain what a summary is, whether it's
longer or shorter than the original text,
and what a good summary does.

-

Student Book pages 10-14

Supporting details: strangers from different
backgrounds with unpleasant personalities,
unhealthy habits, negative values; crowded,
messy, noisy, trouble; you won't be able to
study and will fail.)

* Ask a volunteer to tell you what the first sentence
of your summary should be, using the notes you've
written on the board. Ask other students to give
you sentences for the second, third, and possibly
fourth sentences of the summary.

* As students respond, create the summary
paragraph on the board. The end result should
be similar to the paragraph in the Summarizing
Strategy box.

e Put students into groups of three. Read the
directions for Activity 3 Summarizing a Paragraph.

* Have each student choose a paragraph and write
a summary.

¢ Students should then share their summaries with
their group.

e Call on students to share their summaries with the
class.

ANSWER KEY

Answers will vary.

e Summarizing a Paragraph @

e Tell student to reread Paragraph A of the reading
“Reasons Not to Live in Shared Housing
Situations.” Ask volunteers to tell you, without

looking at the paragraph, what the topic is, what the

main idea is, and what the supporting details are.
Write their responses on the board.

(Answers may vary. Example answers:
Topic: Reasons not to live in shared housing

Main idea: You will have a terrible educational and
life experience.

8 CHAPTER 1

° Discussing the Reading @

® Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion to report to the class.

e Call on students to share their answers with the class.

Organizing Information

The following Expansion Activity will teach students
to organize information using a graphic organizer.
This allows students to better assimilate and recall
information at a later date, a valuable study tool.

In this case students compare and contrast the
advantages and disadvantages of shared housing.

Copyright © McGraw-Hill



Expansion Activity

e The aim of this activity is for students to analyze
the advantages and disadvantages of a concept
using a T-chart. It allows them to express their
opinions while respecting the viewpoints of
others.

® Photocopy the Black Line Master Analyzing
Shared Housing on page BLM 1 in this Teacher's
Manual.

¢ Read the directions.

e |f necessary, model the activity by creating
the T-chart on the board and writing the first
advantage and disadvantage in the appropriate
column on the board.

* Have students work with a partner.

e After they finish, you may wish to post students’
work on the board.

e Talking It Over @

¢ Read the directions aloud.

e Tell students to check the one or two topics most
important to them. Then put students in small
groups to discuss their topics and why they are
important. Ask them to compare their thinking with
that of their classmates.

Copyright © McGraw-Hill

Student Book pages 10-14

e The aim of this activity is for students to get better
acquainted with their classmates and to practice
interacting in English.

¢ Tell students to walk around the classroom and
find one person who chose the same topic as they
did for each of the categories on the grid on page
14 of the Student Book. Have them write their
classmates’ names next to the appropriate boxes
on the grid.

Interactions 1 Reading

Expansion Activity

9



Vocabulary and Language-Learning Skills

Student Book pages 15-18

Strategy o Matching Words with Definitions @

N

Getting Meaning from Context:

Definitions and Italics

® Have students read the information and
example in the Strategy box on page 15
in the Student Book.

¢ When finished, ask volunteers to read the
individual bullet points.

"

® To check comprehension, instruct
students to skim the reading “The Higher
Learning of Community Living” on
pages 5-7. Have them locate italicized
words and expressions in quotations.
Have them underline the definitions in
the text. (dorm = “a building with rooms
for residents, usually with common
bathroom facilities and recreation areas”;
dormitory = “a shared living and learning
community on a college or university
campus”; “higher learning” = getting along
with others; “special interest housing” =
residents have the same major, lifestyle,
cultural background; survival = “getting
through the experience without harm”

0 Getting Meaning from Context

¢ Read the directions.

e Tell students to go back to the first reading passage
again and look for the answers for the items in this
activity.

® Review the answers with the class.

ANSWER KEY
1. dorm, dormitory 6. education
2. amenities 7. room
3. special interest 8. room
housing 9. co-operative
4. survive 10. area of study
5. dormitory

10 CHAPTER 1

* Read the directions aloud and explain the first
example.

® Advise students to cross off the definitions as they
use them.

* Have students complete the activity as you check
their work.

e Call on students to share their answers.

* Have students cover the words on the left. Read the
explanations on the right aloud and have students
call out the vocabulary word or phrase. Then have
students repeat this practice with a partner. Remind
them to use this technique to learn new vocabulary.

ANSWER KEY
1.d 2.1 3.¢c 4.a 5 b 6.e 7.f
8.h 9.m 10.k 11.j 12. g 13. i

&

Recognizing Words With the Same or
Similar Meanings

Read and explain the information in the
instruction note.

e Recognizing Words with Similar

Meanings

* Write some sample words and expressions on the
board and ask students for words that have the
same or similar meanings. Examples: big (large,
giant, huge, enormous), talk (chat, discuss, have a
conversation, tell, lecture, discuss).

* Read the directions for the activity aloud and explain
the first example.

® Have students complete the activity independently
or with a partner, as you check their work.

e Call on students to share their answers.

Copyright © McGraw-Hill



ANSWER KEY

1. recreationalfacilities—The other words are
similar because they are all places to live at
a university.

2. edueationalevents—Furnished rooms and
accommodations refer to places to live.

3. privaey—The other words describe people.
4. partieipation—Challenges, problems, and

trouble all refer to difficulties.

5. academically—The other words negatively

describe people or places.

6. valuable—The other words describe
feelings.

7. high-paying—Waste, lose, and use up are
verbs describing loss.

8. exereise—Dangerous, harmful, and unsafe
are adjectives that describe a similar, bad
situation.

o Focusing on High-Frequency Words

¢ Read the directions aloud and do the first item with
students.

* Have students complete the activity. Remind them
to cross out the vocabulary words as they use
them.

* Have them check their answers with a partner.
Circulate to be sure answers are correct.

ANSWER KEY
1. afraid 2. places 3. reasons 4. cause
5. opportunities 6. Probably 7. decision

8. consider 9. values 10. person

Copyright © McGraw-Hill

Student Book pages 15-18

e Using the Internet

e |f you have Internet access in your classroom or in
the computer lab, you may wish to conduct this as
a whole class activity. Alternatively, you can model it
for students and then instruct them to continue with
a partner or on their own.

e Read the instructions.

¢ Have students share their research with the class.

Organizing Information

Activities such as the following Expansion Activity
will teach students to organize their research using
a graphic organizer. Graphic organizers allow them
to better assimilate and recall information at a later
date, a valuable study tool. In this case, students
contrast and compare two colleges or universities.

5 7
s\yffé

Expansion Activity

REPRODUCIBLE

* The aim of this activity is for students to compare
two colleges or universities, and to evaluate them
to decide which of the two they prefer.

* Photocopy and distribute the Black Line Master
Making Comparisons: Internet Search on page
BLM 2 in this Teacher's Manual.

¢ Read the directions with students.

e Ask volunteers to list some things that they
think are important when choosing a college or
university to attend—facilities, class size, majors,
sports teams, etc.

* Have students do the research in the computer
lab or at home, and complete their T-chart.

e Call on students to share their T-charts with the
class.

Interactions 1 Reading 11



PART 4 Focus on Testing

Cultivating Critical Thinking

Activities such as the following summarizing activity
will help students practice deductive reasoning
skills. Although students may be able to identify
information that is related to a given topic or
appears in a reading passage, they may not have
thoroughly grasped the concept of including only
the most important ideas in a summary. Determining
which sentences describe the most important
ideas in a reading passage can help them develop
this skill.

FRCUS

Summarizing
* Read and explain the information in the Focus
box on page 18 in the Student Book.

e Point out that the summary tasks on tests are
often different from what people do in academic
classes.

* Go over the points listed to help students think
about and choose the sentences that best
complete the summary.

Completing a Summary

¢ Read the directions.

* Have students choose the correct response and
then review their choices with the class.

Student Book pages 18-19

I Self-Assessment Log -

* Explain to students that thinking about their
learning can help them decide what to focus on
in their lessons and homework, and can help
them chart their progress.

e The Self-Assessment Log at the end of each
chapter helps students track their own strengths
and weaknesses and also encourages them to
take ownership of their own learning.

® Read the directions aloud and have students
check vocabulary they learned in the chapter
and are prepared to use.

* Have students check the strategies practiced in
the chapter (or the degree to which they learned
them). They have actually used all of these
strategies in Chapter 1.

® Put students in small groups. Ask students to
find the information or an activity related to each
strategy in the chapter.

* Tell students to find definitions in the chapter for
any words they did not check.

* |f possible, meet privately with each student
on a regular basis and review his or her
assessment log. This provides an opportunity
for the student to ask key questions and for you
to see where additional help may be needed and
to offer one-on-one encouragement.

ANSWER KEY
B,C D

12

TOEFL® is a registered trademark of Educational Testing Service (ETS). This product is not endorsed or approved by ETS.

CHAPTER 1
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Student Book pages 18-19

Reosucme  EXpansion Activity

e The aim of this activity is for students to
internalize the definitions of the new vocabulary
words.

¢ Photocopy the Black Line Master Vocabulary
Bingo, on page BLM 3 of this Teacher’s Manual,
and distribute to students.

® Read the directions. Write 20-25 vocabulary
words on the board for students to choose
from. You can use the Vocabulary in the Self-
Assessment Log on page 19 to find the words
Complete a partial Bingo card on the board in
order to model two or three examples.

* Model the activity by reading the definitions of two
or three words. Be sure to read the definition of
at least one word that is not on your card in order
to show students that they don’t mark anything
if the word you define is not on their cards. Have
students help you find the correct words on your
Bingo card.

e Conduct the game. When a student shouts
“Bingo!” check his or her answers. Optional: Give
a prize to the winner.

* Note: Be sure to keep track of the words whose
definitions you read.

Copyright © McGraw-Hill Interactions 1 Reading 13



Experiencing
Nature

CHAPTER

In this Students will read about the influence of weather on our
CHAPTER health and emotions. They will learn how certain kinds
of weather can cause specific health problems like heart
attacks and headaches, and how a lack of sunlight can
cause depression. Students will also read about changes
in our global climate. They will learn about the effects of
global climate changes and the debate between scientists
regarding the probable causes of these changes.
These topics will encourage students to think about
their environment, how they affect it, and how they are
affected by it.

Chapter Opener

e Direct students’ attention to the photo and ask
questions: What's the weather like in this photo?
Where do you think this picture was taken? What time
of year do you think it is?

e Put students in small groups to discuss the
Connecting to the Topic questions.

e Read the quotation by Marcel Proust and ask students
t !A change in the what they think it means.

weather is sufficient e Put this sentence on the board: / like weather
because . Tell students to complete the
sentence with the kind of weather they like and why
they like it. Put students from different language
groups in pairs (if possible) to discuss the sentence.

to recreate the world
p k|

Copyright © McGraw-Hill

and ourselves.

Marcel Proust °

Call on students to share their ideas with the class.
French novelist (1871-1922) \
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Reading Selections
The Powerful Influence of Weather

Global Climate Changes

Reading Skills and Strategies
Identifying cause and effect

Recognizing reading structure: titles and

paragraph topics

scientific facts

Identifying main ideas

Critical-Thinking Skills

Distinguishing between beliefs and

Recognizing supporting details

Summarizing information in a paragraph

Synthesizing and discussing ideas from the

reading

Vocabulary

Nouns
amounts® headaches
asthma heart attacks®
atmosphere humidity
biometeorologists hurricanes
blizzards increase®
carbon dioxide meteorologists
(CO,) moods
damage® pneumonia
desert* rain®
disease™ scientists*
disorder storms*
effects* strokes
tloods™ temperatures®
flu (influenza) weather®

influence®

Chapter Overview

Building Vocabulary

Getting meaning from context, from
parentheses, and words with similar
meanings

Recognizing words with the same or similar
meanings

Matching vocabulary items with examples

Language Skills

Understanding weather reports; comparing
weather conditions

Stating and explaining opinions

Focus on Testing @&z 11

Finding main ideas and vocabulary clusters

Verbs Adjectives Adverb
affect” depressed slowly*
increase®

extreme®
forceful*
moody
nervous
powerful®
temperature”
typical®

worse™

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies Student Book pages 22-28

The Powerful Influence of Weather

Before You Read © Previewing Vocabulary @

0 Previewing the Topic @ e Tell students to look at the list of vocabulary words

and repeat them as you read them aloud, or
* Have students look at the photos. Check listen and repeat them as you play the audio.
comprehension by asking questions: What do these

ot how? What do they show? * Have them put a check mark ( ¢/) next to the words
pictures show? What seasons do they show?

they know.
® Have the students read the questions on page 22

and write brief answers.

* Put students in small groups to practice asking and

answering the questions.

e Call on students to share their answers with the

class.
¢ Doctors first identified weather-related depression
@ Predicting @ in 1845, but it was officially named “Seasonal
Affective Disorder” by American doctor Norman

E. Rosenthal in 1984. Rosenthal felt depressed
after moving from Africa to New York. He
experimented with artificial light treatments and

Activating Prior Knowledge
discovered that the light made him feel better.

Predicting activities allow students to tap into their
prior knowledge. Students learn more effectively

when new information is meaningful to them, and e Readi Articl
working in groups to discuss and think about what eading an Article )

they already know about a topic will allow them to * Have students read the article silently within a time

actively link their prior knowledge to upcoming new limit (10-15 minutes), or have students follow along
information. In this case, students are talking about silently as you play the audio.

d ing different kinds of weather.
and comparing diiterent kincs of weather e Tell them to underline any words or phrases that are

new or that they don't understand.
e Put students into small groups to discuss and write
answers to the questions. Explain that it is OK to
guess if they don’t know the answers. After You Read

e Call on students to share their answers with the

e Tell students to look for the answers to the Strategy

questions in the reading passage as they read.
Using a Diagram to Show Cause

and Effect
ANSWER KEY e To clearly organize your ideas on why
1. biometeorologist = scientist who studies things happen, you can use a diagram.
weather; atmosphere = the air around Earth; Write notes on the causes of your topic
weather = condition of the air, such as hot, in a column on the left side and include
cold, rainy, snowy 2.-4. Answers will vary. details on their effects on the right side.
Write the following example (from the

16

Strategy box) on the board:
- %

CHAPTER 2 Copyright © McGraw-Hill



Student Book pages 22-28

Expansion Activity
Hurricanes Dangers to
- . . L
(Causes) People (Effects) o The'a|m of thIS actlv!ty is for students to appl)'/
the information they've learned from the reading
lots of rain in flooding, damage passage about weather.
a short period | — | to homes * Bring in a weather map from a newspaper or
of time website. Explain what the symbols mean. Use
the vocabulary that was introduced in the reading
strong winds falling trees, passage.
- injuries, damage * Have students look at the map and explain what
to homes, ,
. kinds of moods or health problems the weather
blocking roads ) . .
depicted on the map might cause, according to

N J the reading passage.

o Identifying Cause and Effect

F®CUS
Best Practice

Recognizing Reading Structure:
Titles and Paragraph Topics

Organizing Information

Activities such as this will teach students to organize

. . : : . ¢ Read the information in the instruction note.
information from a reading passage using a graphic

organizer. This allows students to better assimilate * Turn to the article “The Powerful Influence of
and recall information at a later date, a valuable Weather” on page 23.

study tool. In this case, students identify the health e Ask a student to read the title of the article. Ask
effects of weather mentioned in the passage. other students to read the paragraph topics.

e Tell students to read the information in the Strategy

box and look back at the reading passage to find Best Practice

the causes and effects that complete the chart
below. Have them write their answers on the lines Scaffolding Instruction
provided in the boxes. Activities 6, 7, and 8 are about topics, main ideas,
* Call on students to share their answers with the and details. They present new information in a
class. step-by-step progression. This kind of scaffolded
instruction allows students to thoroughly
- 2 understand one part of a complex concept at a
ANSWER KEY time, in this case the structure of a paragraph
or article.
Types of Weather (Causes): weather, long periods | )
of darkness
Effects on People (Effects): headaches, asthma G Recognizing Reading Structure: Titles and
attacks; Pneumonia Paragraph Topics

* Read the directions and explain as needed.

e Call on students to share their answers.

Copyright © McGraw-Hill Interactions 1 Reading 17



ANSWER KEY
1.f 22b 3.e 4.a 5.g 6.d 7.c
8 h

Student Book pages 22-28

a Recognizing the Main Ideas

e Tell students to read each statement and decide
whether or not the statement is the main idea of
the paragraph indicated. Have them write T for true
or Ffor false on the lines.

* Next, tell students to rewrite the false statements
to make them true, based on the paragraph.

e Call on students to share their answers with the
class.

ANSWER KEY
1.d 2.b 3.a 4. b 5. a

Question 1: biometeorologists: scientists who study
how atmospheric conditions affect human health
and emotions; atmosphere: the air around the earth;
weather: atmospheric conditions at a time or place

Question 2: Wind can increase the number of strokes,
heart attacks, headaches, and asthma attacks.

Question 3: Sudden temperature changes can
increase colds, flu, pneumonia, blood diseases,
and heart attacks and can lower blood pressure.

Question 4: Northern winters can make people
depressed, nervous, and irritable. They can cause
Seasonal Affective Disorder (SAD).

ANSWER KEY
1.F 22T 3T 4 F 5 F

Possible True Sentences: 1. Biometeorologists study
how weather affects our health and emotions.

A definition of weather is “atmospheric conditions at
atime or place.” 4. The atmosphere and weather
affect people’'s moods. People in the northern
regions can feel tired and depressed, eat and sleep
alot, and work badly because of Seasonal Affective
Disorder. 5. According to scientists, the cause of
health problems and sad moods may be different
kinds of weather.

e Recognizing Supporting Details

* Read the directions and explain as needed.

e Call on students to share their answers.

18 CHAPTER 2

e Discussing the Reading @

Cultivating Critical Thinking

Activities such as this will help students practice
challenging and analyzing assumptions rather
than accepting them at face value. In this activity,
students will also be able to analyze their own
opinions about the usefulness of the study of the
effects of weather on people, and whether or not
weather affects world events.

e Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

¢ Call on students to share their answers with the
class.

Copyright © McGraw-Hill




Main Ideas and Details Student Book pages 28-32

Global Climate Changes

Before You Read
— B. General Changes in the Nature of Weather /
a owing V | According to some meteorologists (weather
Previewing Vocabulary researchers), the earth's climate is changing
¢ Tell students to look at the list of vocabulary words slowly.
and repeat them after you, or listen and repeat C. Global Warming and the “El Nifo" Effect /
them as you play the audio program. Global warming and El Nifio are having major
* Have them put a check mark ( ¢/) next to the words effects on the earth’s atmosphere, weather,
they know. and climate.
D. The Powerful Effect of People on Nature /
Probably human beings are the main cause
of the extreme effects of weather and
Getting the Topic from Titles and climate changes.
Headings

* Read the information in the instruction note and

explain as needed.
* Ask students to read the four paragraph

headings listed.

* Point out the fact that they are not complete

sentences. u i . .
e The name “El Nifio” comes from Peruvian sailors

who noticed the unusual warm current of air
along the Peruvian Coast. The sailors used the
name “El Nifio,” or “The Christ Child,” because

e Recognizing Topics and Main Ideas

* Read the information in the instruction note on the weather condition usually happened in
Getting the Topic from Titles and Headings, and December.
explain as needed. * Rainforests exist in only seven regions of the

* Read the directions. Show students that the first world: The Pacific northwestern region of North
paragraph is done for them. America, southwestern South America, the

eastern Black Sea (Turkey and Georgia), the
west coast of New Zealand's South Island,

the west coast of Australia (Tasmania),
southwestern Japan, and northwestern Europe.

* Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

¢ Tell them to underline any words or phrases that are Most of the rainforests in Scotland, Ireland,
new or that they don't understand. and Iceland are gone, but there are still some
e Call on students to share their answers. rainforests left in Norway.
ANSWER KEY © Reading an Article @
A. Climate in Regions of the Globe / In * Have students read the article silently within a time
different areas of the globe, the climate limit (10-15 minutes), or have students follow along
generally stays the same from year to year. silently as you play the audio.

e Tell them to underline words or phrases that are
new or that they don't understand.

Copyright © McGraw-Hill Interactions 1 Reading 19



PART 2

After You Read

Summarizing a Paragraph
Q ¢ Tell students to read the information and
the example summary in the Strategy box
silently.

* To check comprehension, ask volunteers
to explain the suggestions in their own
words.

Interacting with Others

Collaborative activities such as 3, 4, and 5, which
follow, help students get a better understanding of
the ideas in the reading passage through interacting
with other students. They can clarify answers and
reinforce knowledge with the assistance of their
group members.

o Summarizing a Paragraph @

* Put students in groups of three and read the
directions aloud.

® Have students summarize their paragraphs and read
them aloud to the other members of their groups.

e Call on students to read their summaries to the
class.

ANSWER KEY

Answers will vary.

20 CHAPTER 2

Student Book pages 28-32

e Discussing the Reading @

* Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.

Expansion Activity

REPRODUCIBLE

e The aim of this activity is for students to think
critically about the problems raised in Paragraph D
of the article “Global Climate Changes” and to
come up with some solutions.

* Photocopy the Black Line Master Solutions
for Global Warming (BLM 4) and distribute to
students.

¢ Read the directions.

* Put students in groups of three or four and have
them brainstorm ideas together.

¢ Call on students to share their group’s ideas.

Talking It Over @
0o g kS

¢ Read the directions aloud.

* Put students into small groups. Tell them to
complete the activity on their own, then share and
explain reasons for their answers with their group
members.

* When students have finished talking with their
group members, have one member of each group
share their answers and reasons with the class.

Copyright © McGraw-Hill



Vocabulary and Language Learning Skills
Strategy

-

Getting Meaning from Contexts, from
Parentheses, and from Words with
Similar Meanings
e Tell students to read the information
and the example paragraphs in the box
silently. When they are finished, ask
volunteers to read individual bullet points
and example paragraphs aloud.

® To check comprehension, ask volunteers
to find the boldfaced words and their
meanings in the previous reading.

o Getting Meaning from Context

¢ Read the directions aloud.

* Read the first example and explain if necessary.
Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

1. biometeorologists 2. atmosphere 3. rain,
snow, humidity, air pressure 4. weather

5. strokes 6. sudden stopping of the heart

7. flu 8. lungs 9. emotional conditions and
feelings 10. Seasonal Affective Disorder, long
periods of darkness

e Recognizing Words with the Same or

Similar Meanings

¢ Read the directions aloud and explain the first
example.

* Have students complete the activity as you check

their work.

e Call on students to share their answers.

Copyright © McGraw-Hill

Student Book pages 33-36

ANSWER KEY

1. real life 2. private 3. condition

4. waste 5. physical health 6. rent

7. science 8. common 9. air pressure

10. human beings

e Matching Vocabulary Items with Examples

¢ Read the directions aloud and explain the first
example.

® Have students complete the activity.
e Call on students to share their answers.

* Read and explain the directions below the activity
aloud. Tell students that they can use this technique
to increase their vocabulary. Model the technique
with one or two examples, such as how people feel
(adjectives): angry, sorry, afraid

ANSWER KEY
1.d 2.f 3.i 4b 5.g 6.¢c 7]
8.e 9.h 10. a

Expansion Activity

® The aim of this activity is for students to
internalize the definitions of the new vocabulary
words.

* Write the phrases (e.g., “atmospheric
conditions”) and the examples (e.g., “the ocean,
seas, islands, deserts, forests”) from Activity 3,
page 35, on small slips of paper. Give each
student either a phrase or an example.

* Have students walk around the room to find the
person who has the phrase that matches their
example or vice versa. For example, the student
with “atmospheric conditions” would look for the
student with “sun, rain, snow, wind, humidity.”

Interactions 1 Reading 21



PART 3

o Focusing on High-Frequency Words

¢ Read the directions aloud and do the first item
as a class.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY
1. weather 2. slowly 3. varies 4. typical
5. period 6. temperatures 7. amounts

8. rain 9. damage

22

CHAPTER 2

Student Book pages 33-36

e Making Connections

Making Use of Academic Content

Activities such as this will enable students to
better understand the ideas set forth in the reading
passage about the weather. The task of doing an
Internet search will allow students to develop the
skills they need to conduct academic research.

* |f you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing the
activity on their own. If you do not have access to a
computer lab, assign this activity as homework.

® Have students work in pairs to share the
information they found.

¢ Call on students to share their research with the
class.

Copyright © McGraw-Hill



Focus on Testing Student Book pages 37-39

F®CUs REPROSOCIBLE Expansion Activity

Finding Main ldeas and * The aim of this activity is for students to work

Vocabulary Clusters with the vocabulary they've encountered in this
chapter. Also, have students practice doing an
Internet search and making a weekly schedule.

* Read and explain the information in the

instruction note at the top of the page.
* Photocopy the Black Line Master Weather

* Have students tum to the first reading on pages Forecast (BLM 5) and distribute to students.

23-25. Ask them to locate the vocabulary

clusters and identify the main idea of each

paragraph. * Have students complete the activity as a class in
the computer lab or at home.

¢ Read the directions.

* Have students share their weather forecasts
Relating Vocabulary Clusters to Main with the class. You might have students present
Ideas their information as though they were doing the
weather report on the news. They could use a
map drawn on the board or any other type of
visual they have access to.

® Read the directions and have students complete
this activity independently.

e Call on students to share their answers.

A I Self-Assessment Log -
1. Answers will vary. Some possibilities are
storm, cell, thunderhead, and those. ¢ Read the directions aloud and have students
2. Answers will vary. Some possibilities are check the strategies and vocabulary they
successive, follow (following), circulate learned in the chapter.
repeatedly, chain of storms. * Ask a volunteer to tell you where in the chapter
3. The only strong possibility is tropical storm they can find information or an activity related to
systems. each strategy.
4. C * Tell students to find definitions in the chapter for
any words they did not check.
N J

Copyright © McGraw-Hill Interactions 1 Reading 23



Living to Eat, or
Eating to Live?

CHAPTER

In this Students will read about diets around the world and
CHAPTER reasons behind the diets of particular cultures and regions.
For example, they will learn how location, history, tradition,
and religion affect the kinds of foods people eat. Students
will also read about differing opinions on nutrition, the
effects of certain kinds of food on our minds and our
bodies, and the nutritional value of insects as food. These
topics will encourage students to think about their own
diets, how they are affected by the foods they eat, and the
factors involved in their diet decisions.

Chapter Opener

e Direct students’ attention to the photo and ask
questions: What do you see in the photo? What is
the woman looking at?

e Put students in small groups to discuss the questions
in the Connecting to the Topic questions.

e Read the quotation by Edmund Burke and ask students
what they think it means.

€ !TO read without e Put this sentence on the board: | usually eat food that is
good for me / not good for me. Tell students to circle
one choice. Put students from different language
without digesting. 33 groups in pairs (if possible) to discuss the kinds of food
they usually eat.

reflecting is like eating

Copyright © McGraw-Hill

Edmund Burke British political a
writer (1729-1797) \

Call on students to share their ideas with the class.
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Chapter Overview

/

Reading Selections
Global Diet Choices

Facts About Food

Reading Skills and Strategies

Recognizing reading structure: main-idea
questions for paragraph topics

Recognizing one- or two-sentence
statements of the main idea

Recognizing topics and main ideas
Recognizing supporting details

Matching paragraph titles with topics

Critical-Thinking Skills

Evaluating and comparing advice and
opinions about food

Vocabulary

Nouns
breakfast fast food
bugs fats
choices* grains
complex”® habits
carbohydrates insects
customs low-carb diet
dairy meals*
desserts minerals
diabetes nutritionists
diet preferences®
discussion® soy products®
dishes variety™
elements®

Choosing titles and recognizing topic
sentences

Summarizing paragraphs

Vocabulary Building

Getting meaning from context: italics
and punctuation clues

Recognizing vocabulary categories

Language Skills

Making diet choices based on personal
preferences and culture

Finding and following recipes

Focus on Testing @e=5518

Understanding schematic tables

Verb Adjectives Adverb
diet* frozen

probably*
necessary”

popular®

product”®

universal

‘Wworse

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

Global Diet Choices

Before You Read
a Previewing the Topic @

* Have students look at the photos. Check
comprehension by asking questions: What are
some examples of fast food restaurants? What are
some examples of supermarket chains?

* Have the students read the questions on page 42
and write brief answers.

* Put students in small groups to practice asking and
answering the questions.

e Call on students to share their answers with
the class.

e Predicting @

Activating Prior Knowledge

Activities such as predicting allow students to tap
into their prior knowledge. Students learn more
effectively when new information is meaningful to
them, and working in groups to discuss and think
about what they already know about a topic will
allow them to actively link their prior knowledge to
upcoming new information. In this case, students are
talking about different types of diets and fast food.

¢ Put students into small groups to discuss and write
answers to the questions. Explain that it is OK to
guess if they don’t know the answers.

e Call on students to share their answers with the
class.

e Tell students to look for the answers to the
questions in the reading passage as they read.

o Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you or listen and repeat them
as you play the audio.

* Have them put a check mark () next to the words
they know.

26 CHAPTER 3

Student Book pages 42-48

° Reading an Article @

* Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

e Tell them to underline any words or phrases that are
new or that they don't understand.

After You Read

Scaffolding Instruction

The following series of instruction boxes and
activities about main ideas and supporting details
presents new information in a step-by-step
progression. This kind of scaffolded instruction
allows students to thoroughly understand one part
of a complex concept at a time, in this case the
structure of a paragraph or article.

e Recognizing Reading Structure
¢ Read the information in the Recognizing Reading
Structure instruction note and explain as needed.

¢ Read the directions for this activity and do the first
item as a class if necessary.

® Have students complete the activity.

¢ Call on students to share their answers with
the class.

ANSWER KEY
.E 22C 3D 4B 5 A
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Expansion Activity

e The aim of this activity is for students to relate
their own lives to the reading passage by
observing and analyzing their own eating habits.

Directions:

¢ Photocopy the Black Line Master A Food Diary
(BLM 6) and distribute to students.

¢ Read the directions.

* At the end of the five-day period, have students
share their food diaries and observations with the
class. An example of an observation is “| ate a lot
of pasta, but | didn’t eat much fruit.”

FOCUS

Recognizing One- or Two-Sentence
Statements of the Main ldea

¢ Read the information in the instruction note.

* Remind students that the main idea is the
most important idea in a paragraph, and that all
the other ideas in the paragraph are there to
support that main idea.

» To check comprehension, ask a volunteer to
identify the main idea of Paragraph A.

e Recognizing One- or Two-Sentence
Statements of the Main Idea

* Tell students to compare each statement to a
paragraph in the reading and decide whether or not
the statement is the main idea of the paragraph.
Have them write T for true or F for false on the
lines.

e Call on students to share their answers with
the class.

* Next, tell students to rewrite the false statements
to make them true, based on the paragraphs.

Copyright © McGraw-Hill

Student Book pages 42-48

e Call on students to share their answers with the
class.

e Finally, have students look at how the true
sentences answer the questions in Activity 2,
page 43.

ANSWER KEY
. T 22F 3 F 4 F 5 F

Possible new sentences:

2. There's a lot of variety in fast food around
the world. Each country has its own kinds of
fast food. But the atmosphere of fast food
chains is similar around the world.

3. Individual diet decisions are often based on
habits, convenience, cost, and beliefs about
health and beauty.

4. The diets of whole cultures and regions
come from location, history, tradition, and
religion.

5. Universally, more and more meals include
basic necessary food elements—protein,
carbohydrates, and fats. Only a few families
grow their own food. Most buy food from
eating places and markets.

0 Recognizing Supporting Details

¢ Read the directions.

¢ Give students a time limit (10-15 minutes) to
complete the activity.

e Tell students they can go back to Activity 2 on
page 43 to check their answers.

e Call on students to share their answers.

ANSWER KEY

Unrelated sentences:
1.a 2.¢c 3.d 4. b 5.d

Interactions 1 Reading
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e Discussing the Reading @

28

Cultivating Critical Thinking

Activities such as this will help students practice
expressing their own opinions and analyzing their
reasons for doing certain things. In this activity,
students will share opinions about fast food
restaurants and analyze their individual diet choices.

¢ Put students into small groups to discuss answers
to the questions.

e Ask them to take notes on their discussions.

e Call on students to share their answers with the
class.

CHAPTER 3

Student Book pages 42-48
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PART 2 Main |deas and Details

Facts About Food

Before You Read
0 Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you or listen and repeat them
as you play the audio program.

* Have them put a check mark (¢) next to the words
they know.

o Matching Paragraph Titles with Topics
¢ Read the information in the Focus box and explain
as needed.

¢ Read the directions. Show students that the first
topic is done for them.

® Have students complete the activity and share their
answers.

ANSWER KEY
1.d 2.a 3.¢c 4.b

@

® Read the directions. Show students that the first
paragraph is done for them.

e Choosing Titles and Recognizing
Topic Sentences

® Have students read the passage silently within a
time limit (10-15 minutes) or have students follow
along silently as you play the audio.

e Tell them to underline any words or phrases that are
new or that they don’t understand.

e Call on students to share their answers.

Copyright © McGraw-Hill

Student Book pages 48-52

ANSWER KEY

Possible answers:

A. Food Fights—Everywhere on earth there
are “food specialists” with opposite (or
different) opinions on the best kinds of
nutrition for various purposes.

B. Food for Thought—Various ingredients and
dishes affect the mind in different ways,
and some kinds of nourishment have better
effects on the brain than others.

C. Getting the Bugs Out—For several reasons,
insects are an important kind of food in the
global diet, and they may become a more
common ingredient in the future.

D. The Fat of the Land—The growing
similarities in diet and eating habits around
the world are influencing people of various
cultures in different ways.

After You Read

More About Summarizing

e Tell students to read the information and
the sample summary in the Strategy box
silently.

® To check comprehension, ask volunteers
to explain the suggestions in their own
words.

N J

o Summarizing @

e Put students in groups of three and read the
directions aloud. Have each student choose one
paragraph to summarize.

* Have students summarize their paragraphs and read
their summaries to their group members.

e Call on students to read their summaries to the
class.
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Student Book pages 48-52

e Discussing the Reading @ e Talking It Over @

¢ Read the directions aloud.

* Put students into small groups. Tell them to

Interacting with Others complete the activity on their own, then share and
Collaborative activities such as this help students explain reasons for their answers with their group
get a better understanding of the ideas in the members.
reading passage through interacting with other e When students have finished talking with their
students. This activity provides students with group members, have them share their answers and
opportunities to clarify answers and reinforce reasons with the class.
knowledge with the assistance of their group
members.
ANSWER KEY

* Read the directions aloud and explain if necessary. .0 220 3.0 4 F 5 F 6. F
* Put students into groups of four to discuss answers 7.0 8 F 9.0 1.0

to t.he guestigns. Tell students to take notes during (*Note: The answers to some of these questions

their discussions. may change due to new research findings.)
e Call on students to share their answers with

the class.

Expansion Activity

* The aim of this activity is for students to practice
using food vocabulary.

* Explain the rules of Twenty Questions: One person
thinks of something and the rest of the class
asks no more than 20 Yes/No questions to try to
guess what the person is thinking of. For example,
a person thinks of an animal and the class asks
questions like “Is it big?” “Does it have fur?”
They can guess what the answer is at any time.

¢ Before you begin to play, list some food-related
adjectives on the board (e.g. spicy, salty, sweet,
sour) and review them with the class.

e Tell the class you are thinking of a kind of food.
Play the game.

e Allow students to take turns thinking of a food
and having the class ask questions.
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Vocabulary and Language Learning Skills

Getting Meaning from Context:

Italics and Punctuation Clues

e Tell students to read the information in
the Strategy box silently. When they are
finished, ask volunteers to read individual
bullet points and the paragraph aloud.

¢ To check comprehension, ask volunteers
to find italicized words and their meanings
in the previous reading.

N J

0 Getting Meaning from Context: Italics
and Punctuation Clues
* Read the directions aloud.
* Read the first example and explain if necessary.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

1. diet 2. diet 3. fast food 4. universal
5. tacos and burritos 6. diabetes

7. low-carb diet 8. complex carbohydrates
9

. soy products 10. dairy

Recognizing Vocabulary Categories

e Tell students to read the information in
the Strategy box silently. When they are
finished, ask volunteers to read individual
bullet points and the paragraph aloud.

® To check comprehension, write two
category headings—Animals, People—on
the board. Then write a list of nouns on
the board: teacher, cat, horse, doctor,
student, neighbor.

N /
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Student Book pages 53-57

® Ask students to tell you which category
each word belongs in. As they reply,
write their answers under the appropriate
categories.

\ J

Q Recognizing Vocabulary Categories

Organizing Information

Activities such as this will teach students to
organize information from a reading passage using

a graphic organizer. This allows students to better
assimilate and recall information at a later date, a
valuable study tool. In this case, students categorize
vocabulary words.

* Read the directions aloud and explain the four
examples.

* Have students complete the activity as you check
their work.

e Call on students to share their answers.

ANSWER KEY

People: college students, classmates, doctors,
meteorologists, nutritionists, professors,
researchers, residents, scientists, specialists,
strangers, students, teachers

Places: building facilities, classroom, college
campus, community, continents, Colombia,

South America, The Czech Republic, the desert,
dormitories, mountain areas, residence hall,
restaurants, school, snack bars, southern Africa, a
tropical rain forest, a university, Vietnam and Thailand

Possible Foods: beef and pork, bugs, candy and
cookies, chicken and poultry, dairy products,
desserts, eating halal, fruit, grains and breads,
hamburgers, home-cooked, ice cream, insects,
keeping kosher, pork or bacon, rice and pasta,
salads, sandwiches, shellfish, soy products, sushi
and tempura, tiramisu, vegetables

Interactions 1 Reading 31




PART 3

Human Conditions: asthma, cancer, diabetes,
emotions, flu or pneumonia, headaches, heart
disease, high blood pressure, homesick, hunger,
international, perfect health, physical beauty,
sadness, sickness or illness, a stroke

9 Practicing with Categories
* Read the directions aloud and explain the first
example.

® Have students complete the activity as you check
their work.

e Call on students to share their answers.

* Read and explain the directions at the end of the
activity aloud. Tell students that they can use this
technique to increase their vocabulary.

Student Book pages 53-57

Focusing on High-Frequency Words
Read the directions aloud and do the first item as a
class.

Have students complete the activity as you circulate
and check their progress.

ANSWER KEY

1. meals 5. popular
2. product 6. choices
3. necessary 7. variety

4. communities 8. probably

Making Connections

Making Use of Academic Content

Research activities such as this will enable

ANSWER KEY
1.d 2.g 3. h 4 c 5 b 6.e
7.f 8 j 9.a 10.i

Expansion Activity

* The aim of this activity is for students to practice
vocabulary words and to internalize the concept of
categories.

® Explain that you will name a category, and
students will have one minute to write down as
many words in that category as they can think
of. Possible categories: people, places, foods,
human conditions, countries, weather conditions,
vegetables, beverages, subjects of college study.

* When the minute is up, ask how many students
wrote five things, ten things, etc., in order to find
out who wrote down the most things.

® Play as many times as you like.

32 CHAPTER 3

students to better understand the ideas set forth in
the reading passage. The task of doing an Internet
search will also allow students to develop the skills

they need to conduct academic research.

If you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing the
activity on their own. If you do not have access to a
computer lab, assign this activity as homework.

Have students work in pairs to share the
information they found.

Call on students to share their research with the
class.
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Focus on Testing Student Book pages 58-59
ﬁ
Self-Assessment Log

Understanding Schematic Tables

» Read the information in the Focus box and ¢ Read the directions aloud and have students
explain as necessary. check the strategies and vocabulary they
learned in the chapter.

* Ask a volunteer to tell you where in the chapter
Practice they can find information or an activity related to

each strategy.
* Read the directions and have students complete %
the activity. * Tell students to find definitions in the chapter for

any words they did not check.
e Call on students to share their answers. y Y

ANSWER KEY

Personal reasons for choosing a diet item: A, D, G

Cultural reasons for choosing a diet item: C, F, H

Expansion Activity

e The aim of this activity is for students to find out
more about the subject of the reading passages in
this chapter and to practice doing research.

® Photocopy the Black Line Master Finding Food
Facts (BLM 7) and distribute to students.

¢ Read the directions.

® Have students complete the activity in the
computer lab or on their own as homework.

* Have students share their findings with the class.
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CHAPTER

In this
CHAPTER

C & \When I took office, only
high energy physicists
had ever heard of what is
called the World Wide
Web... Now even my cat

has its own page. =

Former U.S. President Bill Clinton

_

In the
Community

Students will read about communities—uvirtual
communities and real-life communities. Activities

support students’ understanding of topic, main idea,

and supporting details. They will learn to paraphrase. To
expand vocabulary, they will work with word families such
as nouns and verbs with the same root. Changing false
statement to true statements and working with negative
test questions test students’ depth of comprehension and
prepare them for test-taking success.

Chapter Opener

e Read the introduction to the chapter in the box on
page 61 in the Student Book.

e Read the questions in the Connecting to the Topic
box and elicit responses from students.

e Check students’ comprehension of “community” and
“virtual community.” (community = people, public,
usually joined in a common area; virtual = computer-
based)

e Read the quotation on page 60. Ask students what
they think it means. Be sure that they know that
Clinton was President of the U.S. from 1993-2001.
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Chapter Overview

Reading Selections
What Makes a (Virtual) Community?

Communities in Real-Life Locations

Reading Skills and Strategies

Identifying paragraph and whole reading
topics

Identifying main ideas by asking questions

Using punctuation to recognize supporting
details

Skimming for topics and main ideas
Critical-Thinking Skills
Paraphrasing information

Making connections using virtual meeting

Vocabulary Building

Getting meaning from context: finding
illustrations of words

Recognizing words with similar meanings
and meaning categories

Recognizing nouns and verbs

Finding definitions of vocabulary items

Language Skills

Understanding the organization of real-life
communities and locations

Focus on Testing

Answering negative fact questions

a

places
Vocabulary
Nouns
applications™ retirement
arrangement™ risk*
comments® $ensors
content™ sites”
dependence steps”
design* suburbs
harassment technology”
infrastructure transportation
level®
location® Verbs
motivation connect™
network™ contribute®
= observers exist®
: organization® interact
§ reality™ monitor
© resources” observe
'g responsibilities™ organize”
S

participate spiritual
recognize® structured
tend (to)* suburban
urban®
Adjectives virtual
committed wireless
compact
delayed Adverbs
geographical forever
huge* however®*
informal relatively
intentional therefore®
involved
low-income Phrases
organized even so
physical* general truth
real-life socially
rural® acceptable

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

Student Book pages 62-70

What Makes a (Virtual) Community?

Before You Read
o Previewing the Topic @

* Have students look at the illustration on page 62 in
the Student Book.

* Read the questions and have students write brief
answers.

¢ Put students in small groups to practice asking and
answering the questions.

o Call on students to share their answers with the class.

o Predicting @

Activating Prior Knowledge

Activities such as predicting allow students to

tap into prior knowledge. Students learn more
effectively when new information is meaningful to
them. Working in groups to discuss and think about
what they already know about a topic will allow
students to actively link their prior knowledge to
upcoming new information.

¢ Put students into small groups to discuss and write
answers to the questions. Explain that it is OK to
guess if they don’t know the answers.

® You might want to review new vocabulary:
community, physical-reality, virtual-reality.

ANSWER KEY

Answers will vary. Sample answers:
1. “real-life” = any physical location; “online
community” = community on the Internet

2. “physical” = town square, coffee shop,
library; “virtual” = FaceBook, Twitter,
Pinterest, chat rooms, blogs, etc.

3. Answers will vary.

36 CHAPTER 4

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio.

* Have students put a check mark ( ¢) next to the
words they don't know.

* Remind them not to use a dictionary in this part of
the lesson.

0 Reading an Article @

* Have students read the passage silently with a time
limit (10-15 minutes), or have students follow along
silently as you play the audio.

e Tell them to underline any words that they don't
understand.

After You Read

Scaffolding Instruction

The following series of instruction boxes and
activities about identifying topics and main ideas
presents new information in a step-by-step
progression. This kind of scaffolded instruction
allows students to understand one part of a
complex concept at a time, in this case, the
structure of a paragraph of article.

FOCUS

Identifying Paragraph and Whole
Reading Topics

* Read the information in the Focus box.

® You may wish to draw the structure diagram
step-by-step on the board.
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e Identifying Topics of Paragraphs
* Read the directions for the activity and explain
as needed.
® Have students complete the activity.

® Have students compare their answers with a
partner. Resolve any questions that arise.

ANSWER KEY
A. Possible Definitions of Human Community

B. Examples of Kinds of Real-Life Vs. Virtual
Communities

C. Where and How Individuals “Get Together”
Online

D. “Participation Steps” in Interactive
Communities

E. Four General Truths about Online
Communities

F. People’s Motivation to Interact in Cyberspace

G. Some Potential Challenges in Relating to
Others

H. A Concluding or Summarizing Statement
and Questions

Identifying the Main Ideas

¢ Read the information in the Strategy box.

¢ Remind students that the main idea is the
most important idea in a paragraph, and

that all the other ideas in the paragraph
are there to support that main idea.

- J

e Identifying the Main ldeas of a Reading

¢ Read the directions.

¢ Ask students how many think that item A is the
correct answer, how many think that item B is
the correct answer, and how many think item C
is the correct answer. Ask them to justify their choice.

Copyright © McGraw-Hill

Student Book pages 62-70

ANSWER KEY
B

e Identifying the Main Idea by Asking
Questions
® Read the directions.

* You may wish to have students work in pairs or in
groups of three.

* Have students compare their answers with their
classmates.

e Check to see that their answers are correct.

ANSWER KEY
. What are
. Where do
. What are
. What
What do
How do
. What is
. What do; what will

I OmMmmMmQouoOm>

e Changing False Statements to True
Statements

¢ Read the directions and do the first item as a class.

* Give students time to complete this activity. You
may wish to have them work in pairs.

¢ Then call on students to share their answers with
the class.

e After they have changed the false statements
to true, direct students to go back to Activity 7
Identifying the Main Idea by Asking Questions on
page 67 in their Student Book. Have students work
in pairs. One student asks each question and the
other student uses the statements in Activity 8 to
answer the question. Then have students switch
roles so that both students have the opportunity to
both ask and answer the questions.
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ANSWER KEY

1. A human community can be defined as “a

group of people smaller larger than a family
that interacts and that recognize they have

nething something in common.

. In virtual-enline-communities-in-cyberspace

real-life, intentional groups, members get
together physically in a real location; in

real-life-intentional-groups virtual online
communities in cyberspace, they mostly
interact on computers and wireless devices
from a distance.

. Some kinds of virtual meeting places

are retirement-housing,residence-halls;
sorority-houses, cooperative,-businesses;
and-school buildings forums, chat rooms,

e-mail discussion groups, and community
areas within big social networking sites like
Facebook, Twitter, LinkedIn. These are all
unlikely likely to include content on topics of
common interest, delayed communication,
and instant messaging.

. The steps participants in online groups take

are often the same. First, they might only
use web widgets and wikis to observe.

Then observers become newcomers. “Full
members” can take part regularly, contribute
and stay a long time—or not. Before they
become eemmitted-insiders leaders, they
are leaders committed insiders. Ne-ene
Anyone can leave at any time.

. There are general truths about online

groups: enhra-few a large number of people
can be involved in a site; their level of
commitment stays-the-same differs greatly

and enhyr-one-commeon-interest almost
anything can bring them together.

. Here are three motivations of membership

in virtual communities: their cost must be
equal to or less than their benefits; regular
participation tends to make people want to
leave commit; and social acceptance will
never keep the group going and growing.

Student Book pages 62-70

7. A potential danger of online groups is the

sharing of information among different
kinds of people. A possible advantage
disadvantage is financial, social or physical
risk. Deception may exist if people are

not honest about their identities. The
possibilities of harassment and loss of
privacy are geed bad things.

. Virtual communities are very different from

similar to “real” ones in some ways: their
definitions and purposes have much in
common. People get into and out of both
kinds of groups in ene-step several steps;
they exist for a reason; and there are risks
or problems with both.

Q Using Punctuation to Recognize

Supporting Details
* Read the first paragraph in the Strategy
box as students follow along.

* Write the first example on the board
without the punctuation and have
students read it aloud. Remind students
that the phrases in quotations marks
and parentheses are definitions in this
example.

e Ask students where to insert the
punctuation.

¢ Then have them read it aloud again.

* Point out how the semi-colon separates
two closely related short sentences.

¢ Continue with the second example and
explain the use of the colon and commas.

* Write the third example on the board
without the punctuation. Have students try
to read it aloud without the punctuation.
Then have them add the commas and
semicolon and read it aloud again.

38
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Student Book pages 62-70

* Have students identify the two closely
related sentences that are separated by
the semicolon in this example.

* Ask the purpose of the parentheses
in this example. (defines intentional
communities)

- J

e Using Punctuation to Recognize
Supporting Details

¢ Read the directions aloud and review items 2 and 3
where the answers are provided.

* Have students complete the rest of the items
independently.

o Call on students to share their answers with the class.

® For more practice, encourage students to go back
to Activity 2 Predicting on page 62 in the Student
Book and answer the questions.

ANSWER KEY

Answers will vary. Sample answers:

1. a group larger than a family, that interacts;
a group with at least one common interest

2. retirement community

3. from a distance over the Internet on
computers, smart phones

4. forums, chat rooms, e-mail discussion
groups, community areas on Facebook,
Twitter, LinkedIn

5. include print, audio, visual and/or moving
content; can be delayed timing for
communication; can connect in “real-time”

6. chatting, texting, instant messaging

7. new relationships, changing interests,
problems in their lives, not enough time or
energy

Copyright © McGraw-Hill

8. a. tend to vary widely (a few or many
participants) b. participate for a short or
long time c¢. level of commitment varies
(participate all the time or just occasionally)
d. involved in different ways (some just
read or listen, others contribute a lot)

e. connecting element can be almost
anything (common identity, purpose,
interest, problem, need, belief, experience)

9. age, lifestyle, cultural identity (almost all
ages can participate, no matter who you
are or where you live or what you do)

10. harming others online on purpose (name
calling, insulting people, using bad
language)

@ Discussing the Reading @

Interacting with Others

These types of collaborative activities help students

get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify answers and reinforce
knowledge with the assistance of their group
members.

e Put students into small groups to discuss the
answers to the questions.

® Have students share their answers with another
group.

® You may wish to have students share their own
experience with online communities.

Interactions 1 Reading
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PART 2 Main |deas and Details

Student Book pages 70-75

Communities in Real-Life Locations

Before You Read
o Previewing Vocabulary @

* Tell students to look at the list of vocabulary words
ad repeat them after you, or listen and repeat them
as you play the audio.

* Have students put a check mark (¢ next to the
words they know.

* Remind them not to use a dictionary in the part of
the lesson.

Strategy

Skimming for Topics and Main Ideas

® Read the information in the Strategy box
while students follow along.

¢ Tell them that they will practice skimming
for the topic and main ideas in the next
activities.

N /

e Skimming for Topics

¢ Read the directions.

* Have students skim the article on pages 71-73 in
their Student Book and identify the order of the
paragraphs listed in the activity.

ANSWER KEY
D,CAB

o Skimming for Main Ideas @

¢ Read the instructions.

® Have students share the reason for their answers
with a partner.

¢ Have students share their main idea answers and
why they picked them with the class.

40 CHAPTER 4

ANSWER KEY
Paragraph A: C
Paragraph B: A
Paragraph C: C
Paragraph D: B

After You Read
Strategy

Learning to Paraphrase
e |nstruct students to read the information
and the examples in the Strategy box.

* To check comprehension, ask questions:
What is a paraphrase? What is the first
think you must do when you paraphrase?
What else do you do when you
paraphrase?

¢ Ask students to reread Paragraph A on
page 71 of the Student Book. Ask them
to tell you the main idea. Write it on the
board.

¢ Have students tell you what the other
ideas in the paragraph are, in their own
words. Work with students to add the
important ideas to the paraphrase on the
board using their own words.

* Then have students reread the paraphrase
of this paragraph in the Strategy box.
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Student Book pages 70-75

¢ Read the directions aloud.

o Paraphrasing @

* Put students in groups of three and read the

* Divide the class into groups of four.

® Read each item in the activity. Remind students

directions aloud.

* Have students paraphrase Paragraph B, C, or D.
Be sure all paragraphs have been selected by one
student in each of the groups. You may wish to
assign the paragraphs to specific students.

e Call on students to read their summary using their

paraphrases of the main idea and important details.

e Talking It Over @

Interacting with Others

These types of collaborative activities help students
get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify answers and reinforce
knowledge with the assistance of their group
members.

Copyright © McGraw-Hill

to make notes of their answers and the group’s
reasons for their answers. They should appoint a
recorder and a spokesperson for each item, so that
each student will report on one of the items in the
activity.

You may wish to allow a time limit for the groups to
work on each of the items so that all groups finish
all the questions.

Have each group member report on one of the
items in the activity, reporting the discussion
outcomes of their group.
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Vocabulary and Language-Learning Skills Student Book pages 75-80

Naming the Meaning Catego @
Strategy 2 g g gory

¢ Read the directions

* Put students into small groups and have them

lllustrations (Examples) of Words complete the activity.

¢ Have students read the information in the
Strategy box silently.

Q Getting Meaning from Context: Finding

e Have them share answers with the class.

¢ To check comprehension, write the
Example on the board and ask students ANSWER KEY
to identify the illustration/example for the
vocabulary words. (negative effects =
depressed, irritable, nervous)

K " Moy, TR
0 Finding lllustrations of Meaning Strategy

Categories

Answers will vary.

* Read the directions aloud with students following

Recognizing Words with Similar
Meanings and Meaning Categories

along. * Have students read the information in the
* Have students work with you to complete item 1. Strategy box silently.

(Answers may vary: common purpose, common * When they are finished, have volunteers

point of interest, location) read aloud the two bullets and the final
* Have students work with a partner to complete the sentence.

rest of the items. * To check comprehension, write two lists
e Call on students to share their answers. of words on the board: List 1: human

community, neighborhood residents,
interacting individuals, group members.
ANSWER KEY List 2: villages, towns, cities, suburbs,
urban areas.

* Ask students to identify the Meaning
Category for each list. (List 1 =
communities, groups; List 2 = places
where people live)

3. forums, chat rooms, e-mail discussion o Ask students to identify the part of

grlo'ups, SOC]?I AEEIINE) Sz, Sleg Posis: speech represented in each list. (noun
S TS ST phrases and nouns)

Answers will vary. Sample answers:

1. common purpose, common point of interest,
geographical location

2. social, economic, political, spiritual

4. delayed timing = e-mail, newsgroups; real- \_ )
time = chatting, texting, instant messaging

5. observers, newcomers, committed insiders, e Identifying Similar Meanings and Meaning
full members, leaders Categories

6. time, energy, money, other resources * Read the directions aloud and explain the two

7. financial, physical, personal, social risks; examples. (1. These words have same or similar
false identities; harassment; lack of privacy meanings. 2. These words have different meanings
but belong to a category that describes people’s

8. financial, physical, personal
attributes.)
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* Have students complete the activity independently
and then check their answers with a partner.

e Call on students to share their answers.

ANSWER KEY
1. S

, characteristics of people

, describing people

N o g s 0N

C
S
C
C. describing a place
S
C

, describing how people can be affected
by something

©

. C, things that are important to people

©

. C, kinds of electronics

10. C, places in a city or town

Student Book pages 75-80

0 Recognizing Nouns and Verbs

¢ Read the directions and do the first item with
the class.

* Have students complete the activity independently
or with a partner.

* Check answers as a whole class activity.

e Direct students’ attention to the paragraph at the
end of activity, on the bottom on page 78 in the
Student Book. You may wish to have students do
this activity on their own and put the vocabulary in
their personal dictionary.

-

e Read the information in the box.

Q Recognizing Nouns and Verbs

e Have a student volunteer read the
Examples.

® Have one half of the class read the Noun
in the first column and the other half of
the class read the related Verb.

¢ To check comprehension, write these
sentences on the board with words
underlined as shown. Ask students to tell
whether the underlined words are nouns
or verbs:

Can | discuss something with you? (verb)

Can we have a discussion? (noun)
I'll walk to school tomorrow. (verb)
[ think I'll take a walk this afternoon. (houn)

e Ask students what they notice about the
noun endings. (many end in -tion, -men?

Copyright © McGraw-Hill

ANSWER KEY

1. definition 6. residents
2. interact 7. connects
3. location 8. transport
4. government 9. organize
5. arrangement 10. decision

e Finding Definitions of Vocabulary Items

¢ Read the directions aloud while students follow
along.

* Explain the first item.

* Have students complete the activity as you check
their work.

® Remind students to cross off the definitions as they
use them.

ANSWER KEY
1.c 2.f 3.a 4.d 5.i 6.b 7. h
8.9 9 e
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Student Book pages 75-80

© Focusing on High-Frequency Words © Making Connections

¢ Have a student volunteer read the directions.

® Have students complete the activity on their own.

* Remind them to cross off the words as they Making Use of Academic Content

use them. Activities such as this will enable students to

* Go over the correct answers with the class. better understand the ideas set forth in the reading
passages. The task of doing an Internet search will

allow students to develop the skills they need to

ANSWER KEY conduct academic research.
1. urban 6. arrangement
2. effects 7. spaces * If you have computer access in your classroom, you
3. tend 8. resources may want to model this activity with the class. You

' ' can assign it for students to do in the computer lab
4. environments 9. connections or on their own computer.
9. century 10. economic * Tell students that they will share their research with

the class.

* You may wish to post students’ findings in the
classroom.
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Student Book pages 81-83

PART 4 Focus on Testing

FPcus

Answering Negative Fact Questions
On Tests
¢ Read the information in the Focus box.

* Provide sample questions containing is not
mentioned, except, and is not true.

Answering Negative Fact Questions

¢ Read the directions.

® Have students read the passage and answer the
questions.

® Have students compare their answers with one or
two other students.

* Go over the answers with the class, pointing out
the expressions that signal a negative question in
the test questions.

ANSWER KEY
1.B 22D 3. A

Expansion Activity

* The purpose of this activity is to have students
apply what they learned about urban environments
in the chapter reading “Communities in Real-Life
Locations,” and to learn about a city or town that
they don't know well. They can research their
own town or another town that they would like to
learn about.

* Photocopy and distribute Black Line Master
Finding Out About a Town on page BLM 8 in this
Teacher's Manual.

® |nstruct students to use the computer lab or their
own computer to research a city, town, or village
that they don’t know. If you have computer access
in your classroom, you may wish to model this
activity with the class. (Ithaca, NY, has a rich,
easy-to-navigate website)

Copyright © McGraw-Hill

e Review the directions on the worksheet to be
certain students understand the activity.

* Have them share their research with the class.
You may wish to create a class book of the
information they collected.

Organizing Information

Graphic Organizers such as the one in the Self-
Assessment Log teach students how to organize
their ideas. This helps students to better assimilate,
recall, and explain information at a later date in oral
presentations or written assignments.

I Self-Assessment Log -

® Read the directions aloud and have students
check the strategies and vocabulary they
learned in the chapter.

® Have them note the page number in their
Student Book where information or an activity is
located to practice each strategy.

¢ Call on students to tell you where in the chapter
information or an activity related to each
strategy is located.

¢ Tell students to find definitions in the chapter for
any words they did not check.
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CHAPTER

In this

CHAPTER

€ fome is the place where,
when you have to go
there, they have to take
33

you 1in.

Robert Frost, poet

sl e —————————

Home

Students will read about homes and the meaning of
“home” across historic times and today. They will have
a chance to share their own concepts of home, family,
parenting, and housing issues of today. Students will
practice paraphrasing and summarizing. Academic skills
learned and practiced include understanding and reading
a historic timeline, and researching historical information
on the Internet.

Chapter Opener

e Direct students’ attention to the photo. Ask: Where is
this person? What is he doing? (at home, in a cave)

e Put students into small groups and have them discuss
the questions in the Connecting to the Topic box.

e Read and discuss the quotation by Robert Frost
(1874-1963). Write on the board “Home is
" and have students write their own
personal definition. Ask volunteers to share their
definitions with the class.
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Chapter Overview

~

Readings
At Home in World History
A Short History of...

Reading Skills and Strategies

Recognizing topics and main ideas in
readings about history

Using a timeline to take notes on time and
time order

Skimming to find time and place in history

Critical-Thinking Skills

Summarizing historical information and
ideas

Researching and evaluating historical
information online

Vocabulary Building

Getting meaning from context: punctuation
and phrase clues

Recognizing words with similar and
opposite meanings

Recognizing nouns and adjectives

Language Skills

Researching and discussing family housing
in different cultures

Focus on Testing @eZ501E1

Understanding definitions and explanations

Vocabulary

Nouns
architects offspring
branches* property”*
camp/camper protection®
centuries® punishment
civilizations shelter
clay slaves
descendants society™
forefathers tolls*
frames/framing trend”
generations® weapons®
invention youngsters
mansions
manufacturing Verbs
necessity beat
obligation construct

control*

Adjectives
develop® adequate
discover* ancient™
entertain attached
fill in durable
form* flat*
guide global
impress hardened
obey homeless
produce independent™
punish permanent”
range prehistoric
from... to temporary
reside wealthy
sacrifice
spoil

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

At Home in World History

Before You Read

o Previewing the Topic @

* Read the directions aloud. Explain that the graphic
is a chronological timeline that shows events in
order of their occurrence.

® Have students look at the illustrations on the
bottom of page 86 in their Student Book. Ask:
What do these pictures show? (different time
periods in history)

* Assign students to work with a small group to put
the number of the correct illustration in the box
in the timeline, and answer the questions at the
bottom of page 86.

Student Book pages 86-94

* Put students into pairs to discuss the questions.

* Read the directions and the questions in the
activity. Paraphrase the questions to be certain that
students understand the vocabulary.

* Have students take notes and assign a reporter to
share their answers with the class.

¢ Tell students to look for the answers to the
questions in the reading passage as they read.

ANSWER KEY

Answers will vary.

ANSWER KEY
Stone Age: 4

Middle Ages: 1
Industrial Revolution: 2
Present Time: 3
Future: 5

Answers to questions will vary.

o Predicting @

Activating Prior Knowledge

Activities such as this allow students to tap into
prior knowledge. Students learn more effectively
when new information is meaningful to them, and
working in pairs to discuss and think about what
they already know about a topic will allow students
to actively link their prior knowledge to upcoming
new information.

48 CHAPTER 5

e Previewing Vocabulary @

® Have students look at the list of vocabulary words
and repeat them after you, or have them listen to
the audio and repeat.

* Instruct students to put a check mark ( ¢/) next to
the words they know.

® Remind them not to use a dictionary during this part
of the lesson.

e Reading an Article @

* Have students read the passage silently within a
time limit (10-15 minutes), or have them follow
along silently as you play the audio.

* Tell students to underline any words or phrases that
are new or that they don’t understand.

* Remind them not to use a dictionary in this part of
the lesson.
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Student Book pages 86-94

After You Read G Recognizing the Main Ideas

Strategy Scaffolding Instruction

This activity gives students an opportunity to draw

Recognizing Topics in a Reading on what they learned in Chapter 4 about identifying
About History the main idea by asking questions. This kind of
¢ Read the information in the Strategy box. scaffolded instruction allows students to thoroughly

understand one part of a complex concept at a
time, in this case, finding and understanding the
main idea of a reading passage.

e Ask students to turn back to the reading
that starts on page 87 in their Student
Book. Ask them to tell you the titles
(subtopics) of the paragraphs.

* What is the final subtopic? * Read the directions and explain as needed.
- J * Have students read items A, B, C, and D.

e Ask students to mark their answer, and then

e Recognizing Topics in a Reading About compare with a partner and the entire class.

History
® Read the directions. ANSWER KEY
* Have students fill in the blanks in this activity

D

e Call on students to share their answers with the

class.

0 Recognizing and Asking for Main Ideas
ANSWER KEY * Read the directions and review item A, which has
A. Prehistoric Times been done for students.
2 T Canl s BeE ey * Have students go back to the reading to find words
_ and phrases that complete the questions about the
C. The Middle Ages c.E. (A.D.) Main ldeas.
D. Improvements and Choices in Housing * Review the correct answers with the class.
E. Attitudes Towards “Home e After the class completes filling in the blanks, have
F. The World Today: Laws and Social Values them create an answer to the Main Idea Question
Related to Housing About the Whole Reading.

G. The Future: Housing Design and Purposes
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Student Book pages 86-94

ANSWER KEY used the-same-materials durable wood
framing filled in with plaster, brick, or stone.

A. prehistoric humans, shelter

B. ancient civilizations, natural environment, C. In the Middle Ages, poorer common people

housing styles had huge-smarthouses one-room houses.
The wealthy and powerful lived in huts-and
C. Middle Ages, for the common people, the ey
powerful . ] ) )
D. The discoveries of the Industrial Revolution
D. 18th to 20th, improvements led to changes in fairhousinglaws
E. attitudes, the Modern World, feel technology. Advances in agrieulture
F. laws and social values, the world today manufacturing allowed architects to design
for durability, practicality, and beauty.
G. the future, look and feel
E. In the modern world, there is relongera
Main Idea Question About the Whole Reading: strong-attachment still a strong attachment
Sample Answer: In all of human history, what to “home.” Whether a home is temporary
have been, are, and will be housing designs and or permanent, people rever always find a
purposes? place to call “home” and miss it when they
are away.
F. Although some parts of the world have laws
© Changing False Statements to True to help give people shelter, people’s housing
Statements situation depends largely on their own
¢ Read the directions. governaments ability to pay. Once a person

is homeless, there-is-an-easy-solution there

* Have students work with a partner to create the are different solutions to help them.

true statements.

G. Housing in the 22nd and following centuries

* When students are finished, review the possible is unlikely-to-differ likely to differ from living
answers. accommodations in the Middle Ages. It

* Go back to Activity 7 Recognizing and Asking for will focus on three key areas: agrieutture;
Main Ideas. Have volunteers read each question wealth—and-safety physical health, energy
and another student read the answer they created efficiency, and use of technology.
in Activity 8.

A. In prehistoric times, the third most important

survival need was for secial-netwerking Graphic Organizer: Using a Timeline to
shelter. The earliest humans built fortresses Take Notes on Time and Time Order
structures and later created homes out of * Read the first paragraph in the Strategy
natural materials like stone and clay. box.

B. In ancient civilizations, geverament the ® Ask volunteers to read each bulleted point.

natural environment greatly influenced
housing design and construction. Inhabitants
built houses with branches, clay, and
hardened earth. In later generations, people

® To check comprehension, tell students to
look at the reading passage and to locate
examples of different ways to identify time.

e Call on students to share their answers.

N J
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Student Book pages 86-94

e Identifying Time and Time Order Details

@ Discussing the Reading @

Organizing Information

Activities such as this will teach students to
organize information from a reading passage using
a graphic organizer. This allows students to better
assimilate and recall information at a later date, a
valuable study tool. In this case, students place
events along a timeline.

¢ Read the directions.

e Direct students’ attention to the blank timeline on
page 93 in their Student Book. This is where they
are to put the number of the statements that refer
to that point in the timeline.

® Have students work with a partner and then share
their answers with another pair of students.

¢ Review the correct answers with the entire class.

ANSWER KEY
European Middle Ages

N

Prehistoric Times
European Middle Ages
Industrial Revolution
Prehistoric Times
The Centuries B.C.E.
The Centuries B.C.E.
Industrial Revolution
World Today
Modern World

. Future

. Modern World

. World Today

. Future

© ©®O N o g Rk DN

—_ = e Ly =
2 0w N = o

Copyright © McGraw-Hill

Cultivating Critical Thinking

Activities such as this will help students practice
analyzing information and using deductive
reasoning. In this activity, students consider the
information from the reading and combine it with
their own knowledge and experience. Then they
read quotations by various people about “home”
and compare their own thoughts with those of
the writers.

® Read the two items in the activity with the class.
Clarify as needed.

* Put students into small groups to discuss the
questions. Ask them to take notes of their
discussion.

e Call on various groups to share their answers with
the class.

Interactions 1 Reading
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Main |deas and Details

PART 2

A Short History of...

Before You Read

Skimming to Find Time and Place
9 in History
e Tell students to read the information in
the Strategy box silently.

* To check comprehension, discuss how
students skim. (read quickly, looking for
key words and phrases that tell when and
where the passage takes place)

N )

0 Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio.

* Have students put a check mark( ) next to the
words they know.

* Remind them not to use a dictionary in this part of
the lesson.

o Skimming for Topics

® Read the directions.
* Complete the first item together with the class.

¢ Give students time to complete the rest of the
activity independently.

¢ Have students share and check their answers.

ANSWER KEY
C,A DB
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Student Book pages 94-99

e Skimming for Main Ideas @

¢ Read the directions.

* Have students read the passage silently and
complete the activity within a time limit (10-15
minutes), or have students follow along silently as
you play the audio.

¢ Tell students to underline any words or phrases that
are new or that they don’t understand.

e Call on students to share their answers.

ANSWER KEY
Paragraph A: C
Paragraph B: B
Paragraph C: A
Paragraph D: B

After You Read

Summaries: Historical Information
and ldeas

* Have students follow along as you read the
information in the Focus box.

e Ask a volunteer to read the example summary
of Paragraph A.

¢ Have students go back to match each sentence
in the summary with the corresponding
sentences in Paragraph A on pages 95-96 in
their Student Book.
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PART 2

o Writing a Summary

¢ Read the directions.

® Remind students not to copy the summary they just
read in the Focus box, but to use their own words.

* Have students compare summaries with a partner
and make improvements.

¢ Collect the summaries and provide feedback to
students.

o Paraphrasing @

* Put students into groups of three.

* Have each student pick one of the three paragraphs
so that all three are chosen.

o After students write their summaries and share
them with the other two students in their group.

* Have students staple their three paragraph
summaries together and turn them in. You may wish
to post the best summaries on the board.

G Discussing the Reading @

Interacting with Others

These types of collaborative activities help students
get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify answer and reinforce
knowledge with the assistance of their peers.

¢ Read the directions and have volunteers read each
question.

® Put students into pairs to discuss the answers to
the questions.

* Have students share their views with another pair of
students and the class.

Copyright © McGraw-Hill

Student Book pages 94-99

4
F

Expansion Activity

X
REPRODUCIBLE

* The aim of this activity is for students to apply the
information in the reading to their own lives and to
practice asking and answering questions.

* Photocopy and distribute Black Line Master
Comparing Families on page BLM 9 in this
Teacher's Manual.

¢ Read the directions. Be certain that students

know how to complete the two graphic organizers.

* Put students in pairs and have them complete the
activity.

e Call on students to share the similarities and
differences that they've identified.

Interactions 1 Reading
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Vocabulary and Language-Learning Skills

Student Book pages 100-104

9 Getting Meaning from Context:

N

Punctuation and Phrase Clues
® Read the information in the Strategy box.

® Put the various forms of punctuation on
the board and have students name them:
parentheses, dashes, commas, colon,
semicolon.

n Getting Meaning from Context

¢ Read the directions aloud.

* Read the first item and ask students to provide the

definition. (protection)

* Have students complete the activity independently

and then compare their answers with a partner.

¢ Review the answers with the class.

ANSWER KEY
1. protection
2. wind, rain, storms, cold, sun
3. period
4. building coverings
5. Egypt, Assyria, Greece, and Rome.
6. fortresses
7. a time of worldwide changes in technology
8. discomfort, depression, or health problems
9. race, nationality, sex, health, family

10.
11.

12.

situation, or lifestyle
money owed on their property

the condition of people without a regular
place of night-time residence

decrease the environmental impact

54

CHAPTER 5

\

Vocabulary Building: Recognizing

Similar and Opposite Meanings

e Tell students to read the information in
the Strategy box silently.

® When they are finished, ask volunteers to
read the information aloud.

e Identifying Words with Similar and

Opposite Meanings
¢ Read the directions aloud and do the first item with
the whole class.

* Have students work independently and check their
work with a partner.

e Call on students to share their answers.

ANSWER KEY
.S 220 3.0 4SS 5SS 6.0
7S 8S 9.5 10.0 11.S 12. 0

Recognizing Nouns and Adjective

* Read the information and the Example in
the Strategy box.

¢ To check comprehension, copy one or
two sentences from the reading on the
board and ask students to identify the
nouns and adjectives.
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e Identifying Nouns and Adjectives

* Read the directions aloud and explain the first
example. Ask students where the words in
parentheses would fit in the chart below.

* Have students complete the activity independently

and then check their answers with a partner.
¢ Call on students to share their answers.

¢ Ask students to identify some endings of nouns
and adjectives (nouns: -ment, -ity, -tion for nouns;
adjectives: -al, -ful)

¢ Alert students to the directions below the chart.
Have them practice this technique with other
vocabulary from Chapters 1-5, to expand their
vocabulary. They should add new words to their
personal dictionary.

ANSWER KEY

1. necessary, survival, important, protection,
dangers

2. structures, prehistoric, shelter
3. architects, civilizations, natural, environment

4. Accommodations, durable, fortresses,
wealthy, powerful

5. discoveries, inventions, Industrial,
improvements, construction

6. available, practicality, beauty

Chart

Noun/Related Adjective: necessity/necessary,
importance/important, danger/dangerous,
structure/structural, prehistory/prehistoric,
architect/architectural, nature/natural,
environment/environmental, wood/wooden,
durability/durable, wealth/wealthy, power/
powerful, improvement/improved, invention/
invented, availability/available, beauty/beautiful
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Student Book pages 100-104

Expansion Activity

* The goal of this activity is for students to
internalize the new vocabulary words.

e Write the nouns and adjectives from the chart
in Activity 3 on note cards (or small slips of
paper) and distribute a card or several cards to
each student. You may also include nouns and
adjectives from previous chapters.

¢ Have students walk around the room to find the
person who has the noun that matches their
adjective, or vice versa. For example, the student
who has the word “architect” on his card would
look for the student who has “architectural” on
his card.

0 Focusing on High-Frequency Words

¢ Read the directions.

® Remind students to cross off the words as they use
them.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY
1. history 2. modern 3. living 4. groups
5. goals 6. produce 7. protect 8. religious

9. society
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Student Book pages 100-104
e Researching Historical

Researching History Online Information

e If you have Internet access in your classroom, ® Read the directions aloud.
you may model this activity with the entire class.
Or you may take your students to the computer
lab to have them do the research under your
guidance. Alternatively, students may be able to
conduct their research on their home computer. e Ask volunteers to share their research with the

class.

* You may have your students use the computer lab
or their home computer to complete their research.

* Have students report their findings to a partner.

* Remind students to always note the source
of their information by copying the URL. They
should also indicate the date they accessed the
Internet site.

Making Use of Academic Content

This activity will enable students to better
understand the ideas set forth in the reading
passages. The task of doing an Internet search
will help students develop the skills they need to
conduct academic research.
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Focus on Testing Student Book pages 104-105

FOCUS oo Expansion Activity

Understanding Definitions * The aim of this activity is for students to
and Explanations internalize the definitions of the new vocabulary
words.

* Read and explain the information in the Focus

box. * Photocopy the Black Line Master Vocabulary

Bingo (BLM 10) and distribute to students.

Read the directions. Write 20-25 vocabulary
words on the board for students to choose from.
You can use the glossary in the back of the

book to find the words or you can have students
choose words from the Vocabulary in the Self-
Assessment Log on page 105. Complete a partial
e Read the directions. Bingo card on the board in order to model two or
three examples.

® Be sure that students understand that even
native speakers do not understand every word
they read in their textbooks.

Finding Definitions and Explanations

* Have students read the passage and complete the
activity.

Model the activity by reading the definitions of two
or three words. Be sure to read the definition of
at least one word that is not on your card in order
to show students that they don’t mark anything

e Call on students to share their answers.

ANSWER KEY if the word you defihe is not on their cards. Have
students help you find the correct words on your
1.C 2.D 3.D 4.C Bingo card.

e Conduct the game. When a student shouts
“Bingo!” check his or her answers. Optional: Give

a prize to the winner.
I Self-Assessment Log -

* Note: Be sure to keep track of the words whose

definitions you read.
e Read the directions aloud and have students y

check the strategies and vocabulary they
learned in the chapter.

® As a volunteer to tell you where in the chapter
information or an activity related to each
strategy is located.

¢ Tell students to find definitions in the chapter for
any words they did not check.
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CHAPTER

In this
CHAPTER

€€\ culture can live,
if it attempts to be

.. 9
exclusive.

Mohandas K. Gandhi
nonviolent activist and political
leader who helped lead

India to independence

(1869-1948)

3 IR R TR R RN TITRRTRIRR R,

Cultures of
the World

Students will read about the concept of culture and all
of the elements involved in making up a culture. They
will read a conversation among individuals who disagree
on what “culture” means and see examples of ways of
disagreeing politely. Students will also read anecdotes
about cultural misunderstandings that illustrate the
importance of understanding a variety of aspects of
cultures other than their own. These topics will encourage
students to consider different aspects of their own
cultures, and possibly create enthusiasm for learning
about other cultures.

Chapter Opener

e Direct students’ attention to the photo and ask

questions: What is interesting about this picture? When
and where do you think the picture was taken? How
can you tell? (The photo is of shoppers on a Saturday
afternoon at London’s famous Portobello Market.
London, UK)

Put students in small groups to discuss the questions
in the Connecting to the Topic section.

Read the quotation by Mohandas Gandhi and ask
students what they think it means.

Put this sentence on the board: To me, culture means

. Tell students to complete the sentence with
what the word “culture” means to them. Put students
from different language groups in pairs (if possible) to
discuss the sentence.

Call on students to share their ideas with the class.
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Reading Selections
Cross-Cultural Conversation

Clues to World Cultures

Reading Skills and Strategies

Reading structure: conversation in
paragraph form

Recognizing supporting detail: opinions
Understanding anecdotes
Critical-Thinking Skills

Interpreting and discussing anecdotes

Summarizing an anecdote

Vocabulary

Nouns Verbs
architecture agree”
attention” contradict
civilization describe*
contradiction develop®
customer™ experience”
legacy greet”
media ignoring®
medicine®* invent
pain®
societies™

Chapter Overview

Vocabulary Building

Understanding new vocabulary in context
Recognizing nouns, verbs, and adjectives

Understanding adverbs of manner

Language Skills

Recognizing and discussing cultural
attitudes and customs

Researching and reporting on unfamiliar
cultures

Focus on Testing @zl

Practicing vocabulary questions

Adjectives Adverbs

amazing
annoyed
clear®
enthusiastic
excellent™
knowing
local*
opposing
pleasant
proud
rude
scientific*
social*
soft™
successful®
terrible®
tourist®

convincingly
loudly
patiently™
politely
rudely

* These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

Student Book pages 108-114

Cross-Cultural Conversation

* Mohandas Karamchand Gandhi was a lawyer
educated in England. He became a major
spiritual leader of India who encouraged passive
resistance, or nonviolence, and used methods
such as boycotts and hunger strikes for his
cause—India’s independence from Great Britain.

® Gandhi was assassinated in 1948 shortly after
India gained independence.

* The word “Mahatma” is taken from two Sanskrit
words: “maha,” which means “great,” and
“atma,” which means “soul.” A supporter gave
Gandhi that name on January 21, 1925.

Before You Read
a Previewing the Topic @

* Have students look at the picture. Check
comprehension by asking a question: What is
happening in the picture?

® Have the students read the questions and write
brief answers.

* Put students in small groups to practice asking and
answering the questions.

e Call on students to share their answers with
the class.

o Predicting @

Activating Prior Knowledge

Activities such as this allow students to tap into
prior knowledge. Students learn more effectively
when new information is meaningful to them, and
working in groups to discuss and think about what
they already know about a topic will allow students
to actively link their prior knowledge to upcoming
new information.

60 CHAPTER 6

* Put students into small groups to discuss and write
answers to the questions. Explain that it is OK to
guess if they don't know the answers.

e Call on students to share their answers with the
class.

¢ Tell students to look for the answers to the
questions in the reading passage as they read.

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you read them aloud, or
listen and repeat them as you play the audio.

* Have them put a check mark ( ¢/) next to the words
they know.

e Reading an Article @

* Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

* Tell them to underline any words or phrases that are
new or that they don't understand.
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Student Book pages 108-114

After You Read

Understanding Reading Structure:
Conversation in Paragraph Form

Organizing Information ¢ Read the information in the instruction note.

Activities such as the one in the following * Tum to the article *Cross-Cultural
Expansion Activity will teach students to organize Conversation” on page 109-111.
information using a graphic organizer. This kind of * Ask students to identify the speaker in each
chart allows students to better organize, assimilate, paragraph.

and recall information at a later date, which is a

valuable study tool. In this case, students organize

information they find on the Internet. e Understanding Reading Structure:
Conversation in Paragraph Form

e Tell students to look back at the reading passage

Expansion Activity to find the topic of each paragraph or pair of
paragraphs. Have them write their answers on the
* The aim of this activity is for students to apply the lines provided.

fiitomiEdtem i e rezeling (1o it o (es. e Call on students to share their answers with the

* Photocopy the Black Line Master Achievements class.
of My Culture (BLM 11) and distribute to
students.

* Read the directions. ANSWER KEY

* Have students complete the activity as a class in 1. the long cultural legacy of the arts in
the computer lab or independently at home. European history

¢ Call on students to share the information they've 2. humanity’s scientific and technological
found. discoveries and achievements

3. the cultural sameness and similarities among
modern peoples

4. polite, friendly ways of discussing ideas and
telling opinions C (All of the speakers are
talking about what culture means to them.)

C: Reasons will vary.
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Student Book pages 108-114

e Understanding the Point 0 Recognizing Important Details: Opinions

e Read the directions. Do the first item as a class.

¢ Give students time to complete the activity as you
check their work.

e Call on students to share their answers.

¢ Read the directions. Do the first item as a class.

* Give students time to complete the activity as you
check their work.

e Call on students to share their answers.

ANSWER KEY

1. Some people believe that a country with a
long history has more of a cultural legacy
than young countries—especially in its
technology and religion.

2. For other thinkers, civilization didn’t include
old architecture or art; it also meant
scientific and technological discoveries
in mathematics, astronomy, medicine,
weapons, city building, and the like.

3. Young people around the world want to
think about food, media, music, or clothes
as culture because those things are modern
and everybody seems to like the same kinds.

4. According to others, diversity is more
significant than sameness in discussions
about culture; such speakers say that
people should increase and remember their
differences.

5. People from various countries and cultures
around the world have different views on
the meaning and importance of the concept
“culture.” In fact, it's common for them to
express their ideas in different ways.

ANSWER KEY
1. b,c,e,f 2. b,c,d, e, f 3.c, e f
4, a,b,c,d, e, f 5.ab,c,de,f

F®CUS

Recognizing Important Details: Opinions
¢ Ask a volunteer to read the information aloud.

* To check comprehension, tell students to look
at the reading passage and to locate examples
of italicized words and exclamation points.

62 CHAPTER 6

e Discussing the Reading @

Cultivating Critical Thinking

Activities such as this will help students practice
analyzing information and determining their own
opinions. In this activity, students consider the
information from the reading and combine it with
their own knowledge and ideas about culture to
develop and share opinions about what culture is.

® Put students into small groups to discuss the
answers to the questions. Ask them to take notes
on their discussion.

¢ Call on students to share their answers with the
class.
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PART 2 Main Ideas and Details

Clues to World Cultures

Before You Read

a Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or have them listen and
repeat the words as you play the audio program.

* Have them put a check mark (¢) next to the words
they know.

F®CUS

|_Focus |

Understanding Anecdotes

¢ Tell students to read the information in the
instruction note silently.

* To check comprehension, ask volunteers some
guestions about the listed topics. For example,
you might ask:

What are some examples of greetings you use
when you meet new people?

When you are invited to dinner at someone’s
house, do you bring anything?

Are there any special rules for eating at
someone else’s house that a visitor to your
culture might not know about?

What are some examples of gestures and facial
expressions specific to your culture?

e Reading Stories with Anecdotes @

¢ Read the directions.

* Have students read the passage silently twice and
complete the activity within a time limit (20-30
minutes), or have students follow along silently as
you play the audio.

e Tell them to underline any words or phrases that are
new or that they don’t understand.

e Call on students to share their answers.

Copyright © McGraw-Hill

Student Book pages 114-120

ANSWER KEY

_A ideas about individual and group
responsibility and rights

_B _visiting a family at home; eating and
drinking with people from other cultures

C_ body language—gestures, hand
movements, and facial expressions

StoryA: 1. B 2. B 3. A
StoryB: 1. B 2. C 3. A
StoryC: 1. A 2. C 3. C

After You Read

e Summarizing an Anecdote @

® Put students in groups and read the directions.

* Remind students that paraphrasing means to retell
in their own words.

e Tell them to choose one of the anecdotes to
summarize.

e Ask a few volunteers to read their summaries.

e Discussing the Reading @

Interacting with Others

These types of collaborative activities help students
get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify answers and reinforce
knowledge with the assistance of their group
members.

® Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.
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Student Book pages 114-120
Expansion Activity

e The aim of this activity is for students to label
familiar gestures and expressions, learn some
new gestures and expressions, and have fun.

e Mime one or two gestures, such as waving ‘hello’
or gesturing for someone to come closer and
show one or two facial expressions, such as angry
or confused and ask students to guess what you
are communicating. Then have volunteers do the
same, while the class guesses. Ask students if
they know of any gestures from other cultures
that their classmates might not know.

o Talking It Over @

¢ Read the directions aloud.

* Put students into small groups. Tell them to
complete the activity on their own, then share and
explain reasons for their answers with their group
members.

* When students have finished talking with their
group members, have one member of each group
share their answers and reasons with the class.
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Vocabulary and Language Learning Skills

N

Understanding New Vocabulary in

Context

¢ Read the information in the Strategy box,
and explain as necessary.

"

® Have students look back at the reading,
“Cross-Cultural Conversation” on pages
109-111 and identify the meaning of
culture that Kamil, Mei, Karen, and Kenji
have in mind.

/

0 Understanding New Vocabulary in Context

¢ Read the directions aloud.

* Read the first example, and explain if necessary.
Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

Answers will vary. Possible answers:

1. Castles and cathedrals are some examples
of old architecture. Some examples of
modern architecture are skyscrapers in
cities, apartment buildings, museums,
schools, etc. / A

2. It began in the Middle East and Africa
over five thousand years ago. Civilizations
had astronomy, mathematics, medicine,
government, and so on. / C

3. Alegacy comes from the past. A legacy
might include cities, governments, tools, and
weapons. / B

4. According to Karen, modern things are part
of culture. Karen thinks that people who like
classical art and music will disagree with her.
Karen and Mei have different opinions. / A

5. Some examples of the worldwide media
are movies, TV, and the Internet. The media
gives information, music, and jokes. / C
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Student Book pages 120-126

Scaffolding Instruction

Parts of speech are introduced in this book in a
step by step progression. Nouns and adjectives
were introduced in Chapter 5, and verbs and
adverbs are added in this chapter. This kind of
scaffolded instruction allows students to thoroughly
understand one part of a complex concept at a time.

-

-

Recognizing Nouns, Verbs, and
Adjectives
® Read the information in the Strategy box.

® To check comprehension, copy one or
two sentences from the reading on the
board and ask students to identify the
nouns, verbs, and adjectives.

J

o Recognizing Nouns, Verbs, and Adjectives

* Read the directions aloud, and explain the first two
examples in item 1. Have students complete the
third blank in item 1 with you.

* Have students complete the activity independently.

e Call on students to share their answers.

ANSWER KEY

opposing, opposition, opposed

-

describe, description, descriptive
excellence, excel, excellent
experienced, experience, experiences
civilization, civilize, civilized

invent, inventive, inventions

agree, agreeable, agreement

society, social, socialize

© 0o N o gk~ ODN

contradict, contradictory, contradictions

—
©

develop, development, developing
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PART 3

Expansion Activity

e The aim of this activity is for students to
internalize the new vocabulary words.

e Write the nouns, verbs, and adjectives (e.g.
“agreement,” “agree,” agreeable”) from
Activity 2 on small slips of paper. Give each
student a word. Alternatively, include noun/verb/
adjective trios from previous chapters.

* Have students walk around the room to find the
two people who have the words that match theirs.
For example, the student with “agreement” would
look for the student with “agree” and “agreeable.”

FO®CUS

Student Book pages 120-126

8. politely
9. soft

10. enthusiastic, convincingly

0 Focusing on High-Frequency Words

e Read the directions aloud, and do the first item
as a class.

* Have students complete the activity as you circulate
and check their progress.

Understanding Adverbs of Manner
* Read the information in the instruction note.

* To check comprehension, ask students for
examples of adverbs.

0 Using Adverbs of Manner and Adjectives

* Read the directions aloud, and explain item 1.
® Have students complete the activity.
¢ Call on students to share their answers.

¢ Choose a word from Chapters 1-6 and as a
class have students identify the related forms (for
example, Ch 1: instructor, instruct, instructional;
requirement, require, required).

ANSWER KEY

1. terrible 6. attention
2. local 7. minute
3. customer 8. pain

4. patiently 9. ignoring
5. another

ANSWER KEY

1. proudly, patient
clear, pleasant
knowing, rudely
enthusiastic, Amazingly
loudly

scientific

SR B W N

successful

CHAPTER 6

e Making Connections

Making Use of Academic Content

Activities such as this provide students with practice
researching topics on the Internet. This skill will be
useful in a variety of academic contexts.

* If you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing the
activity on their own. If you do not have access to a
computer lab, assign this activity as homework.

* Have students work in pairs to share the
information they found.

e Call on students to share their research findings
with the class.
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Focus on Testing Student Book pages 126-129

FOCUS REPROSCIBLE Expansion Activity

Practicing Vocabulary Questions * The aim of this activity is for students to examine
* Read and explain the information in the the concept of culture and what it means to them,
instruction note. and to practice both developing a consensus and

disagreeing politely.
* To check comprehension, have students tum to 2 G y

Paragraph B of “Cross-Cultural Conversation” * Photocopy the Black Line Master What Makes a
on page 109-111. Write the following on the Culture? (BLM 12) and distribute to students.
board: * Read the directions.

Which of the following is closest in meaning to * Have students complete the activity in groups of
“agree,” as it is used in Paragraph B? three.

a. to have a different opinion ¢ Call on students to share and explain the

b. a different opinion reasoning behind their rankings.

c. to have the same opinion
d. a similar opinion

I Self-Assessment Lo -
Practicing Vocabulary Questions 9
¢ Read the directions, and explain as necessary. ¢ Read the directions aloud and have students

check the strategies and vocabulary they

® Have students complete the activity. leamed in the chapter

* Call on students to share their answers. ® Ask a volunteer to tell you where in the chapter

information or an activity related to each
strategy is located.

ANSWER KEY

* Tell students to find definitions in the chapter for
.C 2D 3. A 4 C 5B

any words they did not check.
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CHAPTER

In this

CHAPTER

“®He who has health has
hope, and he who has
hope has everything. =

Arabian proverb

Health

Students will read about populations that claim
remarkable longevity. They will learn about the diet,
habits, and lifestyle characteristics that these groups
share, and the ways in which they differ. Students will
also read about modern beliefs about health and nutrition,
both facts and opinions, about the effect that the Internet
has had on health education over the years, and about
DNA and genetic technology. The second reading begins
to weigh the pros and cons of medical information found
on the Internet and of the claims of genetic technology.
These readings will encourage students to think about
their own lifestyles and habits and how they relate to the
lifestyles and habits of other people around the world.

Chapter Opener

e Direct students’ attention to the photo and ask the
questions: What is interesting about this picture? How
would you describe the people in the photo? What do
you think their lifestyle is like?

e Put students in groups and have them discuss the
questions in the Connecting to The Topic section.

e Read the Arabian proverb and ask students what they
think it means.

e Put this sentence on the board: Healthy people
. Tell students to complete the sentence with
a description of healthy people—what they're like,
what they do. Put students from different language
groups in pairs (if possible) to discuss the sentence.
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e Call on students to share their ideas with the class.
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Reading Selections
The Secrets of a Very Long Life

Claims to Amazing Health

Reading Skills and Strategies

Recognizing reading structure using
a mind map

Understanding the main idea
Understanding facts and opinions

Recognizing supporting details after
punctuation, numbers, and connecting
words

Critical-Thinking Skills

Choosing information to complete
a mind map

Summarizing using a mind map

Vocabulary

Nouns
characteristics* genes
claims* inhabitants
combination® length*
cure longevity
damage* patients®
decisions* population®
disease® streams”
engineering® structure®
environment®

Chapter Overview

Vocabulary Building
Figuring out new or difficult vocabulary

Identifying synonyms

Identifying part of speech from suffixes

Language Skills
Giving advice about health

Evaluating and agreeing or disagreeing with
health tips

Focus on Testing @e=5518

Practicing for timed readings

Verbs Adjectives
correct® accurate
improve® dishonest
increase® elderly*
oppose famous*
prevent™ genetic
solve long-lived

moderate
proven
sour
unpolluted
valid

*These words are among the 2,000 most-frequently used words in English.




Student Book pages 132-141

Reading Skills and Strategies

The Secrets of a Very Long Life

Before You Read

o Previewing the Topic @

® Have students look at the photo, read the

questions, and write brief answers. * Average life expectancy for people born in the

United States in 1901 was 49 years. By 2012,
life expectancy was 78 years. This rise is due

to better public health, nutrition, and medicine.
But because these numbers are averages, the
class. biggest factor in the increase is a significant drop

in infant death rates.
o Predicting @

Activating Prior Knowledge

Activities such as this allow students to tap

into their prior knowledge. Students learn more
effectively when new information is meaningful to
them, and working in groups to discuss and think
about what they already know about a topic will
allow students to actively link their prior knowledge
to upcoming new information.

* Put students in small groups to practice asking and
answering the questions.

e Call on students to share their answers with the

* Some recent average life expectancy rates:
North America: 75 + years
Australia: 80 + years
South America: 70 + years
Central America: 75 + years
Western Europe: 75 + years
Northern Africa: 70 + years
Sub-Saharan Africa: 59 years and below
Asia: 75 +
Southern Asia: 60 +
Southeast Asia: 70 +

0 Reading an Article @

* Have students read the passage silently within a

* Put students into pairs to discuss and write
answers to the questions. Explain that it is OK to

guess if they don't know the answers.

e Call on students to share their answers with the
class.

¢ Tell students to look for the answers to the

time limit (10-15 minutes), or have students follow
along silently as you play the audio.

e Tell them to underline any words or phrases that are

new or that they don't understand.

questions in the reading passage as they read.

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you read them aloud, or listen
and repeat them as you play the audio.

* Have them put a check mark ( ¢/) next to the words
they know.
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After You Read

a Mind Map
® Read the information in the Strategy box.

9 Recognizing Reading Structure Using

* Have students look at the mind map in
Activity 5 on page 136.

e Ask students to match each bullet in the
box with a circle or set of circles on the
mind map.

Organizing Information

Activities such as the following two (Activities 5
and 6) will teach students to organize information
using a graphic organizer. This kind of chart will
allow students to better organize, assimilate,

and recall information at a later date, which is a
valuable study tool. In this case, students first read
a completed mind map, and then they complete a
similar mind map.

o Recognizing Reading Structure Using
a Mind Map

® Have students complete the activity as you check
their progress.

o Call on students to share their answers with the class.
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Student Book pages 132-141

ANSWER KEY
1. A Mind Map of Paragraph B
2. Examples, Reasons

3. Unusual Longevity, New fathers at 90,
Women give birth at 50

4. three, Unpolluted environment; A simple,
nutritious diet; Physical work and activity

5. Clean air, Clean water

6. 5, vitamins, fiber, low fat and cholesterol, not
much sugar, no unnatural chemicals

7. Physical work and activity

Expansion Activity

e The aim of this activity is for students to examine
the concept of life expectancy and relate it to their
own lives.

* Photocopy the Black Line Master Comparing
Lifestyles and Researching Life Expectancy
(BLM 13) and distribute to students.

® Read the directions.
® Have students complete the activity.

¢ Call on students to share their Venn diagrams and
their life expectancy rates.

G Completing a Mind Map

¢ Read the directions. Do the first item as a class.

¢ Give students time to complete the activity as you
check their work.

* Copy the mind map on the board. Call on students
to share their answers. Fill in the mind map as
students give their answers.
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Student Book pages 132-141

ANSWER KEY Strategy
In circles under “1. Places where people live..."
The Caucasus Mountains in Russia; Vilcabamba, Recognizing Supporting Details
Ecuador after Punctuation, Numbers, and
In box above “2. Diets of the three regions Connecting Words
Differences” 2. Hunzukut diet: raw vegetables, * Ask a volunteer to read the information in
fruit, chapatis 3. Ecuadorian diet: grain, the Strategy box aloud.
vegetables, fruit, coffee, alcohol, cigarettes e To check comprehension, tell students to
In box below “2. Diets of the three regions look at the reading passage and to locate
Similarities” 2. Fewer calories 3. traditional herbs examples of colons, parenthetical numbers,
and medicines and connecting words and phrases.
In box below “3. Other possible causes...” * When students find connecting words and
2. Stress-free lives 3. Physical work and other phrases in the reading passage, ask them
activities 4. Extended family structure to identify what the connector is doing.
B. some possible secrets of the mystery of longevity For .ex.am.ple, is it infroducing an a.dd'ltlon
or similarity, a contrast or contradiction,
In circle below “4. Disbelief in claims about or a cause, reason, or result?
longevity” No valid birth certificates N J
0 Understanding the Main Idea e Recognizing Supporting Details After
o . Punctuation, Numbers, and Connecting

® Read the directions, and explain as necessary. Words
¢ Give students time to complete the activity as you

check their work. * Read the directions. Do the first item as a class.
e Call on students to share their answers. * Give students time to complete the activity as you

check their work.

e Call on students to share their answers.

ANSWER KEY

Answers will vary. Possible answers:

Main-idea question: Why do people in some areas
of the world live for a very long time?

According to health specialists that study longevity,
there are some possible reasons for a long and
healthy life. The first requirement might be a high
level of hard physical work and activity with freedom
from modemn worries. Second, the physical
environment makes a lot of difference: people
seem to live longer in a high mountain region with a
steady climate of moderate air temperatures. And
finally, diet is very important: long-lived people seem
to eat mostly foods high in vitamins and nutrition
but low in fat, cholesterol, and sugar.
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ANSWER KEY

Answers will vary. Possible answers:

1. Medical scientists and health specialists
might want to travel to these regions to
solve the mystery of longevity and bring
these secrets to the modern world.

2. The three reasons for the good health of the
people of Hunza are a healthful, unpolluted
environment; a simple diet high in vitamins,
fiber, and nutrition but low in fat, cholesterol,
sugar, and chemicals; and physical work and
activities.

3. These two people were Shirali and his widow.

4. The people of the Caucasus Mountains
almost never get sick and they don't lose
their hair, teeth, or eyesight.

5. In Vilcabamba, the environment is clean and
beautiful, the climate is always moderate,
the water is high in minerals, and there are a
lot of flowers, fruits, vegetables, and wildlife.

6. All the food is natural, people don’t eat many
calories, and people use traditional herbs
and medicines.

7. Other reasons for these people’s health and
longevity are physical activity, no stress, and
an extended family structure.

8. Some doctors don't believe the longevity
claims because these groups of people
don’t keep official government birth records,
and they think that human life has a natural
limit of about 110 years.

Copyright © McGraw-Hill

Student Book pages 132-141

0 Discussing the Reading @

Cultivating Critical Thinking

Activities such as this will help students practice
analyzing information and determining their own
opinions. In this activity, students consider the
information from the reading and combine it with
their own knowledge to discuss the possibility
of extreme longevity—their own and that of the
people they just read about.

* Put students into small groups to discuss answers

to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the class.
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PART 2 Main Ideas and Details

Claims to Amazing Health

Before You Read
0 Previewing Vocabulary @

* Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio.

® Have them put a check mark (¢) next to the words
they know.

® The Swiss scientist Friedrich Miescher first
isolated DNA in 1869. He called the white
chemical that he found “nuclein.” He didn’t know
what it contained.

® By the 1940s, scientists knew what DNA was
made of: phosphate, sugar, and four chemicals.
But they didn’t know what DNA looked like.

® In 1953, James Watson, an American scientist,
and Francis Crick, a British researcher, published
a paper explaining that DNA looked like a double
helix: two chains of molecules shaped like a spiral
staircase. In 1962, Watson and Crick received
the Nobel prize for their discovery.

o Understanding Facts and Opinions @

® Read the directions, and explain as necessary.

* Use examples to illustrate the difference between
fact and opinion. For example, write the following
sentences on the board: Oranges have a lot of
vitamin C. Oranges taste better than apples.

Ask students to say which is a fact and which
is an opinion.

* Ask students for other examples of facts and
opinions.

74 CHAPTER 7

Student Book pages 141-147

* Have students read the passage silently twice and
answer the questions within a time limit (20-30
minutes), or have students follow along silently as
you play the audio.

e Tell them to underline any words or phrases that are
new or that they don't understand.

e Call on students to share their answers.

ANSWER KEY
Paragraph A: C, A
Paragraph B: B, C
Paragraph C: A, B
Paragraph D: A, B

After You Read

Summarizing Using a Mind Map

e Ask a volunteer to read the information in
the Strategy box aloud.

* To check comprehension, and to help
students see the relationship between the
mind map and the summary, ask students
to match sentences in the summary with
information in the mind map.

Interacting with Others

Collaborative activities such as Activities 3 and 4
help students get a better understanding of the
ideas in the reading passage through interacting
with other students. They can clarify answers and
reinforce knowledge with the assistance of their
group members.
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FO®CUS

Summary: Benefits vs. Limits

of Internet Health Information

® Have a student read aloud the information in the
Focus box.

e Stress the importance of evaluating information on the
Internet and the sources of the information.

¢ Discuss the question at the end of the box.

9 Summarizing Using a Mind Map @/

* Put students in groups of three, and read the
directions aloud.

¢ Have each student choose and summarize a
paragraph using a mind map, and read their
summaries aloud to the other members of their
groups.

e Call on students to read their summaries to the class.

o Discussing the Reading @

¢ Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.
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REPRODUCIBLE

Expansion Activity

* The aim of this activity is for students to practice
doing Internet research and to practice skimming
for information.

* Photocopy the Black Line Master Internet Search:
Diseases and Cures (BLM 14) and distribute to
students.

® Read the directions.
® Have students complete the activity.

¢ Call on students to share the information they
found.

e Talking It Over @

¢ Read the directions aloud.

* Put students into small groups. Tell them to
complete the activity on their own, then share and
explain reasons for their answers with their group
members.

* You can also assign the research portion of the
activity as homework, asking students to research
at least three of the situations before coming to
class to discuss them.

* When students have finished talking with their
group members, have one member of each group
share their answers and reasons with the class.
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Vocabulary and Language Learning Skills

Getting Meaning from Context
® Read the information in the Strategy box,

and explain as necessary.

¢ Remind students of what they learned
in Chapter 6 about understanding the
meanings of new words from context.

® Review some of the strategies students
can use to understand new words from
context if definitions and explanations and
parts of speech are not included, such as
figuring out what part of speech it is, and
looking at the other words near it.

- J

0 Figuring Out New or Difficult Vocabulary

* Read the directions aloud, and explain if necessary.

* Do the various parts of item 1 together as a class.
Have students complete the activity.

e Call on students to share their answers.

® Read and explain the directions below the activity
(on page 150) aloud. Tell students that they can
use this technique to increase their vocabulary. The
suggested words are found in the reading on pages
133-135: (benefits: Paragraph B; preservatives:
Paragraph E; an average: Paragraph E; stress:
Paragraph F).

ANSWER KEY

Possible answers:

1. health specialists, they want to know how
other people might live as long as these
people, they're studying people who live
past 100 years, C, A

2. D, clean air and water and moderate
temperatures, the land, air, and water in an
area, very hot or very cold, B

3. they were inhabitants, people, A, D

76 CHAPTER 7

Student Book pages 147-154

4. no, a lot of minerals, water from high
mountain streams, D, A

5. people, C, no, valid birth records, A, yes,
yes, D

9 Identifying Synonyms
* Read the directions aloud, and explain the first item.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY
1.d 2.a 3.i 4 g 5 ¢ 6.j] 7.f 8 k
9.b 10.h 11. e

Scaffolding Instruction

Parts of speech are introduced in this book in a
step-by-step progression. Nouns and adjectives
were introduced in Chapter 5, Verbs and Adverbs in
Chapter 6, and suffixes for particular parts of speech
are added in this chapter. This kind of scaffolded
instruction allows students to thoroughly understand
one part of a complex concept at a time.

F®CUS

Recognizing Parts of Speech from
Word Endings: Suffixes

* Read the information in the instruction note.

* To check comprehension, write several words
from the chart on the board and ask students to
identify their parts of speech.

¢ Then write some adjectives (responsible, active,
agreeable) on the board and ask students for
a corresponding noun (responsibility, activity/
action, agreement).
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e Identifying Parts of Speech from Suffixes

* Read the directions aloud, and explain the
examples.

® Have students complete the activity.
e Call on students to share their answers.

* |f you wish, read the directions below the list and
have students write five sentences each.

ANSWER KEY
1. _n__ ability 16. _n__longevity
2. _adj active 17. _adj nutritious

. _adv actively 18. _adj pleasant
. _n__ activity 19. _adv politely

adj agreeable 21. _adv probably

3
4
5. _n agreement 20. _n preference
6
7

. _adv_agreeably 22. _adj religious
. _adj biologjcal 23. _n  requirements

8
9. _adj beneficial 24. n_ residence

10. _n__ civilization 25. _adv similarly
11. _n_ contradiction 26. _adv slowly
12. _adj convenient  27. _adj supportive
13. _n_discussion 28. _adj theoretical
29. _adj typical
30. _adj visual

14. n element

15. _n__influence

Student Book pages 147-154

& /%
\\§; 24/,

REPRODUCIBLE ExpanSion ActiVity

e The aim of this activity is for students to
internalize the new suffixes.

* Make one photocopy of the Black Line Master
Find Your Match (BLM 15). Cut out the individual
slips.

* Give each student a slip of paper.

* Have students walk around the room to find a
person with a root form or suffix that fits theirs.
For example, the student with “agree” would
look for the student with “ment” or “able.” The
student with “resid-* would look for the student
with “ent” or “ence.”

¢ \When students find their matches, have them
write down the word they made, and the person
who had the root word or suffix to fit theirs.

e Choosing Word Forms with Suffixes

* Read the directions aloud, and explain item 1.
® Have students complete the activity.

e Call on students to share their answers.

Copyright © McGraw-Hill

ANSWER KEY

1. mountainous, famous, longevity, various

2. scientific, physical, reason, pollution,
environment

naturally, nutritious, beneficial, advantageous
usually, active, activity, movement
especially, available, agreement, generally
typical, mostly, mainly, traditional

important, environment, confusion, validity

available, information, combination, cultural

© ® N O O kW

ignorant, medical, decisions,
recommendations

10. value, genetic, defective, biological
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Parts of Speech
Adjective Adverb
advantages advantageous X
availability available X
activity active actively
biology biological biologically
confusion confused X
culture cultural culturally
defects defective X
decisions decisive decisively
fame famous famously
genes genetic genetically
generalities general generally
humanity human humanely
ignorance ignorant ignorantly
importance important importantly
nature natural naturally
mountains mountainous X
type typical typically
tradition traditional traditionally
\
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Student Book pages 147-154

6 Focusing on High-Frequency Words

e Read the directions aloud, and do the first item as a
class.

* Have students complete the activity as you circulate
and check their progress.

.

ANSWER KEY

1. characteristics 5. structure
2. purposes 6. increase

3. combination 7. damage

4. prevent 8. engineering

G Making Connections El

Best Practice

Making Use of Academic Content

Activities such as this will enable students to
better understand the ideas set forth in the reading
passage about the changing family. The task of
doing an Internet search will allow students to
develop the skills they need to conduct academic
research.

¢ |f you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing the
activity on their own. If you do not have access to a
computer lab, assign this activity as homework.

* Have students work in pairs to share the
information they found.

e Call on students to share their research with the
class.
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Focus on Testing Student Book pages 155-157
Expansion Activity

Focusing on Timed Readings and * The aim of this activity is for students to gather

Note-Taking and analyze simple data.

* Read and explain the information in the * Ask how many students exercise ten or more
Focus box. hours a week, six to ten hours a week, three to

six hours a week, one to three hours a week,
thirty minutes to an hour a week, and not at all.
Tally their answers on the board.

* To check comprehension, ask questions like
What should you concentrate on as you read?
What should you do with difficult questions?

Can you read the passage more than once? * Draw a simple column graph on the board. On the
Is it important to spell words correctly in your vertical axis, write the numbers 1-10 with one at
notes? the bottom.

¢ On the horizontal axis, write “10 hours,” “6-10
hours,” “3-6 hours,” “1-3 hours,” 1/2-1 hour,”

Taking Notes on a Timed Reading and “0-1/2 hour.”

® Read the instructions, and tell students they will * Have students help you complete the column
have 20 minutes to read the passage and answer graph with the tallied information you wrote on
the questions. the board. For example, if three students exercise

ten or more hours a week, draw a bar from the
horizontal axis up to the number “3" on the
vertical axis.

e Tell students that if they finish before the time is up,
they can go back and check the answers they are
unsure of.

e Ask students how the amount of exercise they get
compares with the physical activity of our ancient
ancestors described in the reading passage.

e Go over the answers as a class.

ANSWER KEY

Self-Assessment Log

¢ Read the directions aloud and have students
check the strategies and vocabulary they
learned in the chapter.

® Ask a volunteer to tell you where in the chapter
information or an activity related to each
strategy is located.

¢ Tell students to find definitions in the chapter for
any words they did not check.
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Entertainment
and the Media

CHAPTER

In this Students will read about the visual media. They will
CHAPTER learn some advantages of visual media, such as the
improvement in thinking that can occur from watching
certain kinds of high-quality programming, as well as
some disadvantages, such as its potential to reduce
people’s ability to concentrate. Students will also read
and summarize plots of movies and television shows.
These readings will encourage students to think about
how they might be affected by the visual media that
surrounds them every day.

Chapter Opener

e Direct students’ attention to the photo. Then put
students in groups and have them discuss the
questions in the Connecting to The Topic section.

e Read the quote by Jim Morrison (from the rock
band The Doors) and ask students what they think
it means.

e Put this sentence on the board: | watch

hours of television a day. | think TV is good/bad
€ !Whoever controls because . Tell students to complete the
sentences with the number of hours of TV they watch
per day and their opinion about TV. Put students from
different language groups in pairs (if possible) to
discuss the sentence.

the media controls
d 33
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Jim Morrison

e Call on students to share their ideas with the class.
Musician (1943-1971) \

_
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Reading Selections
How the Visual Media Affect People

Stories from the Screen

Reading Skills and Strategies

Recognizing reading structure: using an
outline

Understanding the point and recognizing
supporting details

Classifying stories and putting their events
in order

Critical-Thinking Skills

Completing an outline with reading material

Evaluating the advantages and
disadvantages of the media

Vocabulary

Nouns Verbs
addiction concentrate®
adulthood envy
adults* improve*
advantage® investigate
behavior* provide*
hospitals* replace®
media* scare
personalities®
practice®
programming®
reality™
relationship*
stars™
viewers
violence*

visual media

Chapter Overview

Classifying different types of stories

Summarizing a story

Vocabulary Building

Understanding suffixes (nouns, adverbs,
adjectives)

Understanding word families

Language Skills
Retelling a story plot

Discussing and justifying media choices

Persuading others to watch a particular
show

Focus on Testing @e=5518

Focusing on comparison and contrast

Adjectives
addicted exciting
aural immoral
bloody* natural®
boring nursing
computerized reality
dissatisfied scary
elderly” shadowy
emotional suspenseful
envious unlimited

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

Student Book pages 160-166

How the Visual Media Affect People

Before You Read

o Previewing the Topic @

¢ Have students look at the photos. Tell them to
read the questions and write brief answers.

* Put students in small groups to practice asking and
answering the questions.

e Call on students to share their answers with the
class.

o Predicting @

Activating Prior Knowledge

Activities such as this allow students to tap into
prior knowledge. Students learn more effectively
when new information is meaningful to them, and
working in groups to discuss and think about what
they already know about a topic will allow students
to actively link their prior knowledge to upcoming
new information.

® Put students into pairs to discuss and write
answers to the questions. Explain that it is OK to
guess if they don’t know the answers.

o Call on students to share their answers with the
class.

e Tell students to look for the answers to the
questions in the reading passage as they read.

82 CHAPTER 8

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you read them aloud, or listen
and repeat them as you play the audio.

* Have them put a check mark ( ¢/) next to the words
they know.

* The average American watches over 28 hours of
TV per week.

® 99% of American homes have at least one TV,
with an average of 2.24 TVs per household.

® 66% of American homes have three or more TV
sets.

e Americans watch 250 billion hours of TV
a year.

® The average American will see 200,000 violent
acts, including 40,000 murders, on TV by the age
of 18.

Source: http://www.csun.edu/~vceed002/health/docs/
tv&health.html#tv stats

0 Reading an Article @

* Have students read the passage silently within a
time limit (15-20 minutes), or have students follow
along silently as you play the audio.

e Tell them to underline any words or phrases that are
new or that they don't understand.
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After You Read

Recognizing Reading Structure:
Using an Outline

¢ Read the information in the Strategy box.

* To help clarify the information, write this
outline on the board:
Topic

I. Main idea
A. Supporting detail

1. More details
2. More details

B. Supporting detail

1. More details
2. More details

C. Supporting detail

1. More details
2. More details

Il. Main idea
A. Supporting detail

1. More details
etc.

Student Book pages 160-166

ANSWER KEY

Answers will vary. Possible answers:

What is the topic? —How the visual media affect
people

What are the two main ideas about the topic?
—Advantages of visual media, Disadvantages of
visual media

I. Advantages

A. Increase people’s knowledge and thinking
ability (A)

B. Benefit the elderly and the sick (A)

C. Provide language learners instruction and
practice (A)

D. Offer good entertainment for free time (A)
Il. Disadvantages

A. Take too much time from family life and
other activities (B)

B. Reduce people’s ability to concentrate,
focus, or reason (C)

C. Scare people or get them used to
violence (D)

D. Cause dissatisfaction in normal people’s
lives (E) and (F)

E. Addict people to visual media (G)

e Completing an Outline

Organizing Information

Activities such as this one will teach students to
organize information using a graphic organizer. This
kind of outline allows students to better organize,
assimilate, and recall information at a later date, a
valuable study tool. In this case, students complete
an outline of the reading passage.

* Have students complete the activity as you check
their progress.

e Call on students to share their answers with the
class.

Copyright © McGraw-Hill

Expansion Activity

e The aim of this activity is for students to examine
their own exposure to the visual media.

* Photocopy the Black Line Master Visual Media
Journal (BLM 16) and distribute to students.

¢ Read the directions.

* Have students complete the activity over a two-
day period.

e Call on students to share the information from
their journals.

Interactions 1 Reading




Student Book pages 160-166

e Understanding the Point and Recognizing . . . @
Supporting Detail e Discussing the Reading

® Read the directions, and explain as necessary.

¢ Give students time to complete the activity as you

check their work. Cultivating Critical Thinking

Activities such as this will help students practice
analyzing information and determining their own
opinions. In this activity, students consider the
information from the reading and combine it with
ANSWER KEY their own knowledge to discuss the advantages
Answers will vary. Possible answers: and disadvantages of the visual media.

e Call on students to share their answers.

Main-idea question: What are some positive and

i ' ia? , .
negative features of the visual media * Put students into small groups to discuss answers

A. Television and other visual media probably to the questions. Ask them to take notes on their
influence people’s lives in positive and negative discussion.

ways. Here are examples of their possible
benefits: (1) High-quality programming in various
fields provides educational value to average and
well-educated people. It can improve thinking
ability. (2) Also, elderly and sick people who rarely
go out can enjoy the Internet, TV, and DVDs.

(3) Additionally, students get a lot of educational
benefit from shows in the languages they are
trying to learn. (4) Another advantage is that TV
can help people to relax in their free time at home.

e Call on students to share their answers with the
class.

B. Nevertheless, there are serious disadvantages
to the visual media: (1) An “electronic baby-sitter”
is likely to replace family communication and
reduce the amount of time they spend on other
activities. (2) Second, too much television or work
on a computer may make it harder for the overly
relaxed brain to pay attention, concentrate, or
reason. (3) Third, violent or horrible TV images and
language can give frequent viewers nightmares,
making them fearful of the images and language;
or people may begin to think of terrible events or
acts as normal. (4) A fourth possible disadvantage
of too much television, video, and other kinds

of visual media is that people may become
dissatisfied with the reality of their normal lives.

(5) And finally, the most negative effect of the
visual media is probably viewer addiction. TV and
video watchers won't be able to get away from the
media easily; they can easily become addicted.
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PART 2 Main |deas and Details

Stories from the Screen

Before You Read

o Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio program.

* Have them put a check mark ( ¢/) next to the words

they know.

e Classifying Stories and Putting Events
in Order
® Read the directions, and explain as necessary.

* Ask students for examples of each kind of story
(movies or TV shows).

® Have students skim the passage silently and
complete the activity.

e Call on students to share their answers.

ANSWER KEY

Answers may vary. Possible answers:
1. BandC 2. A 3. — 4. D 5 A
6.C 7 — 8 — 9. — 10. —

e Sir Alfred Hitchcock was a famous and
successful film director and producer. He
specialized in suspense thrillers and horror films.
Many people consider Psycho to be one of Alfred
Hitchcock’s best films. Many also consider it one
of the best horror films ever made.

e Finding the Main ldea @

® Read the directions, and explain as necessary.

® Have students read the passage silently
and complete the activity within a time limit
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Student Book pages 167-173

(20-30 minutes), or have students follow along
silently as you play the audio.

¢ Tell them to underline any words or phrases that are
new or that they don't understand.

e Call on students to share their answers.

ANSWER KEY
Story Plot A: B
Story Plot B: A
Story Plot C: C
Story Plot D: B

After You Read

NG

Q Summarizing a Story

¢ Have students read the information and
example in the Strategy box silently.

® To check comprehension, have students
use the Psycho plot in Story Plot A on
page 168 to help you write a summary on
the board.

e Summarizing a Story @

e Put students in groups of three, and read the
directions aloud.

® Have each student choose and summarize a
story and read their summaries aloud to the other
members of their groups.

e Call on students to read their summaries to the
class.
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Student Book pages 167-173
Best Practice © Talking It Over Q

Interacting with Others * Read the directions aloud.

Collaborative activities such as Activity 5 and the o Put students into pairs. Tell them to complete
following Expansion Activity help students get a
better understanding of the ideas in the reading
passage through interacting with other students.
They can clarify their ideas and reinforce knowledge
with the assistance of their group members.

the activity on their own, then share and explain
reasons for their answers with their partners.

* When students have finished talking with their
partners, have one person from each pair share
their answers and reasons with the class.

A J

e Discussing the Reading @

* Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.

Expansion Activity

* The aim of this activity is for students to practice
organizing and telling short narratives.

e Tell students that they will have one minute to
describe a movie or TV show that they think most
of their classmates know. Their classmates are
going to guess what the movie or TV show is.

¢ Give students 10-15 minutes to write a short
summary of the movie or TV show they want to
describe.

¢ Give each student one minute to share their
summary. Then have students guess the movie or
TV show.
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Vocabulary and Language Learning Skills

N

"

Getting Meaning from Context
* Read the information, and explain as
necessary.

® Remind students that they practiced this
strategy in chapters 6 and 7.

* Review the Strategy boxes on pages 120
and 147 if necessary.

0 Understanding New Vocabulary

from Context

Read the directions aloud, and explain if necessary.
Do the first item as a class.
Call on students to share their answers.

Read and explain the directions below the activity
(on page 175) aloud. Tell students that they can
use this technique to increase their vocabulary.
(visual- title; action programming: Paragraph D;
likely: Paragraph D; normal: Paragraph E; boring:
Paragraph F; truthful: Paragraph G)

ANSWER KEY

. (1.C.) aural comprehension = B

[y

® N o o s w N

(1.B.) elderly = B, nursing facilities = D
(LA programming = C

(1.D.) entertainment = B

(II.B.) concentrate = A

(LLA) replace = A

(I.C.) violence = B, nightmares = A

(1.D.) trash TV = B, stars = D, immoral = A

F®CUS

Copyright © McGraw-Hill

Student Book pages 173-180

Scaffolding Instruction

Parts of speech are introduced in this book in a
step-by-step progression. Nouns and adjectives
were introduced in Chapter 5, Verbs and Adverbs

in Chapter 6, and suffixes for particular parts of
speech are added in Chapter 7. The topic of suffixes
is continued in this chapter. This kind of scaffolded
instruction allows students to thoroughly understand
one part of a complex concept at a time.

Understanding Suffixes
¢ Read the information in the instruction note.

* To check comprehension, ask students for
examples of words that end with the listed
suffixes.

® Then call out some of the example words in the
instruction note and ask students to identify
their parts of speech.

9 Practicing More Word Endings

® Read the directions aloud, and explain the
examples.

* Have students complete the activity.

e Call on students to share their answers.

Interactions 1 Reading
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PART 3

ANSWER KEY

1. _n_chapter 16. _v__ simplify
2. _n__ behavior 17. _v__ organize
3. _v_ classify 18. _n_ viewer

4. _adj addicted 19. _n__ researcher
5. _n _psychologist 20. adj dissatisfied
6. _v_concentrate 21. _v_ personalize
7. _adj computerized 22. _n_relationship
8. _adj unlimited 23 _adj emotional
9. _v_ visualize 24. adj exciting
10. _adj universal 25. _n specialist
11. _adj boring 26. _adj shadowy
12. _adj forceful 27. _v_ investigate
13. _adj truthful 28. _v_ sadden
14. _n__ childhood 29. _adj natural
15. _adj bloody 30. _n_adulthood

Expansion Activity

e The aim of this activity is for students to
internalize the concept of word families.

e Explain to students that you are going to say a list
of words, and students will have five seconds to
write down each word's part of speech. They will
write n for nouns, adj for adjectives, and adv for
adverbs.

® Read 5, 10, or 20 words, for example:
“1. exciting 2. viewer 3...." Be sure to keep a
record of the order in which you read the words.

* When you are finished, ask students to share
the parts of speech they've written down. See
how many people got all of the parts of speech
correct.
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Student Book pages 173-180

N

Understanding Word Families

® Have volunteers read the information in
the Strategy box aloud.

* Write the examples from the box on the
board and ask students if they can think
of any other words that are in the same
word family. Are any of the words in any
single family the same part of speech?

e Choosing from Word Families

* Read the directions aloud, and explain item 1.

® Have students complete the activity.

e Call on students to share their answers.

* Read and explain the directions below the activity
aloud. Tell students that they can use this technique
to increase their vocabulary.

ANSWER KEY

-_

© 0 N o 0 R~ 0N

—
©

prefer, concentrate
addicted, visual

criticize, violence

behavior, childhood
Frequent, dissatisfied
envy, exciting

real, immoral

truth, personalities
psychological, suspenseful

strengthens, scary
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Student Book pages 173-180

(strength strengthen strong W
scare scare scary
scared

.

e Focusing on High-Frequency Words
¢ Read the directions aloud, and do the first item as a
class.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY

1. media 5. average
2. programming 6. advantage
3. elderly 7. practice
4. improve 8. provide

Noun Verb Adjective
preference(s) prefer preferred
preferable
concentration concentrate concentrated
addiction(s) addict addicted
addict
vision{(s) visualize visual
critic criticize critical
criticism
violence X violent
behavior behave (well-)behaved
child X childish
children childless
frequency frequent frequent
dissatisfaction dissatisfy dissatisfied
envy envy envious
excitement excite exciting
excited
reality realize real
immorality X immoral
truth X true
truthful
personality personalize personal
personalities
psychology X psychological
suspense suspend suspenseful
suspended
.
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e Making Connections
Best Practice

Making Use of Academic Content

Activities such as this will enable students to
better understand the ideas set forth in the reading
passage. The task of doing an Internet search will
allow students to develop the skills they need to
conduct academic research.

* If you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing it on
their own. If you do not have access to a computer
lab, assign this activity as homework.

* Have students work in pairs to share the
information they found.

e Call on students to share their findings with the
class.
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PART 4 Focus on Testing

Fpcus

Focus on Comparison and Contrast
in Readings

® Read and explain the information in the
Focus box.

¢ Ask students to name two movies or two TV
shows.

* Draw a Venn diagram on the board. Label the
two circles with the names of the movies or
shows, and label the overlapping part “Both.”

¢ Ask students to name characteristics of the two
movies or shows. Write the characteristics in a
list. Prompt students to give characteristics like
genres, lengths (of TV shows), actors, and so on.

® Place the characteristics in the correct places
in the diagram. Explain that the overlapping part
represents similarities between the movies or
shows, and the circles represent differences.
Note that you can also do this with two items in
any category: books, people, pictures, and so on.

Practicing with Comparison and Contrast

¢ Tell students to read the short personal stories.
* Have students complete the activity independently.

e Call on students to share their answers.

ANSWER KEY
1.C 2B 3.D 4C 5 A

920 CHAPTER 8

Student Book pages 180-183

Expansion Activity

e The aim of this activity is for students to read a
schedule and scan for specific information.

* Photocopy the Black Line Master, Reading the TV
Listings (BLM 17) and distribute to students.

* Read the directions.
* Have students complete the activity.

¢ Call on students to share the information they
found. If any students have written the same show
in different categories, use the opportunity for a
class discussion to determine what category the
show belongs in. Note that the show may actually
fit in more than one category.

Copyright © McGraw-Hill



Student Book pages 180-183

I Self-Assessment Log -

e Read the directions aloud, and have students
check the strategies and vocabulary they
learned in the chapter.

® Ask a volunteer to tell you where in the chapter
information or an activity related to each
strategy is located.

¢ Tell students to find definitions in the chapter for
any words they did not check.
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CHAPTER

In this

CHAPTER

“CThe only way to have a

friend is to be one. 33

Ralph Waldo Emerson
American author, poet,
and philosopher
(1803-1882)

_

Social Life

Students will read about different methods for meeting
romantic partners, such as arranged marriages, Internet
dating, speed dating, and dance clubs. They will read
the pros and cons of each method, and share their
opinions about each. Students will read two selections

from a fictional story called “Meeting the Perfect Mate,”

written by a woman who conducts interviews with a
variety people about their ideas on the best way to
meet the perfect mate. Students will have a chance to
express their own ideas on the topic while practicing
some essential academic strategies, such as predicting,
understanding literal meanings and inferences, and

recognizing the structure of written conversations.

Chapter Opener

e Direct students’ attention to the photo. Then put
students in small groups to discuss the questions
in the Connecting to the Topic section.

e Read the quote by Ralph Waldo Emerson and ask
students what they think it means.

e Put this sentence on the board: /liketo____ with
my friends. Tell students to complete the sentence with
an activity or two. Put students from different language
groups in pairs (if possible) to discuss the sentence.

e Call on students to share their ideas with the class.

\
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Reading Selections
Meeting the Perfect Mate: Part 1

Meeting the Perfect Mate: Part 2

Reading Skills and Strategies

Recognizing the structure of written
conversations

Understanding left-out words and
references

Reading for literal meaning and inferences

Critical-Thinking Skills

Summarizing stories by identifying pros
and cons

Interpreting proverbs

Vocabulary

Nouns Verbs
feet arrange”
generations® discuss™
guy interview
inches match®*
match® reply*
mates
socks
spouses

Chapter Overview

Vocabulary Building
Understanding negative prefixes

Figuring out vocabulary from prefixes and
suffixes

Recognizing words with similar meanings

Language Skills
Discussing and comparing proverbs

Researching poems, quotes, and proverbs

Focus on Testing @ez5518

Understanding inferences and points of
view in readings

Adjectives Adverbs
aggressive enthusiastically
arranged fortunately™
discouraged
optimistic
perfect®
popular®
speedy”

worried™

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies Student Book pages 186-194

Meeting the Perfect Mate

o Predicting @

Activating Prior Knowledge

* Ralph Waldo Emerson is considered one of
the most important American philosophers and
writers. He was born in Boston, Massachusetts
on May 25, 1803. Emerson associated very
closely with Nathaniel Hawthorne and Henry
David Thoreau. In fact, the land that Thoreau
built his cabin on Walden Pond belonged to
Emerson.

Activities such as this allow students to tap

into their prior knowledge. Students learn more
effectively when new information is meaningful to
them, and working in pairs to discuss and think
about what they already know about a topic will
allow them to actively link their prior knowledge to
upcoming new information.

® Emerson was at the center of the American
Transcendental Movement, which was an
important movement in literature and philosophy
during the mid-19th century. The key principle

of Transcendentalism was a “mystic unity of ® Put students into pairs to discuss and write
nature,” which is discussed in his well-known answers to the questions. Explain that it is OK to
essay, Nature. guess if they don't know the answers.

e Call on students to share their answers with
the class.

e Tell students to look for the answers to the
Before You Read o .
questions in the reading passage as they read.

a Previewing the Topic @
e Previewing Vocabulary @

* Have students look at the illustrations. Check
comprehension by asking a question: What is * Tell students to look at the list of vocabulary words,
happening in the pictures? and repeat them after you read them aloud, or listen

and repeat them as you play the audio.
® Have the students read the questions and write P you pay

brief answers. * Have them put a check mark (¢) next to the words

they know.
¢ Put students in small groups to practice asking and Y

answering the questions.

e Call on students to share their answers with the
class.
e Reading an Article @

® Have students read the passage silently within a
time limit (15-20 minutes), or have them follow
along silently as you play the audio.

¢ Tell them to underline any words or phrases that are
new or that they don't understand.
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FO®CUS

After You Read

Student Book pages 186-194

a Recognizing the Structure of Written
Conversations

¢ Read the directions, and fill in a few of the boxes in

Conversations

explain as needed.

Recognizing the Structure of Written

® Read the information in the instruction note and

the chart as a class.

their progress.

class.

* To check comprehension, ask students to
identify one sub-topic and one detail from the

* Have students complete the activity as you check

e Call on students to share their answers with the

reading.
ANSWER KEY
Answers will vary in the Your Opinion column.
His or her method Your
Interviewee (= main idea) Speaker’s Pros Speaker’s Cons Opinion
Usha Arranged marriages Husbands and wives may learn to love each Spouses may meet for
other. the first time on their
Some very religious (orthodox) young wedding day.
people may marry this way today.
Bill Meeting people in The club atmosphere is exciting, especially People may drink, shout
dance clubs, going on weekends. instead of talk, and
L2 speed dating You can dance, talk to people, or just listen become aggressive.
sessions to music. If you're not a fast thinker
You meet a different potential date every six | " talker. there's not
minutes enough time to get to
know people.
You list the names of the people you met
that you want to see again.
Freddy Finding friends in You can go online at home, at work or You don't know what is
cyberspace school, in cafés, and in other places. unreal or dangerous about
You can use your smart phone or iPad. people you meet on the
Web.
Julie Meeting in health You can meet people with common If you're not really
clubs or the gym interests. interested in exercise,
There are many attractive, active people there might be a problem.
there to meet.
(&
Main idea: There are many advantages and disadvantages to the various ways of meeting a mate.

Copyright © McGraw-Hill

Interactions 1 Reading

95



Student Book pages 186-194

Reprosocic Expansion Activity _
rategy

e The aim of this activity is for students to interact
with classmates and discuss the topic introduced 9 Understanding Left-Out Words and

in the reading passage. References

® Photocopy the Black Line Master, Interview ¢ Read the information in the Strategy box,
(BLM 18), and distribute to students. and explain as necessary.

* Read the directions. ¢ To check comprehension, copy the first

items from Activities 7 and 8, pages
193-194, on the board, and do them as
a class.

- J

® Have students complete the activity.

¢ Call on students to share the information they
wrote in their charts.

0 Providing Left-Out Words
G Understanding the Main Idea

* Read the directions. Have students complete the

* Read the directions, and explain as necessary. activity as you monitor their progress.
* Give students time to complete the activity as you e Call on students to share their answers with the
check their work. class.

e Call on students to share their answers.

ANSWER KEY
ANSWER KEY Answers will vary. Possible answers:
Answers will vary. Possible answers: 1. match, how can you match
There are (1) advantages and disadvantages to 2. arranged marriages

the various possible ways of meeting potential
(2) mates. (3) A disadvantage of arranged
marriages is that mates may not meet until their 4. meet a lot of women in dance clubs, to
wedding day; even so, through the years they may dance clubs

learn to (4) love each other anyway. (5) At dance
clubs, you can talk or just listen to (6) loud music;
on the other hand, the people in such places

tend to (7) drink too much, so they often act

(8) aggressive. “Speed dating” is an organized
way to meet potential friends, but it's probably
most effective for (9) fast-talking. quick-thinking
people. Getting to know people in cyberspace is
(10) convenient because computers and other
electronic devices are (11) everywhere;
however, (12) it is difficult to know what is
unreal or unsafe about the people online. If you
meet potential dates at a place where you have
(13) something in common, like the gym, you
can share your interest, but what happens if
one person (14) loses interest in the activity?

3. they were worried
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Student Book pages 186-194

e dentifying References 0 Discussing the Reading @

¢ Read the directions.

® Have students complete the activity as you monitor

their progress. Cultivating Critical Thinking

* Call on students to share their answers with the Activities such as this will help students practice

class. analyzing information and determining their own
opinions. In this activity, students consider the
information from the reading and combine it with
ANSWER KEY their own knowledge to discuss marriage and ways
1. seminar of meeting people.

2. arranged marriage

3. My grandparents’ children, my grandparents’ ® Put students into small groups to discuss answers
children and their mates to the questions. Ask them to take notes on their
discussion.

4. Dance clubs seem great
e Call on students to share their answers with

5. in cyberspace
the class.

6. the healthy atmosphere in the gym is
continuing into our relationship, wonderful

7. | hate to exercise
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Main |deas and Details

PART 2

Student Book pages 194-199

Meeting the Perfect Mate (continued)

Before You Read
0 Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio.

* Have them put a check mark (#) next to the words
they know.

Understanding Literal Meaning and
Q Inferences
¢ Read the information in the Strategy box,
and explain as necessary.

* To check comprehension, ask students to
read lines 1-27 of “Meeting the Perfect
Mate, Part 1" on page 188-1809.

® Ask: How does the writer respond to
what Usha says? Then ask: What is the
writer's opinion of arranged marriage?
How can you tell?

* Explain that you can infer the writer’s
opinion from what she says, even if she
doesn'’t state her opinion directly.

- /

e Reading for Literal Meaning and
Inferences

©

® Read the directions, and explain as necessary.

® Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

¢ Tell them to underline any words or phrases that are
new or that they don't understand.

98 CHAPTER 9

After You Read

e Identifying Literal Meaning and Inferences
¢ Read the directions, and do the first three or four
items as a class.

¢ Tell students to refer back to the Strategy box on
page 195 as needed.

* Have students complete the activity as you monitor
their progress.

e Call on students to share their answers.

ANSWER KEY

./ 2X 3/ 4/ 5 X 6.X
72X 8V 9V 10.X 11X 12/
13.X 14/ 15./ 16. V/

g Summarizing Stories by Identifying

Pros and Cons

* Read the information in the Strategy box,
and explain as necessary.

® To remind students what pros and cons
are, have them look again at the chart in
Activity 5 on page 191.

* Ask students to share pros and cons of
the different dating methods in their own
words.

N )

o

e Summarizing Stories by Identifying
Pros and Cons

* Put students in groups of three, and read the
directions aloud.

* Have each student complete three items and
read their sentences aloud to the other members
of their group.

e Call on students to read their sentences to the
class.

Copyright © McGraw-Hill



ANSWER KEY

Answers will vary. Possible answers:
1.

don’t meet until their wedding day, but they
can learn to love each other

there are many attractive people to meet,
and you can dance, talk, or just listen to
music / people drink, shout instead of talk,
and become aggressive

really fast. You meet a new person every six
minutes. / you are a fast talker and thinker /
you aren't a fast talker and thinker

there are a lot of people online, and it's
convenient / you don’t know what is unreal
or who is dangerous

there are people who have common
interests / one person loses interest in
the activity

you have a lot in common with the people you
meet / aren’t specific / find a match for you

you can watch someone's video and if
you like them, you can meet them / a lot
of people

it's easy to make small talk over the
vegetables in the produce section

that arranged marriage might be a good idea
after all

Student Book pages 194-199

e Discussing the Reading @

Interacting with Others

These types of collaborative activities help students
get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify their ideas and reinforce
knowledge with the assistance of their group
members.

® Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.

e Talking It Over @

¢ Read the directions aloud.

* Put students into pairs. Tell them to complete the
activity on their own, then share their answers and
discuss the questions with their partners.

* When students have finished talking with their
partners, have students share their answers and
reasons with the class.

Copyright © McGraw-Hill

ANSWER KEY
1.c 2.a 3.b 4 d 5.e 6.h 7f
8.9 9. i
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Vocabulary and Language Learning Skills

Scaffolding Instruction

Negative prefixes are introduced and practiced in this
chapter in a step-by-step progression. First, students
learn about the concept of negative prefixes and

see some examples. Second, students complete

an activity in which they identify these prefixes.

Then, they complete an activity in which they fill in
the correct prefixes on various words. This kind of
scaffolded instruction allows students to thoroughly
understand one part of a complex concept at a time.

Student Book pages 200-204

e Filling in the Negative Prefix

* Read the directions aloud, and explain the
examples.

® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY
1. dis 4. un 7. un 10. im 13. im
2. dis 5.in 8 un 11. un 14. non

3.un 6.in 9.l 12. im 15. un

Strategy ©® Writing Opposites

Identifying Negative Prefixes
* Read the information in the Strategy box,

and explain as necessary.

¢ Ask students for examples of words that
begin with the listed prefixes. (disagree,
disappear, illegal, illogical, impolite, immature,
incorrect, inaccurate, nonrefundable,
nontraditional, unfriendly, unhappy)

N

* Read the directions aloud, and explain the first two
examples.

® Have students complete the activity.
e Call on students to share their answers.

* Read and explain the directions below the activity
aloud. Tell students that they can use this technique
to increase their vocabulary.

o Identifying Negative Prefixes

* Read the directions aloud, and explain if necessary.

® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

1. X 9. X 17. Nin 25. X

2. X 10. X 18. X 26. X

3. Ndis 11. Nim 19. X 27. Nun
4. Ndis 12. Nim 20. Nin 28. N un
5. Ndis 13. Nim 21. X 29. N un
6. X 14. Nim 22. Nnon 30. Nun
7. Nil 15. Nin  23. N non

8. X 16. 24. N non

ANSWER KEY

Answers will vary. Possible answers:

Some people looking for possible husbands and
wives try new methods. For instance, they might
find it easy to make small talk with people that
look friendly or happy in the produce section

of the supermarket, where they are choosing
fresh fruits and vegetables. Or they might have

a conversation at a fast-food restaurant, where
they like eating hamburgers, French fries, or other
items with low nutritional value. In a different way,
a computer service is capable of matching singles
with unmarried people that are very much like
them; men and women that get together in this
convenient way often share many interests. A
video-dating center may be helpful as well; meeting
people on the Internet has benefits, but it can
have disadvantages too. In any case, few ways of
meeting people can be successful all the time.
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Expansion Activity

e The aim of this activity is for students to
internalize the concept of word families.

* Explain to students that you are going to say a
list of words, and students will have five seconds
to write down each word's opposite, using the
prefixes they've learned.

* Read 5, 10, or 20 words from Activities 1-3, for
example: “1. appearance, 2. convenient, 3. ..."
Be sure to keep a record of the order in which
you read the words.

* When you are finished, ask students to share the

words they've written down.

® Read the directions, and explain as necessary.

0 Figuring Out Vocabulary from
Prefixes and Suffixes: Reading
Online Profiles

® Have students complete the activity with partners
as you circulate and check their progress.

* When they are finished, have students share
meanings of new or difficult words.

¢ Then have them match the men and women in the
ads and explain the reasons for their matches.

Expansion Activity
* The aim of this activity is for students to practice
writing short descriptions.

* Photocopy the Black Line Master Write an Online
Profile (BLM 19), and distribute to students.

¢ Read the directions.

* Have students complete the activity.

Copyright © McGraw-Hill

Student Book pages 200-204

e Recognizing Words with Similar
Meanings

¢ Read the directions aloud, and do the first item as a
class.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY

1. calm 6. arms

2. slow 7. question
3. gal 8. disrespect
4. quickly 9. pessimistic
5. daughter 10. unpopular

.

G Focusing on High-Frequency Words
¢ Read the directions aloud, and do the first item as a
class.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY

1. university 6. match (verb)
2. discussing 7. match (houn)
3. generations 8. replied

4. interviewing 9. worried

5. international 10. accepted
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Student Book pages 200-204
a Making Connections

Making Use of Academic Content

Activities such as this will enable students to
better understand the ideas set forth in the reading
passage. The task of doing an Internet search will
allow students to develop the skills they need to
conduct academic research.

* |f you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing
the activity on their own. If you do not have access
to a computer lab, assign this activity as homework.

® Have students work in pairs to share the
information they found.

e Call on students to share their research with the
class.
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PART 4 Focus on Testing

FoCUS

Understanding Inferences and Points
of View in Readings

* Read and explain the information in the
instruction note.

* Remind students that they practiced inferring
meaning in Activity 3 on page 197.

Practicing Inferences and Points of View

® Read the directions, and explain as necessary.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY
1.B 22C 3.D 4D 5 C

I Self-Assessment Log -

® Read the directions aloud, and have students
check the strategies and vocabulary they
learned in the chapter.

¢ Ask a volunteer to tell you where in the chapter
information or an activity related to each
strategy is located.

¢ Tell students to find definitions in the chapter for
any words they did not check.

Copyright © McGraw-Hill
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Expansion Activity

O
REPRODUCIBLE

® The aim of this activity is for students to
internalize the definitions of the new vocabulary
words.

* Photocopy the Black Line Master Vocabulary
Bingo (BLM 20), and distribute to students.

® Read the directions. Write 20-25 vocabulary
words from Part 3, Activities 1-3 on the board
for students to choose from. Use both words
with prefixes and words without. You will call out
the opposites of these words, and students will
mark the corresponding words on their cards.
For example, if you say “advantage,” they mark
“disadvantage.” Complete a partial Bingo card on
the board.

* Model the activity by reading two or three words
and marking their opposites on your card. Be sure
to read the opposite of at least one word that is
not on your card in order to show students that
they don't mark anything if the word is not on their
cards. Have students help you find the correct
words on your Bingo card.

e Conduct the game. When a students shouts
“Bingo!” check his or her answers.

* Optional: Give a prize to the winner.

* Note: Be sure to keep track of the words whose
opposites you read.
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In this

CHAPTER

€ The goal of the Olympic
movement is to contribute
to building a peaceful
and better world by
educating youth through
sport practiced without

discrimination of
any kind. e

The Olympic Charter
paraphrased by the Amateur
Athletic Foundation of

Los Angeles, California

Sports

Students will read about the similarities and differences
between the ancient and modern Olympic games. They
will also read two letters arguing for and against the
continuation of competitive sports. The letters discuss
such issues as the use of performance-enhancing
drugs, the effects of corporate sponsorship on sports,
scandal, patriotism, and pride. These topics will
encourage students to consider and discuss their own
views on competitive sports, fairness, nationalism, and
sportsmanship.

Chapter Opener

e Direct students’ attention to the photo. Then put
students in small groups to discuss the questions in
the Connecting to the Topic section.

e Read the quote and ask students how they think the
Olympics might build a peaceful and better world.

e Put this sentence on the board: My favorite sport to
playis_—___ because__________ Tell students to
complete the sentence by writing the name of their
favorite sport and the reason it is their favorite. Put
students from different language groups in pairs
(if possible) to discuss the sentence.

e Call on students to share their ideas with the class.

\
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Reading Selections

The Ancient vs. the Modern Olympics
Issues in Competitive Sports in the World
Today

Reading Skills and Strategies

Recognizing reading structure: similarities
and differences

Organizing supporting details using a Venn
diagram
Critical-Thinking Skills

Comparing and contrasting the ancient
and modern Olympics

Classifying supporting details

Recognizing point of view

Vocabulary

Nouns Verbs
achievement” boycott
competition® cancel
conflict® compete”
coordination contributed®
demonstrations corrupt
fans decrease
opposition® disquality
organizations® expand
sports* re-create

solve*

Chapter Overview

Distinguishing opinion from fact

Summarizing opinions

Vocabulary Building
Understanding and working with prefixes,
stems, and suffixes

Identifying antonyms

Language Skills
Researching and supporting points of view
on competitive sports

Convincing others to understand a point
of view

Focus on Testing @e=5518

Taking notes and recognizing contrasts
in reading passages

Adjectives
banned
competitive
extreme*
intolerable
nondiscriminatory
original®
profitable®

*These words are among the 2,000 most-frequently used words in English.




Reading Skills and Strategies

Student Book pages 210-218

The Ancient vs. the Modern Olympics

Before You Read
0 Previewing the Topic @

* Have students look at the photos and pictures.
Check comprehension by asking a question: What
is happening in the pictures?

® Have the students read the questions and write
brief answers.

¢ Put students in small groups to practice asking and
answering the questions.

o Call on students to share their answers with the
class.

o Predicting @

Activating Prior Knowledge

Activities such as this allow students to tap

into their prior knowledge. Students learn more
effectively when new information is meaningful to
them. Working in groups to discuss and think about
what they already know about a topic will allow
students to actively link their prior knowledge to
upcoming new information.

¢ Put students into small groups to discuss and write
answers to the questions. Explain that it is OK to
guess if they don’t know the answers.

e Call on students to share their answers with the
class.

¢ Tell students to look for the answers to the
questions in the reading passage as they read.

106 CHAPTER 10

e Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you read them aloud, or
listen and repeat them as you play the audio.

* Have them put a check mark ( ¢/) next to the words
they know.

e Zeus is the king of the Greek gods. He is
also god of the sky and of thunder. In Roman
mythology, he is called Jupiter.

¢ Hera is the Greek goddess of marriage, queen of
the gods, and Zeus's wife. In Roman mythology,
Zeus's wife was Juno.

* A Spartan princess named Kyniska was the
owner of the winning horses in the four-horse
chariot race in 396 8.cE and 392 B.ct. The women
of Athens were very sheltered and received very
little education. They had no say in Athenian
politics. In contrast, Spartan women were very
involved in the affairs of Sparta. They were
educated, trained in sports, and encouraged to be
as competitive as boys.

¢ The ancient Olympic games took place for almost
1200 years. Theodocious |, one of the first
Christian emperors of Rome, prohibted worship
of pagan gods such as Zeus, so the games had
to come to an end in 394 ce Theodocious | also
ordered the temple of Zeus at Olympia to be
burned down.

* A Frenchman named Baron Pierre de Coubertin
founded the modern Olympic Games. He first
presented the idea of bringing back the Olympics
in 1892. At first, he faced a lot of opposition.

But after years of struggle, he finally convinced
13 countries to participate in the first modern
Olympic Games in Athens, Greece, in 1900.
Only one medal was awarded for each event.
The medals were made of silver.
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* In the ancient Olympic games, the Olympic
flame symbolized the death and rebirth of Greek
heroes. The flame was lit by the rays of the sun
at Olympia and remained burning until the end of
the Games. The tradition of the torch relay of the
modern Olympics began in Berlin in 1936.

o Reading an Article @

® Have students read the passage silently within a
time limit (15 minutes), or have students follow
along silently as you play the audio.

e Tell them to underline any words or phrases that are
new or that they don't understand.

After You Read

e Recognizing Reading Structure:
Similarities and Differences
e Read the directions, and go over the first two items.

* Have students complete the activity as you check
their progress.

e Call on students to share their answers with the
class.

ANSWER KEY
1. A 2. both 3. A 4 A 5 M 6. A

Copyright © McGraw-Hill

Student Book pages 210-218

Expansion Activity

REPRODUCIBLE

* The aim of this activity is for students to practice
making comparisons.

* Photocopy the Black Line Master, Comparing
Sports (BLM 21), and distribute to students.

* Read the directions.
* Have students complete the activity.

* Call on students to share the information they
wrote in their Venn diagrams.

e Understanding the Main Idea

* Read the directions and explain as necessary.

* Give students time to complete the activity as you
check their work.

e Call on students to share their answers.

ANSWER KEY

c: Ways that the ancient and modern Olympics
are similar: every four years, opening ceremony,
judges’ promise of faimess, spectators, prizes for
winning athletes

.

Using a Venn Diagram to Organize
Supporting Details

¢ Read the information in the Strategy box
and explain as needed.
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o Using a Venn Diagram to Organize
Supporting Details

e Tell students to read the phrases about the
Olympics before each Venn diagram.

* Ask them to decide whether each phrase is a detail
about the ancient and/or modern Olympics, then
write the letter in the correct place in the Venn
diagrams.

Organizing Information

Activities such as this one will teach students to
organize information using a graphic organizer. This
kind of chart allows students to better organize,
assimilate, and recall information at a later date, a
valuable study tool. In this case, students complete
diagrams comparing and contrasting information
from two articles.

ANSWER KEY

The Olympic Events

Ancient Olympic Games: B. held at the sanctuary
of Zeus on Mt. Olympus near Athens, Greece

E. include sacrifices in honor of Zeus as well

as feasts H. include other events = four-horse
chariot race, extreme wrestling and boxing J. offer
prizes = olive tree wreaths

Both: A. take place every four summers D. begin
with promises of fairmess by athletes and judges
G. include some sports competitions = footraces,
the pentathlon, equestrian events

Modern Olympic Games: C. held in various world
cities F. start with the lighting of the Olympic
Cauldron as part of the opening ceremony |.
include other events = aquatics, cycling, soccer,
basketball, volleyball, gymnastics K. offer prizes
= gold, silver, and bronze medals for 1st, 2nd, 3rd
places
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Student Book pages 210-218

Women in the Olympic Games

Ancient Olympic Games: O. married women in
sanctuary of Zeus were killed (thrown off a cliff)
M. unmarried women only = in footraces and
audience

Both: L. more men than women participants

Modern Olympic Games: N. women athletes
in many sports P. small number of women in
Olympic organizations is an issue

The Politics of the Olympics

Ancient Olympic Games: R. three-month peace
agreement among rival city-states to protect
travelers to and from the Games

Both: Q. spirit of the Games = contribution to
peace

Modern Olympic Games: S. Olympics canceled
because of hostilities during two World Wars

T. sometimes political boycotts of the Olympics
and terrorist attacks during them

e Discussing the Reading @

Cultivating Critical Thinking

Activities such as this will help students practice
analyzing information and determining their own
opinions. In this activity, students consider the
information from the reading and combine it with
their own knowledge to discuss the Olympics.

® Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

e Call on students to share their answers with the
class.
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PART 2 Main Ideas and Details

Student Book pages 218-223

Issues in Competitive Sports

Before You Read
a Previewing Vocabulary @

e Tell students to look at the list of vocabulary words
and repeat them after you, or listen and repeat
them as you play the audio.

* Have them put a check mark (¢) next to the words
they know.

e Recognizing Point of View @

® Read the directions and explain as necessary.

* Have students read the passage silently within a
time limit (10-15 minutes), or have students follow
along silently as you play the audio.

¢ Tell them to underline any words or phrases that
are new or that they don't understand. Make
sure students complete the titles of the reading
passages.

ANSWER KEY
Part 1: The World Should Stop Sports Competition

Part 2: The World Should Promote Sports
Competition

After You Read

Distinguishing Opinion from Fact
¢ Read the information in the Strategy box,
and explain as necessary.

® To check comprehension, have students
find one opinion and one fact in the
reading passage.

Copyright © McGraw-Hill

9 Identifying Opinions and Facts

e Read the directions, and do the first item as a class.

* Have students complete the activity as you monitor
their progress.

e Call on students to share their answers.

ANSWER KEY
.F 220 3 F 4F 50 6F 7.0
8.0

Summarizing Opinions
¢ Read the information in the Strategy box,

and explain as necessary.

* To check comprehension, ask students
to explain the bullet points in their own
words. Clarify as necessary.

® Review the connecting words presented
in Chapter 7 if needed.

N J

o Summarizing Opinions @

* Put students in even-numbered groups (4 or 6),
and read the directions aloud.

* Have each group break into two smaller groups.
Have the smaller groups choose one of the two
articles to summarize.

® Have groups write their summaries, then work
together to revise and clarify them.

* Have the groups choose which of their two
summaries is most convincing.

e Call on groups to share their summaries with the
class.
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PART 2

e Discussing the Reading @

Interacting with Others

These types of collaborative activities help students
get a better understanding of the ideas in the
reading passage through interacting with other
students. They can clarify their ideas and reinforce
knowledge with the assistance of their group
members.

® Put students into small groups to discuss answers
to the questions. Ask them to take notes on their
discussion.

o Call on students to share their answers with the
class.

e Talking It Over @

¢ Read the directions aloud.

¢ Tell students to complete the matching part of the
activity on their own.

* When students have finished the matching part of
the activity, put them into groups of four, and assign
one of the five issues to each group.

® Have groups break into pairs to prepare arguments
on opposing sides of the issue they were assigned.

® Have pairs discuss their side and prepare their
arguments.

* When students have finished talking with their
partners, have each group of four present their
opposing arguments to the class.

® Have the class vote for the best-argued
presentation.

ANSWER KEY
1.c 2.e 3.a 4.b 5.d

110 CHAPTER 10

Student Book pages 218-223

Expansion Activity

® The aim of this activity is for students to
internalize the concept of contrasting opinions.

* Photocopy the Black Line Master Contrasting
Opinions: Olympic Sports (BLM 22), and
distribute to students.

¢ Read the directions.

* Give students 15-25 minutes to complete the
activity as you check their progress.

* Have groups present their opposing opinions and
points to the class.

* Have the class vote on a side based only on what
the groups have said, and not on their opinions
about the issue. Have students explain why they
chose one side over the other.

Copyright © McGraw-Hill



Vocabulary and Language Learning Skills

Scaffolding Instruction

Prefixes and suffixes are introduced and practiced
in this book in a step-by-step progression. Suffixes
were introduced and practiced in Chapters 7 and 8,
and negative prefixes were introduced and
practiced in Chapter 9. In this chapter, students
continue to work with both prefixes and suffixes.
This kind of scaffolded instruction allows students
to thoroughly understand one part of a complex
concept at a time.

Understanding Prefixes
® Read the information, and explain as
necessary.

e Ask students to find the following words
in the reading passages: corrupted,
conflict, coordination, competition,
competing, exceptions, international,
re-created, promote, cooperative,
prevent, protect, expand, decrease.

N J

n Understanding Prefixes: Matching
* Read the directions aloud, and explain as
necessary.
* Have students complete the activity.
¢ Call on students to share their answers.

¢ Have students look at the chart below the activity
and call out words that begin with the prefixes
listed.

ANSWER KEY
1.c 2.j 3.e 4i 5 h 6.d 7.f
8.g 9.a 10.b

Copyright © McGraw-Hill

Student Book pages 224-228

FOCUS

Reviewing Prefixes

¢ Read the information in the instruction note and
explain as needed.

* Remind students that they can use prefixes as
clues to unfamiliar words.

¢ Tell them that they can also use their dictionaries
if they need to.

e Understanding Prefixes
* Read the directions aloud, and explain the
examples.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

1. consists, recreation, competition, compete,
achieve 2. resembling, objects, events,
evolved, included, connected, universally,
different, addition, introduced, relays

3. production, increased, enabled, observe,
professional, advent

9 Understanding Prefixes, Stems, and

Suffixes
¢ Read the information, and explain as
necessary.

¢ Ask students for examples of prefixes
and suffixes. If they have trouble
remembering suffixes, have them turn
to Chapter 7, page 151, or Chapter 8,
page 176.
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PART 3

e Practicing Prefixes, Stems, and Suffixes
* Read the directions aloud, and explain the first
two blanks.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY

1. describes, recreation, professional,
individual, transportation, environmentally,
invention, development, commonly

2. concept, different, renowned, event,
involves, promote, constructed, prevent,
prevails

Expansion Activity

e The aim of this activity is for students to
internalize the concept of prefixes.

* Explain to students that you are going to name
prefixes, and students will have one minute to
write down as many words beginning with that
prefix as possible.

¢ Read 5-10 prefixes from Chapters 9 and 10, and
give students time to write words. Be sure to
keep a record of the prefixes you read.

* When you are finished, ask students to share the
words they've written down.

o Identifying Antonyms

¢ Read the directions aloud, and do the first two
items as a class.

* Have students complete the activity as you circulate
and check their progress.

112 CHAPTER 10

Student Book pages 224-228

ANSWER KEY
1.f 2.1 3.c 4i 5.a 6.e 7]
8.b 9.h 10. k 11.d 12. g

e Focusing on High-Frequency Words
¢ Read the directions aloud, and do the first item as a
class.

* Have students complete the activity as you circulate
and check their progress.

ANSWER KEY
1. conflict 2. history 3. speed 4. offered

5. competition 6. changed 7. original

@ Making Connections

Making Use of Academic Content

Activities such as this will enable students to
better understand the ideas set forth in the reading
passages about sports. The task of doing an
Internet search will allow students to develop the
skills they need to conduct academic research.

* |f you have access to a computer lab, conduct this
activity in the lab so you can help students with
their research. Complete the activity once as a
class so students feel more comfortable doing the
activity on their own. If you do not have access to a
computer lab, assign this activity as homework.

® Have students work in pairs to share the
information they found.

e Call on students to share their research with
the class.

Copyright © McGraw-Hill



Focus on Testing Student Book pages 229-233
ﬁ
Self-Assessment Log

Taking Notes and Recognizing
Contrasts in Reading Passages ¢ Read the directions aloud, and have students
* Read and explain the information in the check the strategies and vocabulary they
instruction note on Taking Notes and learned in the chapter.
Recognizing Contrasts in Reading Passages. * Ask a volunteer to tell you where in the chapter
* To demonstrate the note-taking technique information or an activity related to each
described, draw a vertical line on the board strategy is located.
to make two columns and label one column ¢ Tell students to find definitions in the chapter for
“For™ and the other "Against.” Ask students any words they did not check.
to look at the reading that begins on page 219.

Ask volunteers to find and call out contrasting
points in the reading as you record them in note
form on the board. Be sure to place parallel
contrasting ideas next to each other.

Practicing Taking Notes About Contrasts

® Read the directions and explain as necessary.
® Have students complete the activity.

e Call on students to share their answers.

ANSWER KEY
1.D 2.B 3.B 4 A 5D 6.C

2

N\ 2

AN =
A

REPRODUCIBLE Expansion Activity

* The aim of this activity is for students to practice
doing Internet research and to practice scanning
for information.

¢ Photocopy the Black Line Master Internet Search:
Olympic Athletes (BLM 23), and distribute to
students.

* Read the directions.
* Have students complete the activity.

¢ Call on students to share the information they
found.
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Chapter 1 Part 2: Analyzing Shared Housing

DIRECTIONS: You can use a graphic organizer like this T-chart to analyze information in your
reading. Reread the article on pages 12-13 in your Student Book. As you read, make note of
the disadvantages the writer mentions for shared housing. You may also wish to add your own
disadvantages and advantages from your point of view. Then you can make a decision about
whether shared housing is right for you. Discuss your decision with a partner.

Disadvantages of Shared Housing Advantages of Shared Housing

Copyright © McGraw-Hill

Based on this analysis, I believe that shared housing is positive/negative because
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Chapter 1 Part 3: Making Comparisons: Internet Search

DIRECTIONS: As you do Activity 5 on page 18, look at the information you found about offerings,
requirements, and what you like. Then think about four or five things that are important to you in
choosing a college or university (sometimes called a school). Write these “important questions”
on the lines. Then research two colleges or universities and write the answers to these important
questions on the T-chart below. When you have completed the T-chart, decide which school you
would like better.

Important Questions:

Examples Does the school have a good English language program?
Does the school offer as a major?
Does the school have a soccer team?
How many students attend the school?

o 0 0D

School A: School B:

Copyright © McGraw-Hill
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GEGCENY BLM 3

Name Date

Chapter 1 Part 4: Vocabulary Bingo

DIRECTIONS: Write one vocabulary word in each square of the Bingo card below. Your teacher
will read some definitions. When you hear the definition of a word on your card, draw an “X”
on the word. The first person to draw a straight line of X's and shout “Bingo!” is the winner.

Copyright © McGraw-Hill
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Name Date

Chapter 2 Part 2: Solutions for Global Warming

DIRECTIONS: Work in a small group. Paragraph D of the article “Global Climate Changes” on

page 31 says that people are probably the main cause of extreme weather and changes to the global
climate. Because of things people are doing, we are putting more and more gases like carbon dioxide
into the air. Complete the following task with your group:

* Complete the cluster diagram by writing down things that people are doing to cause the problem

® Brainstorm ways to solve the problem.

Things we are doing to cause the problem:

Problem: too much

carbon dioxide in the air.

Ways to solve the problem:

Copyright © McGraw-Hill
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Date

Chapter 2 Part 4: Weather Forecast

& 4
RE%CIBLE BLM 5

DIRECTIONS: Go to a weather website such as www.weather.com. Look up the 5-day forecast for
a city that you are interested in visiting. Fill in the 5-day chart below with the name of each day, each

day's high and low temperature, and a “picture” of the weather for the day.

City:
Day: Day Day Day Day
High: High: High: High: High:
Low: Low: Low: Low: Low:
Weather: Weather: Weather: Weather: Weather:

BLM 5 CHAPTER 2

Copyright © McGraw-Hill
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Chapter 3 Part 1: A Food Diary

DIRECTIONS: For one week, keep track of all the food you eat and the beverages you drink. Write
the days of the week in the first column. Write the foods and beverages and where they came from
in the middle column. For example, did you buy the food at a fast food restaurant? Did you make it at
home? Then think about why you chose the things you ate and drank. Write the reasons for your diet
decisions in the third column.

Day of the Foods and Beverages/ Reasons | Chose These
Week Where They Came From Foods and Beverages

Copyright © McGraw-Hill
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GEGIENY BLM 7

Chapter 3 Part 4: Finding Food Facts

DIRECTIONS: Go to a search engine and type in keywords like “calorie counts” and “nutritional
information.” You can also use websites such as www.bon-app.com or www.foodfacts.info. Find a
website that provides nutritional information about foods. Look up information for five food items
from five different fast-food restaurants. For each food item, write down the number of calories, the
number of fat calories, and the address of the website you used.

Food Item

Fast-Food
Restaurant

Total
Calories

Fat Calories

Website Address

1. hamburger

BLM 7 CHAPTER 3
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Chapter 4 Part 4: Finding Out About a Town

DIRECTIONS: Use an Internet search engine such as Google to find out about a city, town, or
village that you don’t know very well. Look for the various features of communities that you read
about in the reading “ Communities in Read-Life Locations™ on pages 71-73 in your Student Book.
List the features you find in the chart below. Add any features that you find interesting. Download
and print a photo from your research to share with your class.

Name of the City or Town:

Location:

Feature Name/Description

Population

Schools and universities

Parks and open space

Transportation

Shopping areas

Industry

Smart technology such as wireless network

Community organizations

Copyright © McGraw-Hill
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GEGCENY BLM 9

Chapter 5 Part 2: Comparing Families

DIRECTIONS: Work with a partner. Describe your families to each other. Describe either your
current family living situation or your living situation when you were growing up. Do not describe your
situation as a student living away from home to attend school. Consider these kinds of questions as
you describe your family: Do you have a single-parent family? A blended family? An extended family?
What members of your family live with you? Are there any children?

* Complete the T-chart by writing down descriptions of your families.

* Complete the Venn diagram by putting the descriptions in the correct sections.

My Family My Partner’s Family

Both Families My Partner’s Family

Copyright © McGraw-Hill
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Chapter 5 Part 4: Vocabulary Bingo

DIRECTIONS: Write one vocabulary word in each square of the Bingo card below. Your teacher
will read some definitions. When you hear the definition of a word on your card, draw an “X” on the
word. The first person to draw four Xs in a straight line and shouts “Bingo!” is the winner.

Copyright © McGraw-Hill
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GEGENTCETS BLM 11

Chapter 6 Part 1: Achievements of My Culture

DIRECTIONS: Go to a search engine on the Internet. Find information about four examples of art,
architecture, music, literature, or technological or scientific discoveries from any time period in your

culture. Use the information to complete the chart below.

When was it built, written,
What is it? discovered, etc.?

How or why is it important to
your culture?

Copyright © McGraw-Hill
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Chapter 6 Part 4: What Makes a Culture?

DIRECTIONS: What kinds of things make up a culture? For example, art, architecture, and literature
help to define a culture. But what other things are important to a culture? Work in a small group, and
brainstorm a list of things that help to define a culture. Then have a discussion with your group to
decide what your group thinks are the five most important things that define a culture. List them
from 1 to 5, with 1 being the most important.

You and your group members might disagree with each other’s opinions. Practice disagreeing politely.

Brainstorm:

art

architecture

literature

Five Most Important Things:

Copyright © McGraw-Hill
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Name Date

Chapter 7 Part 1: Comparing Lifestyles and
Researching Life Expectancy

PART 1: First, compare your lifestyle (diet, exercise, stress levels, etc.) with the lifestyle of one
of the groups you read about in the article “The Secrets of a Very Long Life.” Complete the Venn
diagram below and write a short paragraph summarizing the information in your Venn diagram.

PART 2: Second, go to a search engine. Find a website that allows you to calculate your own, or
someone else’s, life expectancy. Use keywords like “life expectancy calculator” or “life expectancy
test.” You will be asked to answer questions about lifestyle, diet, exercise, and other habits. When
you're finished, complete the sentence at the bottom of this page.

Part 1

People of Hunza, the
Caucasus Mountains,
or Vilctabamba

Summary:
E
2
o
O
[®)
>
©
e
o
2

Part 2 5
O

My life expectancy is years.
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Name Date

Chapter 7 Part 2: Internet Search: Diseases and Cures

DIRECTIONS: Use a search engine to search the Internet. Research a disease or illness. Find

the symptoms (problems that show you have a particular disease or illness), causes, and, cures or
treatments (things that people with the disease can do to feel better) of the disease or illness. Use
the name of the disease and the words “symptoms” and “cures” as keywords. Complete the chart
below with the information you find. Include the sources (websites) you used.

Name of the Disease or lliness:
Sources:
Symptoms:
Causes:

z

2 Cures/Treatments:

G

Q

>

©

e

©

>

Q.

[e)

O
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BLM 15

Date

Chapter 7 Part 3: Find Your Match

TEACHER: Cut out these slips and distribute to students.

! root: differ

: Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: root: require
1 Word:
 Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: root: believ
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: root: act
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: root: happi
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: suffix: ent
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: suffix: ment
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
b e e e e e e
: suffix: ant
1 Word:
: Part of Speech:
1 Classmate’s
: Name:
CHAPTER 7

! root: ignore

: Word:

: Part of Speech:

1 Classmate’s

1
, Name:

: root: disappear
1 Word:

 Part of Speech:
1 Classmate’s
: Name:

! root: resid

: Word:

: Part of Speech:
1 Classmate’s
: Name:

! root: avail

: Word:

: Part of Speech:

1 Classmate’s
: Name:

! root: change

: Word:
: Part of Speech:

1 Classmate’s

: Name:

! suffix: ence

: Word:

: Part of Speech:

1 Classmate’s

: Name:

! suffix: ion

: Word:

: Part of Speech:
1 Classmate’s
: Name:

! suffix: ness

: Word:

: Part of Speech:
1 Classmate’s
: Name:

! root: agree

: Word:

BLM 15

: Part of Speech:

1 Classmate’s

1
, Name:

! root: prevent

: Word:

 Part of Speech:
1 Classmate’s
: Name:

! root: magnific

: Word:

: Part of Speech:
1 Classmate’s
: Name:

! root: product

: Word:

: Part of Speech:

1 Classmate’s
: Name:

! root: amuse

: Word:
: Part of Speech:

1 Classmate’s

: Name:

: suffix: able
1 Word:

: Part of Speech:

1 Classmate’s

: Name:

! suffix: ive

: Word:

: Part of Speech:
1 Classmate’s
: Name:

! suffix: ance

: Word:

: Part of Speech:
1 Classmate’s
: Name:
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Chapter 8 Part 1: Visual Media Journal

DIRECTIONS: Keep track of how much visual media you are exposed to for two days in a row. For
the next two days, write down how much time you spend watching TV, seeing movies, and surfing
the Internet. Also, keep track of what kinds of shows you watch and what kind of movies you see.
Then answer the question below the chart.

TV: Movies:
Hours and types Hours and types Internet:
of shows of movies Hours
Day 1
Day 2

Do you think you watch too much TV, see too many movies, spend too much time surfing the Internet?
Why or why not?

Copyright © McGraw-Hill
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Name Date

Chapter 8 Part 4: Reading the TV Listings

DIRECTIONS: Find a website or newspaper that provides local TV listings. Look through the listings
for one day from 8:00 pm to 10:00 pM. How many of each kind of show can you find? Complete the
chart below with show titles.

Show Titles

Adventure or Action

Crime or Mystery

Authentic History

Serious Drama

Suspense or Horror

Science Fiction or Fantasy

Comedy

Animated Cartoon

Musical

E
Biography or People’s <§
Personal Experiences Q
p=
©
Reality TV 5
2
(0]
o

News
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Chapter 9 Part 1: Interview

<

REPRODUCIBLE

BLM 18

DIRECTIONS: Interview five classmates. Ask them what methods they know for meeting a possible

mate or new friends. Complete the chart.

Classmate’'s Name

His or Her
Method

Pros of the
Method

Cons of the
Method

Will you try the
method? Why or
why not?

Copyright © McGraw-Hill
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GEGENIEEEY BLM 19

Chapter 9 Part 3: Write an Online Profile

DIRECTIONS: Write an online profile. First, complete the chart. Then, use the information in your

chart to write a short paragraph describing yourself and your ideal partner.

Questions

Answers

1. Are you single, married, divorced, or widowed?

2. How old are you?

3. What do you look like?

4. What are your hobbies and interests? What do you
like to do?

5. Are you looking for a man or woman? Are you
looking for friendship or a romantic relationship?

6. How old is your ideal partner?

7. Is appearance important to you? What does your
ideal partner look like?

8. Is your partner’s religion important to you?
Explain.

9. What do you NOT want in a partner?

Copyright © McGraw-Hill
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Chapter 9 Part 4: Vocabulary Bingo

DIRECTIONS: Write one vocabulary word in each square of the Bingo card below. Your teacher will
read some words. When you hear the opposite of a word on your card, draw an “X" on the word.
The first person to draw a straight line of X's and shout “Bingo!” is the winner.

Copyright © McGraw-Hill
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Chapter 10 Part 1: Comparing Sports

DIRECTIONS: Work with a partner to compare two sports. Choose a sport from the choices below,
or choose two other sports to compare. First, brainstorm a list of characteristics (descriptions)

for each of the sports you chose. Then write each characteristic in the correct place in the

Venn diagram.

basketball and soccer soccer and hockey

football and soccer volleyball and basketball

swimming and running shooting (gun) and archery (bow and arrow)
figure skating and dancing skiing and snowboarding

figure skating and gymnastics race car driving and horse racing

Characteristics

Sport: Sport:

Sport: Both Sport:

Copyright © McGraw-Hill
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REPRODUCIBLE BLM 22

Chapter 10 Part 2: Contrasting Opinions:

Olympic Sports

DIRECTIONS: Should the sports below be included in the Olympics? Why or why not? Work in a
group of four or six to choose a sport. You can choose one of the sports below or your group can
decide on a different sport. Note that some of the choices below are currently Olympic sports. Break
your group into two teams. Each team chooses one side (for or against) and lists reasons on one
side of the chart below why the sport should or should not be included in the Olympics.

When you are finished, your group will present opposing points of view to the class. The class will vote
on which team had the most convincing arguments.

snowboarding

Sports

American football

baseball

surfing martial arts (for example: synchronized swimming
basketball karate, tae kwon do, figure skating
volleyball capoeira) equestrian sports
boxing ballroom dancing curling
Sport:
For Against

Copyright © McGraw-Hill
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Chapter 10 Part 4: Internet Search: Olympic Athletes

DIRECTIONS: Go to the Internet and use a search engine to find a website about the Olympics.
For each of the sports listed below, find one athlete who competed during the last summer or winter
Olympic games. Write the athlete’s name and country.

Sport Name Country

1. downhill skiing

2. figure skating

3. snowboarding

4. biathlon

5. swimming

6. table tennis

7. gymnastics

8. cycling

9. tae kwon do

Copyright © McGraw-Hill
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International Students: The Challenge of a
New Language

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Life Abroad Can Be Challenging

There are many great advantages to being an international student. The meaning of
advantage is “something that is helpful to you in some way.” International students can learn
new languages, study subjects that aren’t available in their own countries, and find out about
different cultures. But life abroad can be challenging, too. For example, many students living
abroad can’t speak the language of their new country very well when they first arrive. Some
students can have trouble finding an apartment, shopping for food, or understanding the public
transportation system in a new city. Students can also have difficulty registering for classes or
understanding their teachers. It can be very hard for foreign students to meet new friends, too.
But there are several things international students can do to make their lives a little easier.

Tip #1: Visit the International Student Office

First of all, most colleges and universities have an International Student Office. Foreign
students can use the office’s services to find apartments or rooms to rent. These offices usually
have information about language tutors and campus facilities, too. Also, they are available to
help students with anything—including things like bus schedules and food shopping.

Tip #2: Talk to Teachers

It can be very difficult for foreign students to understand what’s happening in their classes.
Talking to teachers can be helpful. In many countries, teachers are happy to answer questions
after class or during office hours. Some teachers allow students to record their lectures. That
way, a student can listen to a lecture as many times as he or she wants to. And if a student has
trouble understanding what a teacher said during part of a lecture, the student can play that part
back to the teacher and ask for clarification.

Tip #3: Practice Speaking

International students can also find many ways to practice speaking their new language. For
example, they can attend social events. People at parties or sporting events are usually more
willing to talk with someone new. They can join student clubs, too. That way, they can not only
practice their new language, they can also make new friends.

CHAPTER 1 TEST
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1. What is the main idea of this article?
(2> Foreign students can join student clubs to practice speaking their new language.
There are a lot of things foreign students can do to make their lives less challenging.
(> Life abroad can be challenging for an international student.
(® The International Student Office offers important services for foreign students.
2. At an International Student Office, students can
(2> get help finding an apartment or joining a club.
take a bus to a grocery store.
S find a language tutor and make new friends.
(® find out about campus resources.
3. According to the article, in some classes, students can
(A record their teachers’ lectures.
talk to teachers during class.
(S make new friends.
(DD practice speaking their new language.
4. Joining student clubs can be a great way to
(2D make new friends and attend campus events.
practice speaking and meet new people.
S meet new people and get help with homework.
(® attend sporting events and parties on campus.
5. To ask for information about the library, an international student can
(2D join a student group or club.
attend a campus event.
(S visit a teacher after class or during office hours.

(® go to the International Student Office.

SECTION Il Strategy Four of the items below are main ideas from the article “International Students:
The Challenge of a New Language.” One of them is a supporting detail. Match each main idea with the
related paragraph. Write the letter of the paragraph on the line. Write “SD" next to the item that is a
supporting detail. (5 points each)

1. International students can talk to their teachers if they are having problems understanding
their classes.

2. Life abroad can be both helpful to international students and difficult for them. But there
are a lot of things they can do to get help.

3. Students can go to the International Student Office for help with many different problems.

CHAPTER 1 TEST
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There are a lot of ways to practice speaking a new language.

Some teachers allow students to record their lectures so they can listen to them as many
times as they want to.

SECTION Ill New Words Match each word with its definition. Write the letter of the definition in the
blank. (3 points each)

Words Definitions
opportunities a. the money you need to spend on something
safety b. to get through without harm
expenses c. to go to (a school)
debt d. for one person
similar e. very unhappy or uncomfortable
challenge f. chances to do something
attend g. problem; difficult thing or situation
survive h. security
private i. just about the same
miserable j.- the money a person owes

SECTION IV Vocabulary and Language Learning Skills In each group of words, there are three
words that are related. Cross out the word that does NOT belong. (4 points each)

. safety excuse security protection
. habit debt expenses cost

. terrible miserable uncomfortable private

. community neighborhood luxury village

. lonely homesick well-paying alone

TOTAL /100 pts.
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Rain Forests and the Earth’s Climate

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

The Importance of Rain Forests

Rain forests cover only about six percent of the earth’s surface, but they are very important
to the earth. What is a rain forest? It is an area of land that gets a lot of rainfall and is mostly
covered by tall, old trees. Some rain forests get up to 33 feet (10 meters) of rain each year. Some
of their trees are thousands of years old. Most of the world’s rain forests are in Africa, Asia,
Australia, Central America, and South America. More than half of the world’s plant and animal
species live in rain forests or originally came from rain forests. Scientists continue to discover
plants in the rain forests that have medicinal value (useful for treating medical problems). In
fact, over 25 percent of the medicines we have come from rain forest plants. And there are still a
lot of plants to find.

The Effects of Rain Forests on the Earth’s Climate

But rain forests are important not only for the plants and animals that live in them and for
the medicines that come from them. They also have major effects on the earth’s atmosphere
and climate. According to some scientists, global warming is causing dangerous changes to the
earth’s climate. Rain forests can help us fight global warming. Some scientists believe that rain
forests cool the atmosphere by absorbing the sun’s heat. 4sorb means to soak up. Also, plants
and trees use carbon dioxide. The cause of global warming is an increase of gases like carbon
dioxide in our atmosphere. So rain forests can clean some of the excess (extra) carbon dioxide
out of the air.

How We Are Destroying Rain Forests

Rain forests are so important to the earth, but we are cutting them down and burning them
very quickly. Why? Some companies want to use the trees to make wood and paper. Others
want to use the land to raise animals or grow crops (plants that farmers grow to use as food).
This is dangerous for the climate in two ways. First, we are destroying something that helps
cool down the earth’s atmosphere. And second, by burning rain forests, we add a lot of carbon
dioxide to the air. In fact, the burning of rain forests is responsible for about 30 percent of the
carbon dioxide in our atmosphere. Some people believe that in 40 years, all the rain forests will
be destroyed. What will happen to the earth’s climate when all the rain forests are gone?
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1. What is the main idea of this article?

(2D Rain forests are important because they are very old and most of our medicines come from
their plants.

We need to protect rain forests because they are important to the earth in many ways.
(&> We are destroying the rain forests very quickly.
(® The rain forests are important, but they do not have a major effect on the earth’s climate.

2. In some rain forests,
(2D the trees grow to 33 feet.
there are no animals because there is so much rain.
S 33 feet of rain falls each year.
(DD 25 percent of the plants can be used for medicine.

3. Rain forests can be helpful to the earth because
(2D they heat the atmosphere.
they put carbon dioxide into the atmosphere.
(S they burn the carbon dioxide in the atmosphere.
(® they soak up the carbon dioxide in the atmosphere.

4. Scientists and researchers probably
(D are still looking for medicinal plants in rain forests.
are not looking for medicinal plants in the rain forests anymore.
(S don’t believe there are any more important plants to find in the rain forests.
(@ all agree that global warming is harming the earth’s atmosphere.
5. Burning rain forests
(2D helps farmers grow strong crops.
adds carbon dioxide to the air.
S cools the atmosphere.
(DD cools the carbon dioxide in the air.

SECTION Il Strategy Summarize Paragraph B from the reading “The Effects of Rain Forests
on the Earth’s Climate.” Remember these suggestions as you write your summary (15 points)

® In English, think about the meaning of the information.

* |n your own words, begin with the most general point about the paragraph topic.
Tell the main idea in your own words.

* Then give only the important supporting details (definitions, examples, facts, and
reasons) for that point.

¢ To shorten your summary, put similar ideas in the same sentence.

CHAPTER 2 TEST
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Scoring Guidelines: 5 points maximum for a clear and correct topic sentence
5 points maximum for a clear and correct main idea
5 points maximum for correct supporting details

SECTION Il New Words Fill in the blanks with words from the box below. (4 points each)

atmosphere carbon dioxide damage diseases effects
extreme rain scientists affect increase
Some believe that global warming is changing our earth’s climate.
1
Some of the of global warming are strong winds and hurricanes in some
2
places and droughts in other places. This kind of weather can cause major
3
to people’s homes. Scientists say that the in gases like
4 5

are the cause of global warming.

6

Rain forests can help us fight global warming. They can - the climate in

good ways. For example, they cool the and remove carbon dioxide from the air.

8

Rain forests are important to the earth in other ways, too. There are many medicinal plants in

the rain forest. Medicines made from these plants help people with serious 5 and

health problems. Rain forests usually get more than 33 feet of - each year, so you
1

might not want to live in one. But most of the animal species on earth live in rain forests. For all of

these reasons, it’s important to protect the rain forests and stop destroying them.
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SECTION IV Vocabulary and Language Learning Skills Complete the sentences below with words

from the reading “Rain Forests and the Earth’s Climate.” Some definitions are in the context
following be or mean; some are in parentheses (). There are also words with the same or similar
meanings. The letters in parentheses refer to the paragraphs of the reading. (4 points each)

. These areas of land get a lot of rainfall and are covered by tall trees. They are

(A)
. This word means “to find.” It is (A)
. Some plants are useful for treating medical problems. They have (A)
. This word means “extra.” It is (B)
. Another word for “soak up” is (B)

TOTAL ___ /100 pts.
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Making Smart Fast-Food Choices

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Fast Food Can Be Good Food

A Many people are too busy to prepare and eat three nutritious meals a day. So they turn to the
convenience of fast-food restaurants. Many of the items at fast-food restaurants, snack bars, and
food stands are fattening and not very nutritious. But fast food doesn’t have to be unhealthy. You
can eat at fast-food restaurants and still eat well.

Pay Attention to Calories and Fat Content

B By paying attention to the number of calories and fat that a food item has, you can make
smarter choices. Calories are “units for measuring how much energy a food will produce.”
Consider two fast-food meals. A quarter-pound hamburger with cheese, jumbo-size fries, and a
16-ounce soda have a total of 1,535 calories and 76 grams of fat. A broiled (cooked under direct
heat or over a flame) chicken sandwich, a side salad with low-fat dressing, and a glass of water
at the same fast-food restaurant have only 422 calories and 7 grams of fat. But maybe you really
want a hamburger and fries. Well, you can have a small hamburger, a small serving of fries, and
a glass of water. At a total of 490 calories and 20 grams of fat, that’s still a much smarter choice
than the large burger, fries, and soda.

There’s More That You Can Do

c There are a few additional things you can do to make sure you eat well in fast-food restaurants.
First of all, say “no” when the cashier asks you if you want to “supersize” your meal (order an
extra large portion of each item). Second, ask for no mayonnaise or sauce, or ask for it on the
side (in a separate dish). Third, substitute (use something instead of something else) healthy
foods for fatty ones. For example, instead of ordering deep-fried tempura, order fresh vegetables.
Instead of ordering a beef burrito with lots of cheese and sour cream, order a vegetable burrito
with beans and rice. And don'’t eat the chips! Another thing you can do is order a side salad or a
vegetable soup and eat it first. That way, you’ll eat some vegetables, and you won't be able to eat
as much of your burger and fries. Finally, eat slowly and stop eating when you're full. It sounds
simple, but many people keep eating even after they become full.

T8 CHAPTER 3 TEST
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. A small hamburger and small fries has

. Some things you can do to eat well in fast-food restaurants are

. Mayonnaise and sauces probably

. By eating a salad or soup before the rest of your meal,

. What is the main idea of this article?

(A 1t’s smart to eat foods with low calories and fat content.

You can eat well in fast-food restaurants.

(S Fast food is always bad for you.

(® Fast-food restaurants are the best place to find healthy foods.

(A more calories and fat than a chicken sandwich and a salad.
fewer calories and fat than a chicken sandwich and a salad.
(S the same amount of calories and fat as a chicken sandwich and a salad.

(® the same amount of calories and fat as a large portion of fries.

(2D ask for extra mayonnaise and sauce and say no to “supersizing.”
order smaller portions and eat all the food you order.
(S order healthy foods instead of fatty ones and drink water.

(® order a vegetable burrito instead of chips and eat sour cream.

(2D make you eat more because they make your food taste better.

don’t have a lot of fat and calories.
(S have a lot of fat and calories.
(®> make you eat less because they make you feel full sooner.

(2 you get full sooner.

you eat less of the rest of your meal.

S you eat more slowly.

(@ you eat the rest of your meal more quickly.

SECTION Il Strategy Three of the items below are main ideas from the article “Making Smart
Fast-Food Choices.” Two of them are supporting details. Match each main idea with the related
paragraph. Write the letter of the paragraph on the line next to the main idea. Write “SD" next to the
items that are supporting details. (5 points each)

For fewer calories and fat, you can substitute healthy foods for fatty ones.

There are a lot of other things you can do to make sure you eat good food in fast-food
restaurants.

You can eat well at fast-food restaurants.

Paying attention to the calories and fat content in foods can help you make good food
choices.

Stop eating when you're full.
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SECTION Ill New Words Fill in the blanks with words from the Word List below. (3 points each)

complex carbohydrates customs dairy diabetes diet
elements frozen habits minerals soy products
The word has more than one basic meaning. It can mean “a person’s or
1
a group’s usual food choices and ” Or it can mean “an eating plan with only

2
certain kinds or amounts of food.” Individuals usually make their diet choices based on old habits,

cost, convenience, and beliefs about health, nutrition, and beauty. Some people believe that natural

food is the best, so they opt for fresh rather than foods. Others have health

3

problems and have to watch what they eat. For example, people with are

usually on non-sugar diets.
The diets of cultures and regions aren’t based on these things. Instead, these diets are based on

location, history, and tradition. The Mexican diet includes foods from pre-

)

5

Columbian, Spanish, and French cultures. It contains a lot of such as corn,

)

6

beans, and rice. Fish and , such as tofu, are common in the Japanese diet. The
7

Jewish diet is based on religious practices. Jewish people cannot eat meat and

8

products like milk and cheese at the same meal. Muslims follow the laws of halaal. They can eat
only permitted foods.
Even with all these differences in individual and cultural diets, more and more meals all over the

world include the basic necessary food And most dishes contain the important

9

vitamins and that we need to stay healthy.
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SECTION IV Vocabulary and Language Learning Skills Write the words from the list under the
correct category in the chart below. (2 points each)

carbohydrates cholesterol convenience dairy fats
fried nutritious protein soy products tradition
Kinds of Food Elements in Food Reasons for Choosing Foods

TOTAL ___ /100 pts.
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Mapping Websites: How Do They Work?

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

A These days, it’s getting easier and easier to find your way around. Some people have GPS
devices in their cars to make sure they don'’t get lost. GPS stands for Global Positioning System.
These devices use satellites in space to “see” where you are and give you directions to where
you want to go. And if you don’t have a GPS device, you can simply go online to get step-by-
step directions. Websites like MapQuest.com and mappoint.msn.com can produce a map and
directions in just a few seconds. But how do they do it?

B MapQuest” uses data (information) from a few different sources to produce directions and
maps. Before MapQuest” went online, it sold regular paper maps in places like gas stations. The
website uses the data from those paper maps, information from digital mapping companies, and
government databases. At the moment, MapQuest” uses more than 30 computers to read all this
data and provides users with millions of maps every day.

c In order to find the best route (way or path) from one place to another, MapQuest” first
has to look at all possible routes. Then MapQuest” looks at each part of each possible route. It
considers the types of roads on the different routes. Are they dirt roads, paved roads, freeways,
or city streets? It looks at how many turns there are in each route and what kinds of turns they
are. Are they right turns or left turns? It also considers the speed limit on each road and how
many intersections there are. An intersection is “a place where two or more roads cross each
other.”

D MapQuest” can also tell you how long your trip will take you. It does this by doing some
math. MapQuest” bases its estimated driving times on the length and speed limit of each
part of the route and the amount of time it probably takes to get through each intersection.
For example, it allows more time for a left turn at an intersection than it does for a right turn.
Someday, maybe we will have cars that can just drive us wherever we want to go, but for now,
mapping websites make it a little harder to get lost.

Source: http://www.howstuffworks.com/MapQuest.htm.
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1. What is the main idea of this article?
(2> Why mapping websites don’t work well.
Why mapping websites are better than paper maps.
S How the first mapping website started.
(® How mapping websites work.

2. According to the article, MapQuest®
(2 started as an Internet company.
starting by selling paper maps.
(S started as maker of government databases.

(® uses millions of computers to read data.

3. When you search for directions, the first thing MapQuest® doesis

(2D estimate driving time.
consider how many turns you want to take.

S look at all possible paths.
(D print out 2 map and directions.

4. When it’s deciding on the best route, MapQuest” probably chooses

(2D city streets instead of freeways.
the route with the most turns.
S dirt roads instead of paved roads.
(D freeways instead of dirt roads.

5. To estimate your driving time, MapQuest” considers
(2 the speed limit for half of the route.
the fastest and slowest speed limits on your route.
S the speed limits and types of turns on your route.

(@ the distance between turns on your route.

CHAPTER 4 TEST
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SECTION Il Strategy In the article “Mapping Web Sites: How Do They Work," there is a capital
letter next to each paragraph. Write the specific topic of each paragraph next to its letter. Write the
topic of the entire article on the last line. (5 points each)

D.

Whole reading:

SECTION Ill New Words Match each word with its definition. Write the letter of the definition in the
blank. (3 points each)

Words Definitions
1. urban a. designed, arranged, or structured
2. delayed b. to be likely; to often be
3. level c. to be (in the world)
4. exist d. the amount or degree
5. recognize e. late or taking a long time
6. site f. in or from a city
7. organized g. to notice something; to realize
8. huge h. in or from an area away from a city
9. to tend i. very large
10. suburban j. an Internet address or page with information

T14 CHAPTER 4 TEST
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SECTION IV Vocabulary and Language Learning Skills How do the items below belong together?
Do they have the same (similar) meanings or are they members of the same category? Write S for
similar meaning and C for category on the line, and name the possible category. (2 points each)

South America / Asia / Europe

teenagers / young people / youth

cars / buses / trucks

fine / money / charge

odd / unusual / strange

left / right / straight

wine / milk / water

robbery / murder / violence

polite / friendly / nice

restaurant / hotel / bus stop

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

Possible category:

TOTAL ___ /100 pts.
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The Industrial Revolution and Its Impact on Our
Lives Today

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Introduction

The Industrial Revolution was a period of time when machines were invented and the first
factories were opened. Machines created industry. In other words, machines made it possible to
produce a large number of goods very quickly. This industrialization caused major changes in
family life, the lives of individuals, and the culture of Western Europe and North America in
the late 18th and early 19th centuries. It is also largely responsible for the way many people live
today.

A Movement to the Cities

First of all, industrialization moved people into the cities. Before the Industrial Revolution,
many families lived in the country. They grew their own food and worked at home. Husbands
and wives shared the work, and their children helped. But when factories started to open, people
began to buy goods from big companies, and not from individual people. For example, machines
made cloth much more quickly than weavers (people who make cloth) did. This made the cloth
less expensive. So people began to buy factory-made cloth, and weavers lost their customers.
Because of this, many families had to move to cities and get jobs.

A Shift in Family Life

Industrialization also caused a major change in family life. In the city, one person in the
family had to work outside of the home and one person had to stay home to take care of the
children. The women were able to breastfeed the children, so they stayed home while the men
worked in the factories. This was the start of the traditional family—a stay-at-home mother, a
working father, and their children.

Availability of Newspapers and Books

Another major result of the Industrial Revolution was the mass production of newspapers
and books. Before industrialization, books and newspapers had to be printed by hand, so they
were very expensive. Machines printed newspapers and books quickly and inexpensively, so
more people were able to buy them. This change caused at least two important effects. First,
it created a bigger need for literacy (the ability to read and write). Second, it increased public
involvement in politics. Now anyone with a few cents could buy a newspaper and learn about the
politics of their countries and cities. In most countries today, we expect to learn to read, and we
expect to know what our governments are doing.
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1. What is the main idea of this article?
(2> Changes during the Industrial Revolution affect our lives today.
The Industrial Revolution caused many people to move from the country to the city.

& The Industrial Revolution was a period when machines were invented and factories
were opened.

(®> Machines made life easier for everyone during the late 18th and early 19th centuries.

2. Industrialization was probably
(2 good for individual book printers.
bad for individual book printers.
S good for weavers.

(® bad for factory owners.

3. One effect of industrialization was that

(2> many people began to grow their own food.
some people had to work at home.

S alot of people had to get factory jobs.

(® nobody was able to find a job.

4, Another effect of industrialization was that

2> more people read books and newspapers.
people didn’t have time to read books and newspapers anymore.
(S books were invented.

(@ people spent all their money on books and newspapers.

5. The word “industry” means

(A the invention of machines.
a major shift in culture and in lives of individuals.

S the way people live.
(® the quick production of a large number of goods.

SECTION Il Strategy In the article “The Industrial Revolution and Its Impact on Our Lives Today,”
there is a capital letter next to each paragraph. Write the specific topic of each paragraph next to its
letter. Write the topic of the entire article on the last line. (5 points each)

O 60 w >

Whole reading:
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SECTION Ill New Words Match each word with its definition. Write the letter of the definition in the

blank. (3 points each)

Words

property
obey

discover

generations

permanent

weapons

slaves

ancient

© ©® N g 0N =

wealthy

branches

—
©

Definitions

not changing

very old

people who are forced to work for other people for no money
very rich

something owned, such as a home or possessions

to follow orders or rules

parts of trees that grow from the main part

T @ -~ 2 0 T 9

to learn how; to find out
i. groups of people of the same age; periods of about 25 years
j. things used to fight with, such as guns or knives

SECTION IV Vocabulary and Language Learning Skills Below are some sentences with related
words—nouns and adjectives—in parentheses. Circle the correct word form. Then write “noun” or
“adjective” on the lines for each word you circled. (4 points each)

CHAPTER 5 TEST

1. In the late 18th century, Western Europe became (industry/
industrialized).

2. Some people felt that industrialization was an (improved/improvement),
but some people thought it was a bad thing for society.

3. The Industrial Revolution was an important (history/historical) event.

4. The Industrial Revolution was responsible for a lot of major
(developments/developed) in society.

5. Cities became very (crowds/crowded) during the Industrial Revolution.

TOTAL ___ /100 pts.
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Cross-Cultural Business Blunders

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Many visitors to different countries don’t realize how important it is to understand a
country’s culture. Sometimes people learn this lesson by making a big cross-cultural blunder,
or embarrassing mistake. In business situations, these blunders can cost a lot of money or end
business relationships.

When companies are trying to sell products, it’s very important for them to understand
what is important to their potential customers, and to understand a bit of their language. For
example, one company wanted to sell toothpaste in Southeast Asia. In their advertisements,
they claimed that their toothpaste whitens teeth. They didn’t understand that many of the
local people chewed betel nuts to make their teeth black, and that these people thought black
teeth were attractive. In another case, a car company tried to sell a car called “Matador” in a
Spanish-speaking country. The company thought that it was a strong name because it means
“bullfighter.” In Spanish, matador is indeed a noun meaning “bullfighter.” But it is also an
adjective meaning “killing.” Imagine driving around in a car called “Killing”!

Business meetings with people from another country can be very tricky when you don’t
understand the other country’s culture. A European businessman had an important meeting
with a company in Taiwan. He wanted to bring gifts for the people he was meeting with. He
thought that something with his company’s logo on it would be a nice gift. So he bought some
very nice pocket knives and had his company’s logo printed on them. He didn’t know that
giving a knife as a gift symbolizes cutting off a friendship! The Taiwanese businessmen were
very offended (angry and upset). But luckily, the European businessman was able to repair the
relationship with a lot of explanation and apology.

It’s very easy to make blunders like these people did. But it’s also very easy not to. Before
you visit a new country, research that country’s customs and etiquette (social rules for polite
behavior). You can find a lot of information online. Just go to a search engine and type in
key words like “cross-cultural etiquette” or “cultural information Taiwan.” By spending a few
minutes doing research, you can save yourself from a lot of embarrassment and make sure you
don’t accidentally offend anyone.

http://www.cyborlink.com/besite
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1. What is the main idea of this article?
(2 People in Southeast Asia like to chew betel nuts.
It’s important to understand other people’s cultures before you do business with them.
(S It’s dangerous to understand other people’s cultures before you do business with them.

(® Proper business etiquette in most countries is difficult for foreigners to understand.

2. The toothpaste company probably _
(2 changed their advertisement in Southeast Asia.
tried to convince people in Southeast Asia that betel nuts are bad for your teeth.
S kept using the same advertisement in Southeast Asia.
(D started to sell cars instead of toothpaste.

3. The car company that tried to sell a car to a Spanish-speaking country probably
(2 sold a lot of Matador cars in that country.
changed the name of the car to “Killing.”
S didn’t sell many Matador cars in that country.
(® was offended by its potential customers.

4. The European businessman probably
(A researches new cultures before he visits them now.
doesn’t do business in Taiwan anymore.
(S always brings pocket knives as gifts to business meetings.
(®> didn’t care that he offended the Taiwanese businessmen.

5. What can you do to save yourself from making cross-cultural blunders?
(D You can’t do anything.
You can disagree with people when they say you did something wrong.
S You can teach people from other countries how you do things in your culture.

(®> You can do research on the Internet.
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SECTION Il Strategy The article “Cross-Cultural Business Blunders,” contains three anecdotes.
Below are five possible topics that are about the anecdotes. Two of the topics do not describe
the anecdotes. Write the letter of each topic next to the description of the anecdote. Then write a

sentence or two summarizing each anecdote. (5 points each)

. email etiquette
. language

. gift-giving

. advertising

. explaining and apologizing

toothpaste and betel nuts

Summary:

car

Summary:

pocket knives

Summary:

Scoring Guidelines: 1 point for choosing the letter of the correct topic.

4 points for each summary.

SECTION Il New Words Match each vocabulary item on the left with its definition on the right.

(3 points each)

architecture
civilization
media
invented
amazing
attention
rude
convincingly

patiently

contradict j-

. wonderful, incredible
to say that someone’s ideas are wrong
. in a believable way

. the form and plan of buildings

. interest or focus

S Q . 0 2 0 T o

. visual, sound, and printed ways to send ideas

calmly, without becoming angry or anxious

created something new that didn’t exist before
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SECTION IV Vocabulary and Language Learning Skills Below are some sentences with related
words—nouns, verbs, and adjectives—in parentheses. Circle the correct word form. Then write
“noun”, “verb” or “adjective” on the lines for each word you circled. (6 points each)

Scoring Guidelines: 3 points for circling the correct word form.
3 points for writing the correct part of speech.

1. The whole dinner was delicious, and the dessert was (excellence/excels/
excellent)!
2. Ancient Asian and Middle Eastern cultures were very (invention/invents/

inventive). They created mathematics, writing, and the first calendar.

3. I had many wonderful (experiences/experience/experienced) in my business
meetings because I studied Japanese culture before my trip!

4. When you (opposition/oppose/opposing) something someone says, it’s
important to disagree politely.

5. There are so many (contradictions/contradict/contradictory) in your
argument! What do you really think?

TOTAL ___ /100 pts.
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The Internet as a Medical Resource: Helpful

or Dangerous?

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Because of the convenience of the Internet, people are taking more responsibility for their
own health these days. This can be very beneficial. For instance, a doctor doesn’t always have
time to thoroughly explain an illness. In these cases, the Internet can be a valuable resource—a
place to read all about the causes, symptoms, and remedies for an illness. A patient can also join
an online group where he or she can chat with other people with the same illness. These people
might be able to offer advice or help the patient get through a difficult time.

Many remedies, or cures, that you can find online may or may not be helpful, but they may
not be harmful either. For example, some websites claim that sniffing (smelling) a newspaper
can cure nausea (the feeling of being sick to your stomach and wanting to vomit). Other websites
suggest that a person with a cold should keep a piece of raw garlic in his or her mouth all day
and bite down on it every few minutes to release the juice. People with smelly feet are told to
soak their feet in tea for half an hour. These remedies might be unpleasant or odd, but they
probably won’t cause any harm. And who knows? They might actually be helpful.

However, the Internet can be a dangerous tool if a patient isn’t careful. Unfortunately,
some of the “remedies” that are sold online are not only useless, they can also be harmful. For
example, many labels claim that herbal remedies are “100 percent natural,” so people think
they are safe to take. But some of these herbs can cause serious problems when they are mixed
with other drugs. For instance, an herbal remedy for helping your memory may also be a blood
thinner. So if your doctor prescribed (put you on) a blood thinner and you start taking this herb
without asking your doctor about it, a simple cut could be deadly; you might not be able to stop
bleeding.

The bottom line is this: be careful when using the Internet as a health resource. Use it to find
information that you can discuss with your doctor. But don’t spend a lot of money on “miracle
cures.” For example, don’t believe outrageous claims that a pill can cure your illness in a week, or
help you lose ten pounds in ten days. If something sounds too good to be true, it probably is.

CHAPTER 7 TEST
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1. What is the main idea of this article?
(> You should always use the Internet as a resource before visiting a doctor.
The Internet can be a helpful resource, but it can also be harmful.
(S Miracle cures are always dangerous.

(@ It’s important to be responsible for your own health because doctors don’t have time.

2. One benefit of using the Internet as a medical resource is
(2 you can sell miracle cures to people in chat groups.
you can talk with doctors about your illness or disease.
S doctors go there to thoroughly explain illnesses to patients.

(DD it has a lot of information about illnesses and diseases.

3. One possible remedy for nausea is

(2 smelling a newspaper.
soaking your feet in garlic tea.
(S drinking a lot of tea.

(® biting down on raw garlic.

4. A person who is taking a prescribed drug should probably
(2D take only small amounts of herbal remedies.
take herbal remedies to make the drug work faster.
(S stop taking the drug if he or she finds an herbal remedy that works better.
(@ talk to the doctor before taking an herbal remedy.

5. The best way to use the Internet as a medical resource is to
() use it to look for free miracle cures that your doctor won’t discuss with you.
tind cheap medications that your doctor prescribes to you.
(S read about your illness and discuss what you find out with your doctor.
(@ learn how to safely mix prescription drugs with herbal remedies.

T24 CHAPTER 7 TEST
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SECTION Il Strategy Read and complete the mind map below about “The Internet as a Medical

Resource: Helpful or Dangerous?” Choose your answers from the phrases in the box after the
diagram. (3 points each)

A Mind Map of “The Internet as a Medical Resource:
Helpful or Dangerous?”

The Internet as a

Sniffing newspaper

Medical Resource:
Helptul or

Dangerous?

for nausea

There’s a lot of

information

2. Some cures might
be useless, but

they’re harmless

Soaking smelly

feet in tea

Some herbs very
dangerous when
mixed with other
drugs

Biting garlic for colds Can be dangerous Chat groups
Some remedies harmful Valuable resource

CHAPTER 7 TEST T25
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SECTION Ill New Words Fill in the blanks with words from the Word List below. (3 points each)

claims combination cures damage decisions
diseases dishonest patients proven valid

It’s important to be careful when using the Internet as a resource for medical information.

Not everyone tells the truth. In fact, some people make a lot of money

by lying about their products. They make incredible S about their miracle

They say that their remedies can help people with all kinds of different

3

illnesses and - But most of the things they say aren’t - to
be true. And sometimes, the ; of their herbal remedies with prescription drugs
can do a lot of : They can cause serious problems for ;

So be sure to make important medical with your doctor. Your doctor

will help you decide which claims are and which are not accepted by the

medical field.

SECTION IV Vocabulary and Language Learning Skills On the line before each item below, indicate
the part of speech: write n for noun, adj for adjective, or adv for adverb. Underline the ending (suffix)
that indicates the part of speech. (3 points each)

difference

backward

decision

preventive

agreeably

sensible

availability

changeable

ignorance

religious

TOTAL /100 pts.
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Television: The Latest Addiction

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Everyone has heard of addictions to drugs, cigarettes, alcohol, and even gambling. But can
people become addicted to television? If so, how can an addiction to television damage a person’s
life?

It’s very easy to understand how an addiction to cigarettes, drugs, or alcohol can be very
damaging to a person’s life. Cigarettes can cause illnesses like cancer and emphysema, a lung
disease that makes it difficult to breathe. In addition to being bad for your health, alcohol and
drugs can impair your ability to think clearly and behave responsibly. These substances can
cause your life to slowly fall apart. In the worst cases, alcohol and drug addicts can lose their
friends, families, jobs, and homes.

But how can watching too much television be harmful to your life and health? One way is
that it can start a cycle of bad feelings. According to one study, people who watch the most TV
already suffer from anxiety or loneliness. Watching TV makes them feel relaxed and helps them
forget about their feelings for a while. But the study found that while people did relax while
watching television, the feelings of relaxation disappeared after they stopped watching, and the
people felt worse than they did when they started watching T'V. Therefore, they wanted to watch
more television so they could continue to forget their bad feelings. All this TV watching kept
them from doing things that could actually make them feel better, like exercising, participating
in hobbies, reading, or spending time with friends and family.

Another way TV watching can be harmful is, like the addictions mentioned above, TV can
cause you to neglect your life. The more you watch, the more you want to watch, and after a
while, TV replaces real experiences. TV addicts stop talking to their families, don’t exercise,
don’t see their friends, and don’t learn new things. Basically, TV addicts stop experiencing life.

The harmful effects of TV addiction may not be as obvious as those of cigarette, drug, or
alcohol addiction, but TV addiction can take a person’s life away. If you think that excessive TV
watching is not harmful, keep track of how much TV you watch every day, and think about all
the other things you could be doing during those wasted hours.

CHAPTER 8 TEST
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1. What is the main idea of this article?
(2> TV addictions are more dangerous than cigarette, alcohol, and drug addictions.
TV addiction is not harmful to your life at all.
&> TV addiction can be harmful to your life.
(@ People watch a lot of TV, but there is no such thing as a TV addiction.

2. According to the article, one way cigarette smoking can be harmful to your life is that

(A it can make you neglect your friends and family.

it can cause you to lose more and more money until you become obsessed.
S it smells bad, so people won’t want to spend time with you.

(D it can cause serious health problems.

3. According to the article, one way drug and alcohol addiction can be harmful is that
(A you can get emphysema, a disease of the lungs.
addicts spend all their time trying to put their lives back together.
(S it keeps addicts from doing things that make them feel better, like exercising.
(® drugs and alcohol keep addicts from thinking clearly and being responsible.

4. According to a study, the people who watch the most TV
(D like to watch shows that teach them new things.
already feel bad about themselves and their lives.

(S also spend the most time exercising.
(® don’t have jobs.

5. Television addicts probably
(2D are not healthy and physically fit.
only watch shows that they really enjoy.
(S feel better about themselves after relaxing in front of the TV.

(® spend a lot of time with their friends.

T28 CHAPTER 8 TEST
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SECTION Il Strategy Complete the outline below for the article “Television: The Latest Addiction.”
Use the phrases in the box. (3 points each)

¢ Bad for your health, thinking, and behavior
e Effects of TV addiction may not be obvious
* Emphysema

e Starts a cycle of bad feelings

¢ Watching TV makes addicts feel worse

I. Introduction
IIl. Cigarette, drug, and alcohol addictions are harmful
A. Cigarettes cause illnesses
1. Cancer

2.

B. Alcohol and drugs are bad for you
1.

2. Addicts lose friends, family, jobs, and homes
ll. TV addiction is bad for you
A.

1. TV addicts already feel anxious and depressed
2.

3. TV keeps them from doing things to feel better
B. Causes addicts to neglect their lives
1. Addicts stop exercising, learning, spending time with friends and family
IV. Conclusion

A.

B. It takes addicts’ lives away

CHAPTER 8 TEST
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SECTION Ill New Words Fill in the blanks with words from the box below. (4 points each)

addicted addiction adults dissatisfied emotional
exciting reality relationships replace viewers
Too much TV can be dangerous for both and children. In fact, many
1
people are actually to television the same way some people are addicted to

2

drugs or alcohol. Why do people watch so much TV? Some people may be

3
with what they consider their boring lives. They may find what’s happening on the screen

more than what’s happening in their own lives. According to one study,

who watch the most television already have problems such
5 6

as anxiety and loneliness, and they watch TV to forget their problems. Unfortunately however, their

causes them to forget about - with friends and family too.

7
The more TV they watch, the less they think about 5 The less they think about
their real lives, the more they their real lives with the lives of the people on the

10

TV screen. TV may be fun and harmless for most of us, but for some people, TV addiction is a sad

reality.

SECTION IV Vocabulary and Language Learning Skills On the line before each item below, indicate
the part of speech: write n for noun, v for verb, and adj for adjective. Underline the ending (suffix)
that indicates the part of speech. (2 points each)

1. addicted 6. nuclear

2. adulthood 7. computerized
3. specialist 8. classify

4. sadden 9. personalize

5. natural 10. careful

TOTAL ___ /100 pts.
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Making Friends in a New City

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(4 points each)

I graduated from college recently and moved to San Francisco by myself. While I was in
college, it was really easy to meet new people. I met them in class, through friends, at parties,
and at the library all the time. But “out in the real world,” I was finding it really hard. I live in a
big city, and it seems like everyone around me is busy or already has all the friends they want. I
was feeling so discouraged and I didn’t know what to do, so I called my sister for some advice.

My sister is four years older than I am, so she’s been through all this already. She’s been
helping me with my problems all my life. When I explained my problem, she understood
completely. She said, “Why don’t you try meeting people online?”

“Online? Are you kidding?” I asked. “A friend of mine chatted with a guy online, and when
she finally met him face to face, he was nothing like he said he was.”

My sister laughed. “You don’t have to look for dates online,” she said. “But you can find other
people like you—people who have just moved to town and want to make some new friends.
When I first moved to New York after college, I found a book club and a softball team online. I
met a lot of people that way.”

“But you don’t even like softball!” I said.

“I know,” she replied. “But that didn’t matter. I still had a lot of fun. You played volleyball in
college. Why don’t you look for a volleyball team to join? Or an art class? You haven’t painted
since college.”

“Yeah! Oh, and I saw a website about volunteering the other day.” I said. “I could volunteer
for an organization here in San Francisco. I bet I could meet a lot of really nice people that way.”

“That’s a great idea!” my sister answered enthusiastically. “Hey, you might even meet the
perfect guy.”

“OK, now youre starting to sound like Mom,” I said. “Thanks a lot for the advice. I'm
going to go online right now and start searching for volleyball teams, art classes, and volunteer
organizations. I'll let you know what happens. Will you be home tonight?”

“No, but I'll be here all day tomorrow, so give me a call,” my sister replied. “Good luck!”
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1. What was the writer’s problem?
(2 She couldn’t meet people at her new college.
She couldn’t meet people in her new city.
(> She didn’t want to meet people online.
(® She didn’t like to play softball anymore.

2. When she was in college, the writer met people
(2 at volleyball games.

at parties and at the library.
S online and in classes.
(® through friends and through her book club.

3. The writer’s sister

(2D had the same problems when she finished college.

didn’t go to college, but understands the writer’s problem.

(S lives in the same city as the writer.
(® doesn’t have any advice for the writer.

4. The writer probably

(2D doesn't like to bother her sister with problems.
has a boyfriend.
(S doesn’t have a computer.
(DD calls her sister for advice often.

5. The writer is probably going to
(2 join a softball team.
call her sister later tonight.

(S call her sister tomorrow.
(D join a book club like her sister did.

SECTION Il Strategy

A. In each of the following passages, circle the words that the underlined word or phrase refers to.

(4 points each)

1. While I was in college, it was really easy to meet new people. I met them in class, through friends, at

parties, and at the library all the time.

2. “When I first moved to New York after college, I found a book club and a softball team online. I met

a lot of people that way.”

3. “But you don't even like softball!” I said.
“I know,” she replied. “But that didn’t matter.”

CHAPTER 9 TEST
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4. “I could volunteer for an organization here in San Francisco. I bet I could meet a lot of great people
that way.”

5. “Will you be home tonight?”
“No, but I'll be home all day tomorrow, so call me then,” my sister replied.

B. Read the sentences below. Write a check mark (V) on the line in front of the ideas that the author
stated or implied. Write an X on the line in front of the ideas that the writer did not state or imply.

6. The writer felt discouraged because she couldn’t make any new friends.
7. Her sister gives her discouraging advice all the time.
8. At first, the writer thinks that meeting people online is a great idea.
9. By the end of the conversation, the writer likes the idea of going online to meet people.
10. The writer liked to paint while she was in college.
SECTION Ill New Words Fill in the blanks with words from the word list below. (2 points each)
arrange discouraged fortunately guy match
optimistic perfect replied spouses worried
Sometimes I get so about my sister. She just moved to San Francisco and
1
she’s having trouble meeting new people. She’s usually a very person—she’s
2
always positive even in difficult situations. But I know she’s been feeling lately
3

because she hasn’t made any new friends.
I told her to look for volleyball teams and art classes online. Also, I have some friends in San
Francisco and I asked them to some meetings between my sister and some of

4
their friends, especially their male friends! She hasn’t had a date in a long time, and I want to help

her meet a nice Some of my friends’ have some great male
5 6

friends. Maybe one of them knows the - for my sister!
7

- , my sister is really outgoing and friendly, so I know she’ll make some new

friends very soon. In fact, the volleyball team she emailed yesterday to her right

away. She’s going to start playing this weekend!
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SECTION IV Vocabulary and Language Learning Skills Which of the words below contain a prefix
with a negative meaning? Underline those prefixes and write N on the line before the word. Write X
on the lines before the words without negative meanings. (2 points each)

disrespect

discourage

illegal

illustrate

instant

informal

under

unusual

© ® N o O

impolite

10. important

TOTAL ___ /100 pts.
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Fairness at the Olympic Games

SECTION | Reading Comprehension Read the passage. Then answer the questions that follow.
(5 points each)

Dear Editor,

Competition in Olympic sports is supposed to be fair. However, in judged sports, fairness is
impossible. Therefore, judged sports should be banned from the Olympic games. A judged sport
is any sport that requires judges to determine a winner. For example, gymnastics, figure skating,
half pipe (snowboarding), and diving are all judged sports.

Why do I believe that judged sports should be eliminated from the Olympics? First of all,
judges don'’t see everything. For example, a mistake in figure skating can happen in a fraction
of a second. If a judge blinks or looks away for a moment, he or she might miss the mistake and
give the skater a higher score than the skater deserves.

Second, two judges can disagree about which athlete gave the best performance. In sports in
which the difference between gold and silver is usually a few hundredths of a point, this kind of
subjectivity is unacceptable. Can anyone really say with certainty that a gymnast who receives a
score of 9.825 is a better gymnast than one who scores 9.823?

Only objective sports should be allowed in the Olympics. If someone runs, skates, or skis
faster than anyone else, that person is the unquestionable winner. That’s how all Olympic sports
should be.

Sincerely,
Mitch Jones
Dear Editor,

A lot of people claim that judged sports are subjective and should not be allowed in the
Olympics. They feel that only sports that are measured objectively for things like speed, such
as swimming, track, and skiing, should be allowed because judges can’t be objective and fair. I
disagree with these people. Why? I believe that no sport is 100% fair and objective.

First, some athletes may win because their equipment is better than their opponents’
equipment. For example, in the 2000 summer Olympics, some swimmers wore controversial
high-tech suits. The maker of the suit claimed that the fabric could make a swimmer 3% faster.
No one could prove that this was true, but they couldn’t prove that it wasn’t true either.

Also, sports like downhill skiing and track are measured objectively, but the tracks aren’t
always fair to all competitors. For example, weather can change over the course of a competition.
A competitor who skis in clear weather will ski much faster than one who skis in snowy weather.

If we eliminate unfairly judged sports from the Olympics, we have to eliminate them all.
Let’s stop arguing about this topic and just celebrate the talented athletes.

Regards,
Mei Yap
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1. What does the writer of the first letter believe?
(2 Objective sports should be eliminated from the Olympics.
Judged sports should be eliminated from the Olympics.
S All sports are subjective.
(® All sports are objective.

2. What does the writer of the second letter believe?
(2> Objective sports should be eliminated from the Olympics.
Judged sports should be eliminated from the Olympics.
&> All sports are subjective.
(® All sports are objective.

3. One reason that judged sports should not be allowed in the Olympics is that
(2D judges are not qualified.
judges don’t know what kinds of mistakes to look for.

S no one knows how to determine the winners.

(® judges can have different opinions.

4. One argument against banning judged sports from the Olympics is that

(2 alot of people don’t want to keep them in the Olympics.
there is no completely objective sport.

S people should stop arguing about it.

(D objective sports are boring to watch.

5. Mei Yap probably
(D likes to watch the Olympic games.
doesn’t like to watch the Olympic games.
(S doesn’t know much about sports.

(D doesn't like swimming, track, and skiing.

SECTION Il Strategy Identify each of the items below as an objective fact (F) or a subjective opinion

(0). You may look back at the reading selection if necessary. (5 points each)

impossible.

2. A judged sport is any sport that requires judges to determine a winner. For example,
gymnastics, figure skating, half pipe (snowboarding), and diving are all judged sports.

3. Second, two judges can disagree about which athlete gave the best performance. In sports in

which the difference between gold and silver is usually a few hundredths of a point, this kind

of subjectivity is unacceptable.

CHAPTER 10 TEST

Competition in Olympic sports is supposed to be fair. However, in judged sports, fairness is

Copyright © McGraw-Hill



CHAPTER 1 O Test

Interactions 1 Reading

Copyright © McGraw-Hill

For example, in the 2000 summer Olympics, some swimmers wore controversial high-tech
suits. The maker of the suit claimed that the fabric could make a swimmer 3% faster.

5.

If we eliminate subjective sports from the Olympics, we have to eliminate them all.

SECTION Ill New Words Fill in the blanks with words from the word list below. (3 points each)

achievements banned compete competition conflict
fans international intolerable opposition solve

The subject of judged sports in the Olympics is a source of 1 for some sports

These people have strong opinions on the topic and just can’t agree with each

other.

Some people think that judged sports should be from the Olympic games.

They feel that such sports do not belong in an event like the Olympics. They

4
believe that judged sports are too subjective and that it’s impossible to determine a clear winner in

any judged sport . These people argue that subjectivity is ;

when the difference between first and second place is usually just a few hundredths of a point.

The argues that no sport is completely fair. For example, they say that one
7

competitor’s equipment might be better than another’s. That could make the competition unfair.

They also note that sometimes, a few athletes have to in bad weather while
8

others have good weather, which can make a big difference. According to these people, banning

judged sports is not going to any unfairness problems. They recommend that

we stop arguing and just celebrate the of the amazing athletes who compete in

the Olympic games.
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SECTION IV Vocabulary and Language Learning Skills Look at the underlined prefix and other word
parts, and match the following vocabulary items in Column A with their possible explanations in

Column B. (2 points each)

contribute (verb)
exit (verb)
co-worker (noun)
interview (noun)
intermission (noun)
__ prepare (verb)
promotion (noun)

_ progress (verb)

© ® N g DN =

re-create (verb)

—
©

repair (verb)

CHAPTER 10 TEST

@ -~ 0 20 T 9

a specific kind of conversation between two or more people
a raise in position, such as a higher-ranking job title

to create again

to fix something so it works again or is like new again

to leave or go out of a place

someone who works with someone else

to advance or move forward

a period of time between two parts of a show

to give to something other people are also giving to

to get something ready before you need it

TOTAL __ /100 pts.
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Chapter 1 Test Answer Key

Section |
1.B 2.D 3. A 4B 5D

Section Il
1.C 2. A 3.B 4.D 5.SD

Section Il
1.f 22h 3.a 4.j 5.
6.g 7.c¢c 8b 9.d 10 e

Section IV
1. excuse 2. habit 3. private 4. luxury

5. well-paying

Chapter 2 Test Answer Key

Section |
1.B 2.C 3.D 4. A 5B

Section Il

Answers will vary. Possible summary: Rain forests are
important because they can help fight global warming in
two different ways. First, some scientists say that rain
forests absorb the heat of the sun. In this way, they cool
the earth’s climate, which affects global warming in a
good way. Second, excess carbon dioxide causes global
warming. The plants and trees in rain forests can clean
extra carbon dioxide out of the air.

Section Il
1. scientists 2. effects 3. extreme; 4. damage

5. increase 6. carbon dioxide 7. affect

8. atmosphere 9. diseases 10. rain

Section IV
1. rain forests 2. discover 3. medicinal value

4. excess 5. absorb

Copyright © McGraw-Hill
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Chapter 3 Test Answer Key

Section 1
1.B 2.A 3.C 4.C 5B

Section Il
1.SD 2.C 3. A 4 B 5. SD

Section lll
1. diet 2. habits 3. frozen 4. diabetes
5. customs 6. complex carbohydrates

7. soy products 8. dairy 9. elements 10. minerals

Section IV

Kinds of Food: dairy, fried, soy products, nutritious
Elements in Food: cholesterol, fats, protein,
carbohydrates

Reasons for Choosing Foods: tradition, convenience

Chapter 4 Test Answer Key

Section |
1.D 2.B 3.C 4.D 5.C

Section Il

Answers will vary. Possible answers: A. Introduction
to the reading. B. MapQuest® uses data from different
sources. C. MapQuest® looks at all possible routes to
find the best one. D. MapQuest® uses math to tell you
how long your trip will take. Whole reading: How do
websites like MapQuest.com and mappoint.msn.com
work?

Section Il

1.f 22e 3.d 4.¢c 5.¢g

6.j 7.a 8.1 9.b 10. h

Section IV

1. C (continents) 2. S 3. C(vehicles) 4. S 5. S
6. C (directions) 7. C (beverages/drinks)

8. C (offenses, crimes) 9. S

10. C (landmarks/places)

CHAPTER TEST ANSWER KEY T39
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Chapter 5 Test Answer Key

Section |
1.A 2.B 3.C 4. A 5D

Section Il

Answers will vary. Possible answers: A. The Industrial
Revolution caused many changes in life and culture
during the 18th and 19th centuries and is responsible for
the way we live today. B. Industrialization caused people
to move from the country to the city to get factory jobs.
C. Industrialization is responsible for the start of the
traditional family. D. During the Industrial Revolution,
books and newspapers were cheaper, so more people
were able to read them. This helped increase the need
for literacy and involvement in politics. Whole reading:
Many of the changes that occurred because of the
Industrial Revolution affect our lives today.

Section Il
1.e 2.f 3.h 4.i 5.a
6.j 7¢c 8 b 9.d 10. ¢

Section IV
1. industrialized, adjective 2. improvement, noun
3. historical, adjective 4. developments, noun

5. crowded, adjective

Chapter 7 Test Answer Key

Section |
1.B 2.D 3. A 4D 5.C

Section Il

There's a lot of information

Some remedies harmful

Some herbs very
dangerous when mixed
with other drugs

T40 CHAPTER TEST ANSWER KEY

1. Valuable resource
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Chapter 6 Test Answer Key

Section |
1.B 2.A 3.C 4. A 5D

Section Il

Answers will vary. Possible answers: 1. d, A company
didn’t understand that some people in Southeast Asia
chew betel nuts, which make their teeth black, and
they think black teeth are attractive. In a toothpaste
advertisement, the company said that their toothpaste
whitens teeth. 2. b, A car company tried to sell a
car in a Spanish-speaking country. They didn’t know
that their car's name, “Matador,” can mean “killing” in
Spanish. 3. c, A European businessman gave knives
to Taiwanese businessmen as a gift. He didn’t know that
knives symbolize cutting off friendships.

Section Il

e 22h 3.b 4] 5. a
6.g 7.f 8.d 9.i 10.¢

Section IV
1. excellent, adjective 2. inventive, adjective
3. experiences, noun 4. oppose, verb

5. contradictions, noun

The Internet as a Sniffing newspaper

Medical Resource: Helpful for nausea

or Dangerous?

Biting garlic for colds

2. Some cures might

3. Can be dangerous be useless, but they're

harmless

Soaking smelly feet
in tea
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Test Answer Key

Section lll
1. dishonest 2. claims 3. cures 4. diseases
5. proven 6. combination 7. damage 8. patients

9. decisions 10. valid

Section IV

1. n, difference 2. adv, backward 3. n, decision

4. adj, preventive 5. adv, agreeably 6. adj, sensible

7. n, availability 8. adj, changeable 9. n, ignorance

10. adj, religious

Chapter 8 Test Answer Key

Section |
1.C 2.D 3.D 4.B 5. A

Section Il

I. Introduction
II. Cigarette, drug, and alcohol addictions are harmful
A. Cigarettes cause illnesses

1. Cancer
2. Emphysema

B. Alcohol and drugs are bad for you

1. Bad for your health, thinking, and behavior
2. Addicts lose friends, family, jobs, and homes

lll. TV addiction is bad for you
A. Starts a cycle of bad feelings

1. TV addicts already feel anxious and depressed
2. Watching TV makes addicts feel worse
3. TV keeps them from doing things to feel better

B. Causes addicts to neglect their lives

1. Addicts stop exercising, learning, spending time

with friends and family
IV. Conclusion
A. Effects of TV addiction may not be obvious
B. It takes addicts’ lives away
Section lll
1. adults 2. addicted 3. dissatisfied 4. exciting
5. viewers 6. emotional 7. addiction

8. relationships 9. reality 10. replace

Copyright © McGraw-Hill
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Section IV

1. adj, addicted 2. n, adulthood 3. n, specialist
4. v, sadden 5. adj, natural 6. adj, nuclear

7. adj, computerized 8. v, classify

9. v, personalize 10. adj, careful

Chapter 9 Test Answer Key

Section |
1.B 2.B 3. A 4.D 5 C

Section Il

1. new people 2. | found a book club and a softball
team online

3. you don't even like softball
4. volunteer for an organization 5. tomorrow
6./ 7.X 8 X 9./ 10.V

Section lll

1. worried 2. optimistic 3. discouraged 4. arrange
5. guy 6. spouses 7. perfect 8. match

9. Fortunately 10. replied

Section IV
1. Ndis 2. Ndis 3. Nil 4. X 5. X
6. Nin 7. X 8 Nun 9. Nim 10. X

Chapter 10 Test Answer Key

Section |
1. B 2.C 3.D 4.B 5 A

Section Il
1.0 2.F 3.0 4. F 5.0

Section Il
1. conflict 2. fans 3. banned 4. international
5. competition 6. intolerable 7. opposition

8. compete 9. solve 10. achievements

Section IV
1.i 2.e 3.f 4.a 5.h
6.j 7.b 8.g 9.¢c 10.d
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Date Score

VOCABULARY | Choose the best word to complete each sentence. (2 points each)

Example Brazil and Argentina are the largest in South America.

@) categories
cities

@ countries
(® neighborhoods

1. No one lives with Rosa in her apartment. She lives

A alone
lonely
S only
(@ together

2. Tom’s family has 3 children, Amy’s family has 3 children, Reina’s family has 2 children, and Ben’s
family has 2 children. The number of children in these families is 2.5.

A small
average
S equal
(D total

3. When teachers speak too softly and rapidly, it is

G easy
little
(o different

(o difficult

4. In many cultures, women do most of the
clothes for their families.

(A farming
homework
(S housework
(@ cooking

5. Mr. Lee’s restaurant is successful because he always waits on his
wonderful meals.

(A customs
customers
(S consumers
(@D users

for their students to understand them.

. For example, they clean the floors and wash the

politely and serves them

PLACEMENT TEST

INTERACTIONS/MOSAIC Reading
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6. In a basketball game, two teams
a basket.

(A compete
cooperate
(S complete
(@D exercise

7. In this country doctors usually have high

(2 profession
situation
(S state
@ status

8. Many companies in the computer industry were started by very young people. For example, Bill
Gates was only twenty years old when he and Paul Allen the Microsoft Corporation in 1975.

(A based
discovered
(S located
(® founded

up to 20% is customary in U.S. restaurants. Some places even add 15% to the bill for all
parties of six or more.

(2> Waiting
Tipping
C© Buying
(® Eating

10. I wouldn’t go to the new mall just yet. If you can another week or two, until the Grand
Opening is over, the crowds will be much more manageable.

(2> hold out
hold up
(S wait on
(® hold onto

against each other to score points by throwing a ball into

, or position in the society.

VOCABULARY Il Read each item and then answer the vocabulary question below it. (2 points each)

Example The city government recently announced plans to build a new road through Mountain
Dale, a beautiful neighborhood on the south side of the city. The residents of
Mountain Dale are angry about the road. Yesterday a group of them went to a meeting
at City Hall to express their views on the city’s plans.

Which of the following is closest in meaning to views as it is used above?

D) pictures
opinions

S sights

(® beautiful scenery

PLACEMENT TEST
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1. The brain is divided into many parts. Each part serves specific and important functions. The
cerebrum is the largest and most complex area of the brain. It controls thought, learning, and many
other activities.

Which of the following is closest in meaning to area as it is used above?
(2D the size of a surface, calculated by multiplying the length by the width
a particular subject or group of related subjects

(S aparticular part or section

(® a part of an activity or a thought

2. By studying the pyramids of Egypt, researchers have learned a great deal about ancient Egyptian
culture. They have discovered, for example, that different social classes existed even in the
earliest cities.

Which of the following is closest in meaning to cu/ture as it is used above?
(A activities that are related to art, music, and literature

a society that existed at a particular time in history

(S ascientific experiment of people from a particular country

(® education of people in a certain social group

3. Timothy is going to ride his bike around the world. In order to see all the countries and sights he
wants to, before he begins his adventure, he will 7ap his route.

Which of the following is the closest in meaning to map as used above?

(A to pack bags for a trip

to plan the path of a trip
(S to prepare a bicycle for a trip

(® to talk about something

4. With today’s computer networks, the zransmission of data from one place in the world to another can
happen instantly.

Which of the following is closest in meaning to #ransmission as it is used above?
(2 the process of working together on the same computer network

a job that involves traveling from one place to another

(S the set of parts of a vehicle that take power from the engine to the wheels

(@ the process of sending information using electronic equipment

5. Roger has some annoying tendencies. For one thing, he’s inc/ined to talk about himself and his
achievements.

Which of the following is closest in meaning to inc/ined as it is used above?
(® bending forward to say something

likely to do something or behave in a particular way

(S holding a particular opinion

(@ talking a lot about the same thing

T44 PLACEMENT TEST
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6.

10.

At medical centers throughout the United States, researchers are conducting investigations into the
causes of heart disease.

Which of the following is closest in meaning to conducting as it is used above?

(A carrying out an activity or process in order to get information or prove facts

directing the playing of an orchestra, band, etc.

(S carrying something like electricity or heat to cure heart disease

(® guiding or leading someone somewhere

. In recent years, it seems that headlines and articles about war and violence have occupied the front

pages of newspapers everywhere.

Which of the following is closest in meaning to occupied as it is used above?

(D taken up time

lived in a place

(S controlled a place by military force
(@ filled a particular amount of space

. Studies in public schools have shown that exposure to art and music has many benefits for children. It

improves their literacy, critical thinking, and math skills.

Which of the following is closest in meaning to exposure as it is used above?
(2D asituation in which someone is not protected from risk or danger
attention that someone gets from newspapers, television, etc.

(S the chance to experience something

(® the act of showing something that is usually hidden

. Ronald and James are roommates in a university dormitory. They have frequent arguments because

Ronald prefers to go to sleep early and James always stays up late. Also, Ronald likes quiet while he
studies, but James insists that loud music helps him concentrate. How can James and Ronald reso/ve
these conflicts?

Which of the following is closest in meaning to resofve as it is used above?
(2D make a definite decision to do something

solve again using new techniques

(> gradually change into something else

(® find a satisfactory way of dealing with a problem or difficulty

It is important that students learn to read and write before they go to college. In particular, they need
to practice reading on their own and learn how to write a succinct and logical argument.

Which of the following is the closest in meaning to succinct as used above?
() taking a long time to explain

correct

S original

(@ clearly and concisely expressed
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. The main idea of the reading is that

. The meaning of genetic preferences is

Reading Section

DIRECTIONS: Read each passage and answer the questions below it. (2 points each)

Reading Passage 1

How do you react to the taste of different foods, like coffee or lemon? Do they have a
flavor that you like? Or do they taste very strong to you? Why do people react differently to
different flavors?

We all know that different people have different food preferences. Researchers have
discovered some reasons for these differences. Your culture and your life experience are partly
responsible for your preferences for certain foods. Your food preferences are also partly genetic.
(Your genetic preferences are the ones that you were born with.) In order to discover people’s
genetic preferences, researchers use a chemical called PROP. People taste it and respond to the
taste. To some people, PROP has no flavor. The researchers classify these people as “nontasters.”
To other people, the flavor of PROP is a little bitter, or sharp. These people are “tasters.”
Then there are the people who can’t stand the flavor of PROP. They find it to be unbearably
bitter. These people are the “supertasters.” Tasters have more taste buds on their tongues than
nontasters do, and supertasters have many more taste buds than tasters do. This explains why
supertasters are more sensitive to PROP and to the flavors in certain foods. So if you think the
flavors in coffee, grapefruit juice, and broccoli are very strong, you may be a “supertaster.”

Example The topic of the reading passage is
(2D the flavor of coffee

becoming a supertaster
@ differences in people’s taste sensitivity

(D) research in the flavor of different foods

(2D there are people who like different foods

there are cultural and genetic reasons for the differences in people’s food preferences
S some foods have a very strong flavor

(® PROPs can be used to identify different types of tastes

(2D preferences for certain foods

preferences researchers have discovered
(S the preferences of some people

(@ the preferences that people are born with

. What is PROP?

(2> a chemical
something that people are born with

S adiscovery
(DD aresearcher

PLACEMENT TEST

Copyright © McGraw-Hill



PL

ACEMENT  Test Reading

Copyright © McGraw-Hill

o

~

. Why do researchers use PROP?
(2D because it has no flavor
to find out the responses to foods people were born with
(S to discover the flavors in certain foods
(® because people like its flavor

. A food that is bitter has

(2D no flavor
little flavor
(S a coffee flavor

(® asharp flavor
. People who

(A can't stand the flavor of PROP

think that PROP has no flavor

(S think that PROP tastes a little bitter

(DD like bitter flavors

. Taste buds are probably

(A tiny pieces of food
the small bumps on the surface of people’s tongues

are classified as supertasters.

(S chemicals in food that give it its flavor
(® something in broccoli, grapefruit juice, and coffee

Reading Passage 2

After a cold, snowy winter, many people look forward to the long hot days of summer. The
normal heat of summer can be pleasant. However, it’s important to be aware that excessive—that
is, too much—heat can be dangerous. There are other summer weather dangers, for example,
tornadoes, lightning, and floods, but excessive heat kills more people each year than any of
these. According to meteorologists (weather scientists), a heat wave is a period of excessive heat
that lasts two days or more. A heat wave stresses people and can cause illnesses. These illnesses
include heat cramps, heat exhaustion, and heat stroke. The people who are at the greatest risk
during heat waves are the elderly, babies, and those with serious diseases.

High humidity (moisture in the air) can make the effects of heat even more harmful. As
humidity increases, the air seems warmer than it actually is because it’s more difficult for the
body to cool itself through the evaporation of perspiration. During heat waves, meteorologists
use the heat index to determine the level of danger. The heat index measures how hot it really
teels when high humidity is added to the actual air temperature. As an example, if the air
temperature is 95° F (Fahrenheit) and the humidity is 35%, the heat index is 98° F. But if the air
temperature is 95° F and the humidity is 70%, the heat index is 124 F. Doctors say that even
young, healthy people can die of heat stroke if they exercise outside when the heat index is high.
During a heat wave, it’s best to take it easy, drink plenty of water, and stay out of the heat as
much as possible.
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. The main idea of Paragraph A isthat .

(2 people look forward to the long hot days of summer
too much heat can have dangerous effects
(S tornadoes, lightning, and floods are dangerous

(® meteorologists can define heat waves

. The main idea of Paragraph Bis that

(~> humidity is moisture in the air

meteorologists use the heat index during heat waves

> high humidity increases the danger of high air temperatures
(D it’s important to stay inside during a heat wave

. The word excessive means

(A too much
important
S long

(® coming in waves

. In the passage, lightning is mentioned as an example of

(A excessive heat
a storm
(S a stress on people

(®> asummer weather danger

. A meteorologist is

(2> adoctor
a weather scientist

(S a space scientist
(® a dangerous weather condition

. The heat index measures

(2> the amount of moisture in the air

air temperature
(S a person’s body temperature

(@ the temperature the body feels when heat and humidity are combined

. Based on the information in the passage, which statement is true?

(2 Young, healthy people are more likely to die from excessive heat than elderly people are.

The elderly, babies, and people with serious diseases are most likely to die from excessive heat,

but it can kill young, healthy people, too.
(S Perspiration is a dangerous effect of excessive heat.

(®> All heat waves include high humidity.

PLACEMENT TEST
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8. Why did the author write this passage?

(2> To warn people about the dangers of excessive heat and give suggestions about avoiding them.
To give people useful information about the weather in the summer.

(> To describe the work of meteorologists and their use of the heat index.

(® To let people know how the body can cool itself naturally.

Reading Passage 3

A Even though education is compulsory (required by law) for children in the United States, it
is not compulsory for them to go to a conventional school to get that education. In every one
of the 50 states, it is legal for parents to educate their children at home, or to “home school”
their children. Although no state requires parents to have special training to home school their
children, the regulations parents must follow vary widely from state to state. New Jersey, for
example, imposes virtually no requirements. In contrast, New York requires home schoolers to
notify their school districts, file instructional plans and frequent reports, and submit the results
of tests or other forms of assessment for each child.

B Increasing numbers of American families have been opting for home schooling. According
to the National Center for Educational Statistics, about 1.1 million children were being home
schooled in the spring of 2003. This represents an increase from the 850,000 who were being
home schooled in the spring of 1999. In addition, the home-schooling rate—the percentage of
the school-age population that was being home schooled—increased from 1.7 percent in 1999 to
2.2 percent in 2003.

c A survey conducted in 2003 asked parents to give their most important reasons for
home schooling their children. Thirty-one percent cited concerns about the environment in
conventional schools, including safety, drugs, or negative peer pressure. Thirty percent said that
the most important reason was to provide religious or moral instruction. Sixteen percent said
that the most important reason was dissatisfaction with academic instruction at conventional
schools. Parents gave other reasons, too; for instance, many said that they wanted to strengthen
family bonds or allow their children more freedom.

D It is difficult to show whether conventional schooling or home schooling works better. Home-
schooled children tend to score significantly higher than the national average on college entrance
tests. But educators say that it isn’t easy to determine how meaningful the figures are, given the
complexities of making direct comparisons. In the debate about home schooling, socialization
is more of an issue than achievement. Advocates of conventional education believe that home-
schooled children are at a disadvantage because they miss out on the kinds of social interaction
and relationships with peers that are an essential part of a total education. Advocates of home
schooling say that home-schooled children are not socially isolated; they think that home-schooled
children have a larger social structure because they can be out in the world, in contact with people
of different ages, and having experiences that they could never have in conventional schools.

DIRECTIONS: For each question, choose the best answer based on the reading passage.

1. The word conventional means
(A relating to a meeting
following what is normal or usual
(S following a religion
(DD educational
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2. According to the passage, increasing numbers of American families are choosing home schooling.
What information does the author give to support this statement?

(2 In every one of the 50 states, it is legal for parents to educate their children at home.

Thirty-one percent of parents say that the most important reason for home schooling is
concerns about the environment in conventional schools.

(S The number of children who were being home schooled increased from 850,000 in 1999 to
about 1.1 million in 2003.

(® A survey was conducted in 2003.

3. Scan (look quickly through) the passage to find the answer to this question: How many of the
parents surveyed in 2003 said that the most important reason for home schooling their children was
dissatisfaction with academic instruction at conventional schools?

(2D 1.1 million
30 percent
S 16 percent
(@ 2.2 percent

4. Three of the following statements give facts, and one gives an opinion. Based on the reading passage,
which one is the opinion?

(2> Home-schooled children are at a disadvantage because they miss out on some kinds of social
interaction and relationships.

Thirty percent of parents who home school their children said that the most important reason
was to provide religious or moral instruction.

(> The home-schooling rate increased from 1.7 percent in 1999 to 2.2 percent in 2003.
(® The regulations that parents of home schoolers must follow vary widely from state to state.

5. Which paragraph gives information about the number of home-schooled children who attend
college?

(A Paragraph B
Paragraph C

&> Paragraph D
That information is not given in the passage.
g passag

6. In Paragraph D, the author implies, but does not state directly, that

(2D home-schooled children tend to score significantly higher than the national average on college
entrance tests

it should be easy to make direct comparisons between conventional and home schooling
(S parents are not academically qualified to teach their children
(@ there is controversy about the benefits of home schooling

7. Based on Paragraph D, we can conclude that advocates of conventional education object to home
schooling mainly because home-schooled children

(2D cannot achieve academically

cannot be compared to conventionally educated children
(S are not well socialized

(®D have too much freedom

PLACEMENT TEST
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Reading Passage 4

In recent years, the game of golf and golf tourism have grown in popularity in many places
in the world. Golf, which traces its roots back to 15th century Scotland, is often viewed as
a pleasant and harmless way to relax in a natural setting. But golf courses are not natural
developments. They are artificial constructions that have a big environmental impact. As a
result, there is often controversy about the building of golf courses.

Opponents of the use of land for golf courses bring up a number of environmental concerns.
One is that a golf course covers a great deal of land, typically up to 200 acres, and in the process
of developing this land into a golf course, it is common for fragile native ecosystems such as
wetlands, rainforests, or coastal dunes to be destroyed. Indigenous grasses, shrubs, and trees
are removed and replaced by foreign vegetation. The construction process causes soil erosion
and results in the loss of biodiversity and habitat for wildlife. Another concern is the amount of
chemical pesticides, herbicides, and fertilizers used to maintain the grass on a golf course once it
is established. These chemicals can result in toxic contamination of the air, the soil, the surface
water, and the underground water, and this in turn leads to health problems for people who
live near the course or downstream from it, for people who work at the course, and even for the
golfers. Yet another concern is that golf courses require an enormous amount of water every day.
Their water consumption can lead to depletion of scarce fresh water resources. These and other
concerns about golf courses have provoked protests, most recently in east and southeast Asia,
against planned golf projects.

Designers, developers, and operators of golf courses have become increasingly aware of the
environmental issues and of the protests. Consequently, they have sponsored research into more
environmentally sensitive ways of constructing and maintaining courses. They believe that it is
possible to build golf courses which protect and preserve the natural features of the landscape
and natural habitats for wildlife. Their suggested practices include using native trees and shrubs,
planting types of grass that require less water and are best adapted to the local climate, and
using reclaimed water. Proponents of golf courses believe that these “green” golf courses can
actually provide environmental benefits to their sites.

However, even a “green” golf course is likely to result in some environmental degradation and
loss of habitat. Therefore, many biologists and wildlife ecologists, such as Lawrence Woolbright,
a professor at Siena College in Albany, New York, contend that the best places to construct new
golf courses are places that are already degraded, such as former landfills (garbage dumps) and
old industrial sites, rather than on undeveloped land. A golf course that transforms a degraded
site into a scenic landscape with wetlands and woodlands and habitat for wildlife could actually
be a benefit to the environment.

1. Which of the following is the best statement of the main idea of the reading passage?

(2 Golf courses are artificial constructions, and are often built with no regard for the environment.
Controversies about golf courses affect the tourist trade.
S Golf courses have significant effects on the environment, and these effects lead to controversy.

(® Golf and golf tourism are growing in popularity internationally, leading to a more negative
effect on the environment.
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2. What word is opposite in meaning to the word indigenous?

(A native
foreign
S natural
©D) vegetation

3. Which of the following is 7o mentioned in the passage as a negative environmental impact of a
golf course?

(A the destruction of fragile native ecosystems
soil erosion caused by cutting down trees
S pollution caused by traffic and maintenance equipment

(® depletion of scarce fresh water resources

4. Which of the following best summarizes the environmental concerns of opponents of the use of land
for golf courses?

(2> They are concerned about the amount of land that a golf course covers.
They are concerned about the impact of the process of constructing new golf courses.

(S They are concerned about the impact of the maintenance of established golf courses.
(©> All of the above.

5. Based on Paragraphs C and D, we can infer that a “green” golf course is one that
(A consumes a great deal of water
is environmentally sensitive
S is new and not degraded
(®D has grass, shrubs, and trees

6. Based on the information in Paragraph C, we can conclude that
(A it is certain that “green” golf courses have already been built
it is certain that “green” golf courses will be built in the future

(S itis not certain that any “green” golf courses have already been built or will be built in
the future

(® opponents of golf courses accept the idea that “green” golf courses can actually provide
environmental benefits to their sites

7. Based on Paragraph D, we can infer that the author of the passage
(2> agrees with Lawrence Woolbright
disagrees with Lawrence Woolbright
S is willing to accept some environmental degradation and loss of habitat

(D is opposed to all golf courses
8. What would be an appropriate title for this reading passage?
(2> A Brief History of Golf

Golf’s Dirty Side
(&> Why Make Golf Green?
(® The Beauty of Golf
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Interactions/Mosaic
Reading Placement Test
Answer Key

Vocabulary |

.A 2.B 3.D 4 C 5B
6. A 7D 8D 9.B 10. A

Vocabulary Il

1.C 2B 3.B 4D 5B
6.A 7D 8 C 9.D 10.D

Reading Passage 1

1.B 22D 3 A 4B 5D 6.A 7.B
Reading Passage 2

1.B 2.C 3.A 4D 5.B 6.D 7.B 8B
Reading Passage 3

1.B 22C 3.C 4 A 5D 6.D 7.C
Reading Passage 4

1.C 2B 3.C 4D 5.B 6.C 7A 8C

SCORING FOR INTERACTIONS/MOSAIC READING PLACEMENT TEST

Score Placement
0-40 Interactions Access
41-55 Interactions 1
56-70 Interactions 2
71-85 Mosaic 1
86-100 Mosaic 2
\ J

This is a rough guide. Teachers should use their judgment in placing students and selecting texts.
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